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T2 d Fe tEA D v e JAT At 19717 = 8 w3k 2d 3 AF
=] b =9)7) o] FoiA %] gtk (Hoyrup, 1994: Kilpatrick, 2020014 #1918, Z1&th7} &
< ofGA w3 T2 Aok skt dial] Aleldte] dejel Q1A #dto A Fto e
ol w2Ho] A% dti(Graven & Heyd-Metzuyanim, 2019). ©]#]3h dsto = t}oksl =2
At zAo] FAE] s Eeeta k. 1 b FEuSAle g de gzl A58
2§42 8152 PME(International Group for the Psychology of Mathematics Education)E H| &3}
o] vttt et S AT 152 CMESG(Canadian Mathematics Education Study Group), Z# 43}
-3-97¢3] ARDM(French Association pour la Recherche en Didactique des Mathématiques) 5°] 3
Hog et v AFEClIth o5 dA TAFY Heuds FHOE st o] A4
ofojtjol & Whdst AHE2 A AA Ftusatel A AT B2 JIFEES 71X k. whEhA
BiE o]E AT VRE olF& FEFAE Y FATFYE FACRE FEuET A A A A )
Ae A AA Bt e FEas o9 A&y sl digh AHS AHS
2 7St AFS WY e AAEES Folr izt gt
oo, & AFeA= oYt ekl FAF ol s Al 74A] AAel A s Hi)
stk A WA= FotuSy At HAE AlUA wAS vEeR 1 35S
Aolil, F WHAl= stugglol| digh A@Fofet AT 9%, 18 Al WAE 5ol
oA wietEe FEEEAY Y FAAFYE dotEe Aot mx|Ho R olE EfiE 488kGAl
3 AT Ftuse] F1 AAME S AJZbe] Ba) sk9i)
* MSC2010%+ : 97A30, 97C30
1) *o] =2 20219 % AEdgtu A ug A4 A ofste] ATEHAL
2) @ oign w4 (kei206@dankook.ackr), 1A Ak
3) AR W (jyj@jbnuackr), 1A A}
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of FolA 2047 2 PEFIRRY o5 PHFAA AYHoR FEWE Hsa
HAS Awr st (29 O-112 Feusy #dd 579 gFAes Ald o= Ayst A
ojt},
JBerry E.L.Thorndike M.Wertheimer
Euclid 8 (Glasgo %41, 1901) (&, 1922) (A AL, 1945)
| | | | | |
I I I | | I
19C 1900 19204 19304 th 1940} 195045}

Gestalt 2% L.S Vyeotsky G.Polya
(AbaLsh 2lo], 1934) (ofa7] TAE E 7w} 1945
W.A Brownell
(e e Sieie) AR1E PRk 1935)

SMSG (Schoot Mathematics Study Growp) ]S, Bruner M.Kline NCTM
L U ) 1950) (Al w4, 1960) (sl A SIS KoKk 1970 (1960vicke] SRl S18t ARk 19680
| |
! T
196041 19704} T 9
I.Pineet Back to Basics &%

(=FE¥4 91Xy} A2lgk 1966)

von Glasersfeld NCTM
(F3# 4372, 1995) (H.Jﬂ TEe- qek de} 1fE 20000 e asad g e dofs)
| |
T T
19904y EOOOH 4] & A
P.Ernest

CrepistogAle) Al 972, 1999

[l
]

(3% T-1] 53tmsol ) Aeiste)

ATl tiE¥= Thorndikew e W3, A5 WA, Svl9] W& Zxsiy, A2 87
A A=l s WatEE sed AR A oled A7 Thorndike(1922)9] k&4 2] 8
(Psychology of arithmetic) ; Aol 2 =2y Q) o7|14 & g5 224 o2 A8y} vhg AL
ole] AZoly} EE=(bond) FAolH, Ao whELTL Sy PO Fa3d ol o= B AlE
gho] skl gk WS ANEknh LEHA ol AEgte] xiel wutgo] s A5
g0l A% e W Jed Rooh Sy FA 23S BE weEE AT 1743 &5
S Aol TS = FME =d(ddl) Ao HZoldrh o] 22 Thorndike®] FH I} Aol
e FETFo] ey 3 T Fotuge] T AYE FAN oY o]F Feugo] 2 Wzl
o= H]er"ﬂ 11“4‘3} 2 Aegste] A =dE A HAh 232 9] l=(meaningful)’ W
= stds AY e Aol

131?& H@M = ‘a9 Sha(learning for living)' s ZF=dhH 19308 1950t 7bA A 7H
%% (Kroll, 1989 English & Halford, 1995014 41Q18)¢] w7 olg) ‘oju]'s kol ol
T 5571 A tHEnglish & Halford, 1995). b= AAIA ) wgHiE 98 49

g B ok wlena e ool AEY 28 SwW(English & Halford, 1995), 5
e AA e et A wFgle wf oyt o AWt d EAE B A% =
5029 wiZS e Fit(eg., Wheeler, 1935)¢9 1efdt H<F whAlo] ashse dy2lo]al I

—

S

B ot
=

oy > o rir e
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S St FYF e nF

Aolw] 71AHel shero] e W(Brownell, 1935) EFHOIAE Soba o2 WANE u] sk
Al Agol U Al sz o} 7 ool el o ok 4 A4
S Al oJ3) Sl WS A Awsl S Fag sl G sk he

G HE ool meE AGYE olEw

UE-% A tHLambdin & Walcott, 2007). }94 B
2] o Brownello] o] & A A8 dixA Aol th
Brownell(1945)> 3t4 AdS 1 84 "Li‘;% I 91—9‘/} o= AT & ok, ¢y
o (subject) AHA] G2, 2A, WA FA A 2
T8 AT o] A 'V\XW} ga3k 7id 5
A, H4E AA At A 7t2E AS -Zr—ErSP‘ijDHEnghSh & Halford 1995). o] &gk
= A 48t 53 van Engen® 2 oo} X th van Engen(1949)2 Brownell®] &n] 0|28 & ¢ Al
s, AL ‘S5t AR A AdEd A 5 BEsta AR 4 g S E O]‘aﬁﬂ A O]‘:F
2ol AE A A 8ke olsdittn B A A o)v|(social meaning), WY T-F
FremstAl =AA Aoleb= 74 F2 S vigtRE T34 ofv|(structural meanmgs),
27 FYu|g 7] & (symbol) oIyt ‘670 Abdtell 2709 AR ] duPE AR dFoE de
S AXsL 713 9 ]§ 2z k= 394 o n|(nihilistic meaning) 29 EHFIUTH I E

