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The Effects of Pedagogical Agent and Redundant Text on Learners’
Social Presence and Intention to Continue Learning in Video Learning

CIE

i
=l

o

§e2

*
’

o
loh
x

Suyuan Piao*, Kwanghee Han**

2 9% ¥ ATE 2K ool AE: f vs. F) x 2R f vs. ) APAL 29 HAE ALge] m ool HES}H
4 Uelol A} FRE Auto] stpel WA: Q] ts] dolui AL HEE AWTh Aol gl Wi WK o
olxlEe] Xl ol BAGle] A8 2 AR, WEE L & ALl Aol g ot Aol 9 Wi W o]
AEZ Qe W A7bRe) A8l A AAIZ, BEE D ehg A%l B el tEhuth SR A £4 velol
A3} F5E Ao W Aol7h WANA Gokiwl o= GFE Faje] Uid A ATE QY XS AR F5
A A0 TPV sl WEA S5 gt Pashs A ol AL AAE HuRos AgH: B9y o
Fe O Sl ve) Fe FE oBES nalth kA S50 FEAES PEHAL 718 Folste] Ao
2 ool Aolhmg sk Pel Tjsl olajshi: o] 58] Fasith B Aol mK ololdEst Aol o)
g Bgol A SgAte A& A Fel® FEd & ol andAel vl w=olsdtt

F20| . F4 o, w ololdE, AFE w3, AR A, S ALl

Abstract A 2(pedagogical agent: with vs. without) x 2(on-screen text: with vs. without) between-subject design
was used in this study to investigate the effects of pedagogical agent and redundant on-screen text on video
learning. In the case of the educational video without redundant on-screen text, there was no difference in social
presence, satisfaction, and intention to continue learning regardless of the presence of a pedagogical agent.
However, when the educational video contained redundant on-screen text, participants who watched educational
video with pedagogical agent perceived higher social presence, satisfaction and intention to continue. In terms of
academic achievement, no difference was found whether redundant on-screen text was contained or not. It
supports some of the previous studies on the reverse-redundancy effects, suggesting that the inclusion of
redundant text does not necessarily cause the reduction of learning outcomes. Video learning shows a higher
dropout rate than face-to-face learning. Therefore, it is particularly important to understand how to strengthen
interactions with learners and motivate them to keep themselves engaged in learning. This study discussed
whether pedagogical agent and on-screen text are factors that induce continuous participation of learners in video
learning.
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