-3 o2

A s
A Rlef e FRES sk e ARd dolel, e G W @A B T A

e e )
2
o

Aslofof gttt F4ES %Xﬂq J8AA FHLE SR & UEE HE VIEAE
=245 98k e Edsiar vk I’/}(Enghsh & Halford, 1995).
& A7 AFEE Aggro] ik A A A4 wjAdol H A4r

GE sk Aalo] Foj ARE @] wopEols Ao ofyzt offl WAORE oFrt HiE
A= e A4 49 24 Aol wel, 5 Ak A A el wet sfdina 1
= Aelgtelt. Sdojz dHE Tl Gestaltt TS FE Alo] ofd zAE AAE
ArgE Aeshe 191249 Wertheimer7t 7H &5 (Scheinbewegung) ol 2= 53 A4S A3}
AR 2 71 R 19339704 AA71E srelatsith T ml=re] @S] o] 2o The] oA
AEE Aefsh2 1950dti7bA Aelete] fujA7lE Bl "k o] % 19600 & A4 e etke]
YFoz AFEE Aol gk AF7PE olFoAuA Tl Aol Hle BA HATHA A,

2000). AGFHE At maw A Zbehs Abg2 AAZE v e Ay ES JeHR A28k
ol s+ 7HAX (pragnanz) 9] A dFo] vtk Eth(Wertheimer, 1922). £3] @43} g9 a3 o
22A A WAl fx24 AEAS votehs 349l B2 Birdwell & Clason, 1970), 123l A
gk F29] 724 750 getHo] ol 7|22 F29] A WEl dojus XA Al ALY AL
I(productive thinking)oll #4& zb=tH(Wertheimer, 1945). WertheimerE H| 53t o]k 3] A
o Bl
761

K

e Aste zAR AARe dselA UEs e Adstae] 24 G4 e
227h Foke Watsondl AZHAZE, 20003 2] AAn $4E 9ed BdEe AAZ o Foidl
Aol obd e Fgak AntFelel A7e FAat
16579 109, 7 &do] WAL Q1% Aze] ABA 2T EY (sputik) &
WaAl frk olo] J1& v wg AA Al dg A WBe B B
A519] VhES A ST o A48 1050 0% Bruners v54 chEE Eetel el wel p
5%(Woods Hole) 3|9olA WEHUE o 39 Fo APe 2FEa 78 etuse A4

\_/

o{ﬂ

Wk 2= Zo)gloen 1960 &7+ Brunerd "89] ¥4 (The Process of Education); & ©]
T2 5% 31909 FFEIATZE HIAT o] HoA Brunere 57H FAIE Awstdth 3 WA= 5744
FA 5 7P g1 A FAR, gFd JojA FxRE ou IS st Olotq ilﬂa T 4(teaching)
of dAUlgoz joud ofdA sof & AJVE F HAe YA ws3ge] A ofojt]olE
a9l gy oM (readiness)oll #ek vigolw, Al WA= 2] 243 A (nature)ol] #H3E A
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131, bl dAe wse &8 of9A st A= F Jdevh v ez wgte] 8o digh
40|21t} Bruner?] o]z gh —ZrXJS_ Al 8K New Math) &2 %ol =}y 183 Brunerd ¥
HA2AE Dienes= M 478 ool whE 1o ¥ A2 A A<l "Building up Mathematics, 1960, #Z
S B3 e TR JEE ohgst uT AR Aty deElE ArlE e AsE 19 B
WA ofolt]oj= {-&-3HA /‘}*O“QF’— A
byl A 58 }ﬂﬂ of 7] Wstz dHA A2 dpe sAHS S5
I AEE s 88tz ?ﬂEH‘Ff% T9, =94 dEAdY died Fx2Y Az dEAQ uA
A 5H& HE—S]'X] ok Aol A 2w FAse FAsE A
SAtE 59 olF= vHS WA HA old A Aol ‘j}
2 T8 3k KhneO]‘”E‘r Kline(1973)& "Why Johnny can’t add; A 1950 Z7+A¢] 3 ul

_4

(teachlng) HPria A, FAS] FAES B wdtel HlE| JHEL ufg- vta G5k EH
gk FJooF T °] HAA ARG sy 2ejdA] A 8 o e asgo] HE g
"Ffi}"”KE AAE wrom PLstA el sttetE ol FH|HoRE wolsol= AL wfg-
S8k He FA XV“O}@H sdgk A glo] ol wsF o]l AT sfMolete AAR 8
e FEE A 73 &Fo 23E AESF dtta JAsgh 2efHA] Johnny b ¢ SAIS %
sh=7ke] s ARAIE D*}'S}Eq A 8t SE H]fﬂroﬂ A

A Bruner, Dienes 53 &7 sAIUY Q& 53t “ﬂﬂﬂr A58l Avkgt JEFHS 7
% Piaget7} vk 719] o]2& 1950 o] % 1980%131477}1] AL Fofel A A ufAQl AEhs &

gov], Y7o AP alste]l waese] BPoR ofFudel Az WS AAG

ool thFA % A2 Oﬂ‘_rL'f‘Xﬂg]r ol Aol 2HE 91 Juhe 5SS HAHGinsburg
& Opper, 1969: AAT <, 2006). ©]2]g+ Piagete] A+77F Fealsoa FEEE= o) f+ 8850l

A9 ofEe] Akl Aol g 1—4 Hg wjtoltt 53] P44 xzte] 7|27t HE FZ(structures) 7}
gl 18 Aol $8t4 Al $E9] V)27 H #A, ol 2n} =248 (logicomathematical)
H43 w4t o] BAHS MAHety] 9l ARESH WA 4 sH(reflective abstraction) &-ofollA
A ZF 9] (constructivism) 2t F2= £ ] 845 Piagete] wd A Z43lo] ololr]o]E A 4= g
o]x] o] tH(English & Halford, 1995).
TAFE o] E Piagete] Aol 719 Fa gk FAFE 1980 el EojAfok vRAa

mlo _19&
o 4

Lol A LA =29 ff/ol Q‘”o‘ﬂ 1980 dief 1990 el ok 7 7FAl e -(P1): %4
2 FFAHoE Wolsolx= Aol oty <148t FA|(cognizing subject)el 2F FAHU (P2):
AA] 752 AgAolH, Ay AAE ZX’OFL— sl o)A 2422 A A (ontological reality)S
Aske= Alo] ol th(von Glasersfeld, 1989, 1995)-& 7] 7Mo2 FAth (P1)> AR A2 de
249 et 23S wditte 202, Cobb(1983)0] ol dlso] wAle] FHFi= thgzd] 428}
H3 ARE AN A At Aol ofyet A QA F2E AL 15| JES ATdE
L5 FHske e 93e ghdalor gtk om= S E ¢ k. (P2)w= Aol FAstE

AYE oy AAe w@hed] 558l 585k Aol obd 150 A2 o AYS A=Y §

A Abae] AA dro]l dojuiE Fu FJHA wAke EFow Awd 4 ok thuk of 7)o+
AAsH= FA o FAE A Aol AAI A FAEA] Feve A ’ﬂiﬂ(pre*existent)
s AAE WEA] B4 E Eethe ouE 3 Wxyo] S-S Fodlof gt ojelg 1A
T A2)9] gS(knowledge acquisition) S 7433k AR Fo]e} ga] FAdl 9] gk 224 F-4(knowledge

construction)l] #H4-& #H=t}

TAATY o]E2 xto| we} thFetAl EFREHAINE FEu S E It or A FAF
(operational constructivism), F214 TA52|( radlcal constructivism), A}8]4 T-445=2](social constructivism)
2 BHetn ok 234 FAFE= PlagetZt A2 elA2S AHEr] 98] AFE3E 9] Z(Beth
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& Piaget, 1966), LolAl F8td /WdS ZZH(operation)o] AAolW %z FxE FAIJEE &=
=8l A 249 °de01@ Ov E AL oBA Ao =17 AR Hio] AEA Gy
AFzeE #AdA AES Faa =83t e X FERE o] #A e HeAgs F3l
TR Bty T8 AxdE frHos AHH AAA Y Ago] HaFojof s, st
43¢_er+ s H}%Qi Eﬁ‘r FE&-e3het 2AAA - ) olgte JAALES il &2 (schema)

<

[

%?1;91 :r”é + von Glasersfeld7} 242l ¢ (knowmg o] Rl A AAF o]2o|t} 1E A
2ol i Zﬂ]ﬂ S48 Aol A8st7] st FAskE AolnE a8 d Ao AR Fof
o uADP"’ "@7‘0} ot ol g %{X—? TAF)E olslaty] sl 4 F 7 & AYdE =

Ja7t ok A WAE o a4 (radicaholet s=7F, 7 WA= ¢ 482 (adaptive) ol k= A&}
A goj2 x}% Ae=7tel BE Aolth 3?124 olgti F-2Z= 712 von Glasersfeld(1995)9] 7l A
A eedrl, §34 FAF7E A7 gkl Al digk Ao v EAR HE e R <l A
A3 AA Abolo] #AIE B AlZto] 630]”6”40 AAQzol} BHEAQ AL oAFE= Kanti}
Piagete] AE#9l ¢ /“iﬂrL ZEA (radically) 0.2 THE7) qu% 1t} Konold®} Johnson(1991)& o]
£ U2 FAE sk AAo] FAGY SsHASE AAsteE AAE IdE BAske Aol otk

E‘rtﬂ A A FHA FAF e AL & M F¢u)
gt A A olgke AESH goj= o ARkl tisiA e dolE A} von Glasersfeld7t
F5ol 19] o] # Piagete] A4 ek o] o] S Woith Plagetis 2 AEIAR 292

A

ALl Samuel Cornuts RPUA SHE% #A4lo] AEgheA] QIAEoR FAZT oA o
Piaget®] A7} A=dro] #eH2 55 AR&ste] A Ao digh FAE thie o] HAAth webA
Piaget®] A2]g} o]l =84 dEo] o8l Z3te o] il o]l g&FS ¥ von Glasersfeld
o AFME AESA T W2ao] axgs] ZojuA Atk von Glasersfeld= o™ A2 (theory
of knowing)®] &3l T5& & ooy ARA HAAE FshA| il W] 1 A4S ALE B
o} 179l AE7FsA(viable) 0.2 2FolE HolZE 4 dubal 31 tHvon Glasersfeld, 1996). o]&l3 1
o] AZMS YW o]M7A] 54 W {83k 2ot} st thE 3ol WEte] H3te}
Al Fstthd 1 A A glofAAY - Bty o] Wt AgeteR A doltithe on = A
A (adaptive) 0] 2= 4018 A} 4340 AL oldE 4 A Bk Aw FAH AT <A
FA ok 2 FAS FHsked 2A#] ek A J«] FHY S9E A@A ol BEARl 2|49
EAE AR, A4S A EFEAY AU AP -FE4d 2 o mE Tt A 9
oA A A9 ouE Fa YFS & 5 Stk

BEE’;
r@'ﬂo;nﬁ

4 Yzl s H avnA. AsH 74

I
v to.E A4 A Fol A AL AgE Hgow
e F S AR ALY T A 29 TAG A 99 TAS qags
Qo

A wEA £ A
FAZ Bi O 3EA HMWJ

4] A AT AEEstd FsAlE o] A9
4230 olx] were]l 293t Yoz Aziet) o]yl LA
7HA g EA CER ZA]o}e] ’“FJ?Z }Vygotskya‘ W=t} Vygotsky(1986)e] 2¢shH A} ar(thought)
T U2 AFETe =o9f ataE HAA F5E = Qojo oFEgitt BE o]Alo] A7t w3
Q«] AR =A 2Eg T «]U] o] x| gt ““Eh} deke] dREoRAe] Tled Holth 1A
Vygotskyw A2 #4360 9lo] &5o] E3he A4 wieta) Jeks dapdos wa siQ1e on]
S oA o2 A7 tHErnest, 2011: ¥ &) 2018). o9} 22 ALF A FAAFYNA HeE F8ke
ARS| A FAAEZA Adistd A A4 glom AEA S met iAot weka] Tt
et o oiehAQl Fgte]l FAE 4 itk A AFE Y AT A= ARSIA SR dA s AA
Fd Fs AXAAZA ] 734 Z]éugi AA Gy ol HellA Ab3A -4 -ZI‘JE 314
ol miRTIA R AE A ou] o] Mg ARSIAINE Abs| A o2 dhejE AAAGLS gtk ¢

jus)
=0
_v;
o>' F[F
>,\( r
:J_

> 0 o O
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Zolt}, o] e 7As 9l Ernest® 5333 tE Ernest(1998)= &44 0] E}%@,‘ﬂ A3 A wieto] &
g oo, 7y AL olygh WE &HoA ALY FHE %311 ﬁﬂi O Hgo g iy
gd F gl 9S Xy 2HA ARsA FAFeE 3t
& 24 Atolo] Al 2] o]9k AAE A2 WA J‘ﬂr *é—% E‘r%ﬁ‘ri’ 3+ cHErnest, 1991).
olg g T Hete v FtusAel e ke doFth. 22 NCTM(National Council of
Teachers of mathematics)e] 1989\ &7+t Mghul4e i% et wsHAY H7E - (Curriculum
and Evaluation Standards for School Mathematics); 7} 2eto] FUth o] 752 A9 025 EY
2 o] 48kS Hl¢-= Wil tia) AAE Ao R sk tH(National Science Foundation, NSF)
oAl A4l W o] ﬁ‘zo var WSEIF A5 FHeta TR A o)E wrolEd s Wl T
AAE AAesr)el o] 2 A (Lambdin & Walcott, 2007) A =4S do7A # Aoluh, oI 423
A7 (math wars)®] o]t S8 J1E AFARI < 7Rk wSage w3 ol 144l
T A E HEsta BeE dEToAket gt 71Nk Iﬂ%ﬂrﬂol AEA] wFHAFET 8
] o i FHS AHS st YT Rbehe] iL“TJJr]“’ﬂ gk #4d =A o] th(Schoenfeld,
2004). °]% /MFF2le] A NCTM(2000)2 &) AMg|A 85 whdste] gugshs 9 ¢
219} = (principle and standards for school mathematics, PSSM) S wEEgth 283 PSSME
ks 21 oz 2006\ "Curriculum Focal Points for PreKindergarten through Grade 8 Mathematics; &
sk 1071 =4S AAAI712A; sFQnh AN o] F F Abelo] Ak o] AEstar
Rom, ZAzp7p FskE vhe] AYAS grstazt Age 25Y ket A4S wWel volrta itk
AG7HA Fd AFe] Aggos gise 5T, axdo] Az lﬂoﬂ/ﬂ 01‘“*74] 53}
3 A E=A] aga ojug A4S Fa AGEEA A gigk A mAYS T3 A+
o], agla g5 FAARA Y FHAE A= FAATY T FuSY dwd g_ G‘:’ﬂﬂ«] o]
E5 AlY o2 weprhy 3hde] A mgptt ojelgh shulgste] GAA #Adut skl she]
£ Lambdin®} Walcott(2007)0] #AA e R85 FA0 R <F M-1>° Aela] FUrh

J&OL

[

<E O-1> stugrste] oabz A3} skl gl she] &4

A7) o o] & =4 Ry
% A 3} Aol R HEE o}7]
- 7 i
19201930 A i A 7% oA 3
o o) & e 2 _ F814 olo|r]o]e o] Aol 2] o B2
1930-1950\3 of 31 Brownell, Wertheimer, ANA EAel ok Pap—
o van Engen 3k A& T
WAl E) gl ARSI glol & ko] -z
19601970148 | A Z=8} Bruner, Piaget, sge] 72 o3 UAE a8y
Dienes WA
e oa _ A3} 75 LR .
1520 Yy o
1970\ ol o717 Ao 37 84 Ty} A5
FAFe], A A8t 142 zebisa
y 1o = Ty Tv‘?_‘x ?3‘ \__—|_
19801 o) A2 NEEEREL RN BAN AT F O
&84 Ala 74 -
Vygotsky 37
— T, AR A8 ek A Sy FA9 tE
100 -A |G ARERIE vs, | A oA &% vs. | 1 @HH v,
T AR A% SHNCLB) W5 28 B A% 1% 37} o]

% NCLB: No Child Left Behind Act
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W] A FAlE ot xS oA, Al oj€@A tEA At EAet 7S AHAS
D3 e} o] AL FAILES HESIL LEdol: fFaEsith 2HA ojw gt xo] ¥ 7HAE AY
W oojug W ARE &§ste] 1 AAS o9 A TFEAoF x| uigh o]a|rt ezttt o]
ghardtol tigh AgpFolel AT AR o] FAE AHE A gt

A, ABAFo A JFS oloprlaiEat AdFoF HE A9 FAS} Adagle] ARAowE &
Ashe HHy s FASE Yoz doy e v A2 F4E 52 vy a3 A
A(reality)e] 24& FFshs EAE ulE T AAE did B4 H|Fo] mhelstaat 7]
o]tk Omstein?t Hunkins(2004)&= ol&{dt AAFoxtse] Hallg & getsid e, ol&d =
A ABFAAEL ASUE2 HEA e 145 JeR o7n afdErtE usHAgs A
Fo Ao oyt gk o] g Feke] ZAE Aristotelesol AHEE 2S£ Ao dEF9
(perennialism) WS-t A ZH-S 5 Q) FEFO= A FFejE BEH A2} ALs| o] A ulA
7hA]ol o &gt} 1EfA] Kneller(1971) & #5792 B Ao wfolgk JHs Mg thFe Aol
W A 2o] F A oulgttar sttt wekA] FAES Aol s HA d 72 utE wjeof

A FHs Axshes Flo] wsol

=
Ho
o
hid|
=
ar
T
8
=.
B

Feh Zlolth o AolA ApFel A

5 o 8

g AHE Adh 53], 17k 24 7 Mg o] o s ET8kal oftel Ay wYst7]
of WL FFAY Lo sk AAE Aok ey ol WA W& At FHu
87, Aes st A A gYst Thx e Ad S FAISE S-S v s 7 Utk

olg gt MyAFo] A HT& 2047] 2 vk ZsE A e Ay 19609d RET] Al
st 2| Ao g 58 Zpxgh QIAFL] Al gty AAx o] Qlth AFFov= dvS 2stee A
SEAte] WS fFEsh] flgh SRSt 2HS wEth 1YHA wsE #FE vbse s W
stebar FAgsith webA] WEERE T 9A o R #E vbed AdAd o2 s ey
ojof 3, 7t2H S W A 1 ojddle= T 4 flE FRIVFE & 4 qdojof st} o]k %
& 9AS 7HA SREEE Thorndike, Pavlov, Skinner 5-©] th# % o|t}. Thorndike®= A=} w8
W3t Hxo] AR, Oe gFs FHFHYCE AHostal Y-S v g A%E VMRS S
d8e ABulske Ao Btk v 3] WA, dAFe WA FHle HAY Al 7HA SeHAS
AA BT o] Zhedl a¥e] WAL 2EY uwF7]Al(teaching machine) 2 WIS & X209 <5
(programmed instruction)l = &5 1 ith Pavlove S tidez Adst Axrt fHshy g
S SRS W Aol Qe AFo] WS fEshe AoE He uHA X8 o|Es TS
ot} WhH Skinnere HE A¥oR e 2AH g MdEdS =Tt 2AS Paviovet
Skinner®] F Aol ZAFAolet= HollA= Al Jle 754, A this] 794 dsow
A E 22897 wtol Skinnere] 2UFAE FZolgtal B ZloA zto]E BRIt

1970t 38k ~719 4] 8)%5-¢](Skinnerian behaviorism):= A2 Algjst H = ey HAch
IR R w9 Y s AAA Y Wt ek A4 28 cognitive psychology) A
1 2] 2]4) 2] 8H(information—processing psychology)2] 574 wl&o] 3 th(Saettler, 1998). IA| & ojH A
HE wolgo|il RS Aeta QlEshE AAAR Hgoz AXA g el A= on] &ar e A
I AFA = AR BAlA FFAF FA AR A9 7S] AT xR A2 Ad
olojtjol & oA skele=rlE @ el ti®E AA|AlEstRel Piagett® §3Hassimilation), Z&
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(accommodation), 3 & (equilibrium)©] 2 Al 714 QIA|FHF o2 o]& sty 3t FRAE A8
(ArAg o) Zolgtae $h2 g5Art ARE o9A F5sta 2AgstH o9 st IRS
AEd =7kl &3k Ads Ayt 35797t H]"’ﬂ A &9 Yo WIlE oz Hok

W A St AuAg e gATR WakE Sl oz A Teht o)s gL A
BFEH QT P ol9e watel AF Lol Peluba gon], Aol WAY $/1% 94 1
e Ravhs mgol A AHEA RaGh oldd AHe wek Qo] IRZRE wEH Aol

e w3 ARsn Sl o e AT P

%ol %) 14 WAke Fe RO, 1 qEe S
71 glal Ak PO @ QA ek wSgel Bak ] 7 AR Lol 1 v} 35
o SIt(Tam, 20000, YA PAHFE AT AN} 22 sy ABFort 2A2
4 AR we Fn ANs Qe A vk el EAsl Andolda FYsgrid, T
HFoE AN Qe Aztel vk el FASA @ov] Algel o TYRCkL WithRunes,
1962). & FAFOE AAlet A vhede] EAlm AL AN Ao wiEe T AAE T
gsez e wgelit ojulzk Abguit 2] ks 9ol thDutty & Jonassen, 1991, 1992).
NAY TAFE A Ted 1F0] B g A ASMol WFE o] ohd saEA
oelg Fu $AstH AW PR Qolm AN FAYH FHE Roem Brke A(von
Glasersfeld, 1984 & 4 itk of Aol FAFooIA v S0z d4e 2 v 342 o
H ), whele] Aol o] mEe stge] AAAel dis) WSEE B Aolm, ol Fal 1 ]
§3 TEE AN AZ SN ABFED Jhaeh aeA ARF] BHAAE A A
Holof ahi= 54T AAAA} Jem 5L AR /)& Ade A5 FAow A,
A9 FHe vy 23 QAT A4 gL FHeR 9L el itk Kantel A
W AT Sl Bt BHA Aol Ik 1Ae Aut AmE Polus & gAN ofd:
S Ra web 2a2 442 P golth o, Saa SeugdlA Al U
AN BEF AP 2] @ Wl T)xstel 9rel WA 2 82T 4 Aronassen,

1991). A w52 Folo] A =rte] A7 T/ A ] olU#} von Glasersfeld(1996)¢] F4
Ad gEATE Aol A of wz} 3 % 221 9] «1 gz WA d 5 9l

£% s Qo] Fasn

Y] FAFIREL fz%xm 04 el FoIRTh 2wl 1 A A A
dalAE oae AR @k 2L o] Shol TEA FolATt HEF FI APIAA, Ane
A, Elan Iy Aol AL 14e =g ardn

1
(Copley, 1992). ThA] 3l steeel gle} o
Aol L ool diste] A %

ol wAk=s hlial, 29, 297 5715 A3tk X9 Rogoff(1990)9] 74

Zi_“i

stk AelEz s @ BAE Beldlol sk ol e AYE Bhoke A5
AL FEAGT o d% AuFoG THFIE e ASH WHR e sz Oa W,
w98 BN AL et <E M-1>& oF wastel 4T Aoltk
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TE ERED T30
as4 Wg AAE A5l
FEERIE AET], AAFI] EREE:

g o Qe 1z oe] 24

W EEER A9 73

W% A WA GEA dlole 2 =44 A
B, Wi, A9A ShiIA, =4

N. %02 BHAAY FeAEAASH FHF

ol VHolA = Kol sfeirte] Wstel] Jas 717 g5 o] &< #AlA FaeFAle

AFelE ARz o

A, EH wao] &9 AEARD Brunerdl tisf dolrat 19 ofoltjole dEFo| ko] &
A S oy Jide] A B AT g5 deldl 9Esta lthRichey, 1986). 1% il
ol 23} TFolRS MR FEIIEY, wgolEe AW (prescriptive)©]™ T A (normative) ©] o
O]C atal, Bhrol&e 7] A (descriptive) o] ol of @il B QT T1o] wEW algro]Eo] A Aot V)
9o 7P EaFQl el #ek AS AAFTE A, wg-gge] 54 NS vdst Ay it

£

7}

371 99k HE=g Agdvks "ellA AwAolw, &2 £E] WS VEoR AASL s F
A7) 919k 2218 AIgThE Well A qri Aotk W] Shol & AR o] Fe] = o]
ofREAE dHEre S MEH . & Fol, 6419 obe ofA Tt e A &
T QAT oES Y AHOR ol Y FE WHS wiEoR ANT F 9tk =, W
oL Sus AW Eths AdsHA hEAaAl sz Alo] of¥Al T & drd 5 A
w3 Aoleh & § vk I oY@ agrolZelA fﬂ*oﬂ tigk A&, A2 A A (body of knowledge)
7} Stk

o &a) 7 A et £ s FAE F de B, ARE AANT F e TP
HH9l A, aga g A &5 5 U 7] SUS FZE S Bruner, 1966). ©] 54

3] A %, AY, Z3HRichey, Klein & Tracey, 201D)% E3gd 4 vt 1= = F
(representatlon)o]‘j/} FoEs stz AAAle] BRdE fYsits A2 TS Sstertel dis)
AR o] & olafstal WrolEol= Al 744 WH O ® &E 2 (enactive) EA, 9744 (iconic) 3E
A} A A (symbolic) E4Fo] 010111 o] EAURE Hste TES AFHtn 23 (Bruner, 1966).

%3 Brunerv 78 w-ghgS 9g HA 9 WHE 27 93 GagnéAd s AR AdEE
™, Kenney$ $H7 sAo] ?‘2‘791 otoltjoE of @A dtofet=A 1 Aol #AF #F dA7E A
sttt o714 FA(construction)e] 98 #7](notation)2] AMg, 2} W3 contrast and variation),
E22(insight) 5 F8t8t5el EXS &3 HBruner & Kenney, 1965). 7] FAdolet sHAY

Loy L for

L
hu
A

l

o eloltlolZ FAHH: PPOR cloltlol Taleke FAHG KA BEL FHLBY, A4,
wRE, WA, 099, AR, 014), EWE B4 Aol FEL Fal P oAE A F

ol e AEd 33 WA oR Wl 1—’5%% dE oS 5o, h w-AAAE, ‘aga
2709z -FZH(strip)’, ‘L]l 174¢] 1*“% g0l oty ‘z-AAAE S w'®, ‘r-FZ(strip)

Qo' EE QES) 0 TAAAES S me T, e 4 e +® EOW 3]
2?+2c+12 %718 5 dvhs Ao|th(Bruner & Kenney, 1965). B3+ st ol tizs}l W3l
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o AL FaA TAA FE GANYH FAHo|un dwAHe Fd AR AL £ Jon(F 9,
2014), 528 AA A4 AHHE x2H o7 A 7Ztate] EAo] EAoly jAFS F7HE o7 olds
S==d o7 &3 SAE AAE s A2 E

ot 4
2
=
of
2L

2 enney, 1965)

T HAR Foets (s Bu AAHoR WHA7]7] 98] d7e Dienes’t Utk Dienes®| ©]
B2 2ol Walkol Piaget®t Bruner®| Q14E G wokow 1o SFolEoe vl 7HA F8
dgE et o454 d2(Dynamic Principle), A17t4 ot 2] (Perceptual Variability

Principle), %4 t}ekAd el @] (Mathematical Variability Principle), 749 < (Constructivity
Principle) ©| tHDienes, 1960). 954 92l& /d A4S 91 A 71K 7]}— GA-Z AR A=
OE TR g5s 8= -5 JiEsta ok A WA g AREF3 bRk ArEelt
Alfree play stage)Z Qe FAlo tisiAe /Aol vlF2 4l @@% s gate B4 ek
2T 7 WA dAE obsel e JdE FRASE fARGE et e =E2HE id A
& @A (concept realization stage)olﬂr A A SAE et lde] FASHA o] & thekst st
A&t dAolth olefgt GAIES Dienest G814 WAl (predicate) H= 7lde] $Hd3d] 23]
Aol ot 4% A E3 (D1enes 1960). A2+ ek el dele sde JidelA o] 74A]
Fot B4 Z¥ w=FAFoZA U ggo]l dEthe dYE, vt E’ioiTFﬂ FrAHE
S A "ok TR A Edkeit) kA e dEle dld e g adE

b RE WP (variables)E thdsHAl WHEW a9 N 4R A H%%-% dwks}

=

o
oz
o o b
ol

)
ol
S
=
2
N
=~

eolth. olF Fol, FYApAYe) HE AwD u W Ro|, 29| 7], 94X 5
&) oF A4 gle tﬁ—’F‘éé getA Ak AL PR o] Ted] mER =
ol Pagk ARZEE ol A EE} Antshe FPApAY o] 34 AdE olsfd 4 A A= A
1712 = 29 o_]E]ﬂ_ gt FA9 daElE A2S

b3 9 Aoz RE UM A HES ok atnl, 1 =gd 1
A Fo HAx|ojol sl o]t Dienes(1960)0] <lahd 0}%% = Ao AL = sl
1 AR AfE & vk webd EA44 Al 44 olsfel olE F UxF T
zAsk= o] o nhghAsith
Lo wEggolRe 7HS o] R Q= Gagné(1970)¢] A7} Utk Gagné(1985)= ‘ojd &
2l 2 alg(instruction)el] AFol & FEAIZIE7FY Bhs = o R Syl WA= 23S =99
uzp stk 2 A Shgo] dojubs 2RY Shd Wi 23S ute e vdda
WA (events of instruction)ell A 1 diEe &Gk 2= d4E FI e
(association)#} ¢1s}(chain)ell oJef G442 4 glrta ®Hotom, oju] Shmabygd PrAZ GO R
sk s5d ﬁj}i—b— AA 75 ooz WA AA 3 dapE 24, < ;
, AhE BEeks s OWE(%_‘%" Mow AHEE T B, Y SO sy
2), 0%713(1;;}% W (=AM °

2 2 AR Btk E SHE ShHulg % ddef =
= z;do] gL AZ T Y =Y g

Pad
=
ot %O,
lo,

o
o

1o ro off

O
s i o

ot ¢ o >
flo
=)
I X
2 TE K
44 |o
ox
o
= ol
o H o
o
=2,
)
o
>
>
}:]
ol
o
mlo
i
E
ol
1r

o

oy fo f X O o o 1% Jo o
J

J

off

ot

ﬂ o r

2] 4 2

+ ol"d A9 5 A E/\EE}]

of srEA7E wlel ZEFaL glofok OP* 4 Y 58 xdeta v 7ERE 9vEid, 74

} = AA715 5#"5% O]U] %8 AFeEare 5EH A4 APAIE AL smr
Gagné(1970)= SIAIE % 87}7(] Stafrds A 87HA Sharrdol A3 8hE(signal

leammg A0k 8h<E (Stlmulus response learning), 2% (chaining), 1] 3H(verbal association), 2] 3}
% (discrimination learning), 703 &5 (concept learning), TF2 8t (rule learning), 4|34 (problem

solving)o] At} 87H4 Stard2 2 ddEo o, s g% 14 tE durde 27

1‘r\ FH_EC&P,L_IEOE
o
)
o
N
iy
N
o\r
o
_l[-E o> do N
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AU, 2 AMzAe] Bk AF B, AEIGES AT AMEAe] frk W, A
o AtE Sl WA Bge AL AF A A, F ol BAHES AAR 99 AuE
wa ag; Gagné(198) = FoI4F FE37], SGBE A4, A5e% 34, AFAA, Skl
AZ, U RE, ow AT 292 B, 3% Aol 32 52 et AN S olst
2 Gagné) °ﬂ¥7} oGN] FERE olft A5e 9T BerAL FHH d&9AA0
B AN o BL AT Agehu] FHuNE Qg5 oI ol thE Gagné(1970)]
Yrhe pote A4 A9 ks FEE Anad ATE WAL A7 G Tl 9
ol Aui BA Grks olfol Ak o] RN Gagnét: 531 F3e] gizel sl F2at
[ex]

A .

HEA7] EQE QIZE Sherell tigh o] gk Fold dAE AlEEe 1970 FHHRE FUR|7] Al
(Novak 201DeHAA o5 thaleh A BHS 7] AAeglaL, 1 A4l Ausubelo]l $AAH €]
1] 8k (Meaningful Learning) .2 W == 19] o]2& A 7kA] Y&oz gokst 4= glth 3 WA
= *Hi"v— A 2lel ek g5 ofw] &zl Aox Fwkafof gtk Zlojt} o] Shsyol WEFdE v
A= 7MY Tod G 24 E shyA) olv] Al 9l ﬁ"]tq o] gQlstal o] whel 7= Aok
b= Ausubel(1968)9] ol A Ao 4= glte] A4 42 87t oln] 7HA AL Sl Tide F

o A} AR e AT AN Aol Y WEALE e g o
%ol ol Folth, F WAL o] Hroltk. folv] e AdFolw Solste} Ay 119 AAS
AqsHz Rolet & 5 Yk oA “‘oﬂ ou] QA WSEE e Mg AN oln a g
SFenel A4 TS 4T FEAEE B A ARAA SO AS Sanh A WA )
el ok Henke Aol & e e el AR g el Ak s o
B Ade Fold S mek Aust 1 5 gor), ou gt g A AR Adel B

.

TEE AT F UG A4 22 £ Szold WA AN AAA0E Srena A
258 e MR slop drhs Ao A% 5 At odF Ausubeld] HgolEo] F8ta ol
A AN Adhikari(2020)7h 424 2ol Atk Az 54 AdS A=A As)
= el 518 Rolskm Az AYE E AN% AwAAck v, BaT P AdRAA
B AN B L R FAAGE Ao S Bl e S S wA A

ojof @tk A, Zeln shAle] EE, FE AAE, ZANEN FE U2 A7) 8 S
4 753} Qo] Helo] Holdk Sl AL Qo] wE WAOE FhAck Bk Aol

=
A ek A EE A7 Alshal gl AR -E skl ekl Vygotsky(1986)= 429 <
(Zone of Proximal Development, ZPD)¢|g}t= €05 =5ttt S ddd e YA A2
o 9a) AAHE AA WdE(actual developmental level)#F AQloln}t e %53 =59 dHS
Bl EAAd =2 4 9,1—“: ojodol A A dha=Z=(potential developmental level)7Fe] 7HA &
5egkt}. o] 8 gk Vygotsky 4 1218 7HR19] Sheyoll AFS] = o] e ARS] FAo] @A et
The AR eI ghgo| o]FojA= A3 4 weks oujgitt, 1= A% weto] 8153
T e A" HeE ﬁEH Adstar shsro] Kl weh g5t XV\—J A7 AAF AA A4S
o Fo T 9 A "rha BAUth o] 32 VygotskyZl 7191 A4 AL T e A 02 o] Fo
ekE ARSIQIA] Sl S AP PrtE Sol7]k sttt o] gk AF3|<l ] Sae Adsked e A
ol(language)s A E At 2AL E3boll EAsh= S8 A4 A Al (body of knowledge)E <ol of
le)

soA ddste FaAge] A Ao E wiEgty] witolty 1 % g HAS A AA S
AFIL = (tools of thought)e] WH3lE 7k} tH(Vygotsky, 1936).

oA AAFe] 4~ ulS(Realistic Mathematics Education, RME)el| tha] A3 ® 2. RME+ 19681
25380 4 (mathematics in primary school)’©]#+= Wijdeveld, Goffree®} Treffers7} ok

ld
*
*
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A

o,

yol 49

Wiskobas(mathematics in primary school) Projectoll 4] A& AT 24L& o]5°] RMEY] 7|%&
Ad F 1971 Freudenthale] Utrecht thetel] 8u5708d4A(I0WO)E AHetal 2 &A%o
F-J5tH Al Wiskobas Z2AES QUARGLY] wfZo|t) 18] 19734+ T578us MaE 9
ZZAEQ] Wiskivon project7tA A7+ WHEIE g4(Van den Heuvel-Panhuizen & Drijvers, 2014)
A WA Freudenthal> RME WAoo 29 Hd#E $8tus /f8S o1l F9o] HJrh 1= +
z3le 71glF 93 wtuwa=shA A = (anti-didactic inversion)9] 714 4=8Hready-made mathematics)©-
2 AWstal gl FuSe FARES AX FAIS New Math 59 HES S4AUYG 19
AA e S 71 Y] AL ofd et EhA el FEE S Jdele 58] 554
Fojx7t Hojop drtar F438v (Freudenthal, 1973), F8H& Qzte] 5oz zhEsich I+ ©
Treffer(1987)9] ¥4 483K horizontal mathematisation)®} 424 =8t3}(Vertical mathematisation)2]
a0

1

Qb roh i L

Mde g, Foe vl AAZA e Aol olue Ad(redlity) FABE BE, Ao
Foe wYstel BT FRaAdt £9H Foss A4 3P AT 2AZ gt 9
Ast7) a S mTE Ages A0® ol AAGAN 7 B(symbols)®l AAZ H AL £
sl #2474 Fgsks Ads A2 A9 AL olgdel £ B £ AA YA AT
s

RMET 534 d44 3ol FH3H FoAAE S FEoth 13 ojgjst A3Eo] &
4 M, =, Aap ] o] o ¢ s AEete WgoRe] 93S & 4 A HH,
g2 gl dnks} gl o F gl Egl vk-e] 7]E R ®oky] wiiEolth, RMES] ‘@A A (realistic)
S AAANA Y] o] ofuE FQFA T ojHth ¥ B2 ouE Adrh 24 A A ST
AT A AFS ATt oz dAA ol uEs WAshE olghe vdHE 1E
“zich REALISEren”®l| v}&-S Folof &2 sjAo] 7hsatth 5 RME® vl & F7FE dA=
o= AS ARG o)Folth uhEbA RMEOA s A F-o A (problems)= A A Al 3t

QL
offt rlr -
b=

=
SHAITE TA7F SHA ] mpgdro] APA oz AAStH Fale s MA Rk oy 34
FoAAY EAE AAIE 4 9dtHvan den Heuvel-Panhuizen & Drijvers, 2014).
RME+= 35 7F2A7] 98 94 wg de] oAl 7IAE 28ata e o 89 o
Treffers(1987)o ¢l A ¥ AcHvan den Heuvel-Panhuizen & Drijvers, 2014). A WA=
Y& (activity principle)= 8HAJe] 3tF Aol FE 2l Foatz HFHEohE 3E gt
A FxorAe 84 43 48+ P3Hdoing mathematics) 22H G5 71 2 uf
Aot F HAle d49 YE(reality principle)o]th. 78 w&EFo| to] FAS s A3t
g5 Ag3te sHo] XFHolof gith= Fow A LAE AstAA L]l A
A Fzo onE Folat= 7|3E AS F U v Ue)elA FEulso] Azt ojof g
ojth, Al HAl=
ojmjghr}, Hlgd 4
Fol gz ko] of 2
= A9 A (intertwinement principle)e|th. <=, 718}, &3 74,
g9 ot EAE U8 847t ofye 1EE FHE & Sade orE
A= A5 289 Qe (interactivity principle) 2 88 #jl$-& AL 7217 &
34 dEoldhe As ongity wepA sHAo] zple] e WS I
oy 1§ &% 7|3E o5l AlFsloF strh= Aol oAl WA= A
t}. o] AL Freudenthal® ¢HiE A2 (guided reinvention)S 71e]7]1E AC R WAl:E dhfko] 3
A I E Elfof st wg ZEaslol= S A A A ] A 2ol dojd = 9L
Ay 7t Egtx oo st o]t van den Heuvel-Panhuizen & Drijvers, 2014).

Zel7]
] o]
1w

b1
g

L
U _1>(
[ (ol

ff rlo o o o

TS off A

O/\%—_‘_L‘c
3
1o rr

ol B O o
o

Lot

579 9 (level principle)® 591 S5l FF 79 o2 Lpopr}
o B4 4PN s
A ddslel QA BAES A5 tobrtor gk Aelolth v WA

o [IF

_ﬁd
o

o
ot &
mt)
ot
Sl
2
%
i)
o
2 r
tlo
k
r
ol
R
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s
o
b

o) }
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%0, off
o
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o~

e oot o,
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TG 59 vl w3 rpE g
Emest(2021)8] AwAd, ¢Izto]l =3h4 AlaLE ol Abeel ©@31 &

gote] 9 AdE, of2nk 8 8-S uKshs d¥e] 9o & )
gk A AA L WA wjAe] B @%ET2(behaviorism), 21452 (cognitivism) FA41e] 488k
Aelehst 452l (constructivism) ShsgolZoll thell A|F7hA] Al vl wheh Feage] W3l Al
AEE =98 Baat

wehe FtEAE 5ol

of

o,

A, FeaSolA o o] e TS Folok 5‘}—57&] A Aotk

FaFlA FAE T]golol sz ol AT, AT, AT ke Foleol, o] F

L o]2g Adslol st 3ol && AAA ofd °1§—4 ofeltjolE Fojulo] Agaliof B A
AAE wdstE A2 wF Al wt B S ¥E F Aol ATE JlEoF @k dE &
dEFoles Srads Aiste 8ol HAAT ol 7]xE wx 9‘r WE RYL HA-Ske)
g dAor 7)Ao AP er dedtele] 549 dojs 28 JdusEe SRt ey 1
w5 A A 2" (instructional systems design)e T $H A 02 AHE-eHH U= Richey(1993)9] -2 4]
d Aol 3 olaleh Abalus, SASANSS A Fehs Stugete] 2AA B £F6] 4
& SHo] givh w4 gv|sh 2 VIE A S5O v A4t Aga 22 Ve At
T 2L 5 7] WEelth £ 3 F UIdHE e dEe deshes WA £eEE A
A3t AdEA S5uleS WAsks W7 e AeddE FeFe] o2l wige Fa vkl =
T vk wEtA o] EA diEll &3 259 oW A wdnths stAle) Fobed dt ahe] )
A, aela Ak 2 “‘Zﬁﬂoi 71918 = gl WEer AAshs Ao] wsitta & 5 3l

&

57, Sl 2ol ot A gol wa ARolrh
19204 ol F AFAA AAA FAR A%, folul A, A o, AROZ Bophd, TANE,
FET AT B9 MPon PFEF, AN, FAFY ool 1 AYe] FFE FuFee
]

J
Zol gk felvel WEAAE ofe] AIE AAY o] o BEY FF& Wogh 19979 IAH T
A N4 w5 gAY o) FRE FATE Aol MALR FaeFe B AAHT ek
Ao AT e N2 AY S wgAPNAY S5a T W AHS FEIHnA e A
£ g del i uEE AoE B & gk old@ PT84 obd) 1004 olF 4YHAW ¢

?_
eI Rk sl g AR Gk G ke ot st s Bse o)
AA dd w2 (Open Education), 20100dt] Zof A=
ST (Smence, Technology, Engineering, Arts, and Mathematics) 2%, s}
15l 484 oA AT wSowo] AEFHEH (Storytelling), 201013t uto

= 394w S 2T F Ak 7IAZ AEa = A= 2 (Flipped Learning)
ol EAeltt olde v Ak wFel oig APA FHY Aol vehue FoAN &
vHow ot ug-shge] A4S FAsteta Adsy] 1% Aol I VA= BF Fdsita
& g gtk vk ol o] 2ol S gEstaa & wel= A9 =l o] S AA o5
g Hagow e wsgAS AW ot vk o] Klineo] A7 A 473} &5 vlaS B
AA o= olgfgh A7t thAlE glojof stk AAPS sk, TEMEMWE AABEe] 2570l
& oY Fetug FFo] LT AT flo] @l ??M‘Rit}—t— w7kl A3t mlsde] vk
e old e BAAIZIE HleH HEokhs o] Badhs A oR whgshes Aolgt & 5 Slth



71

74l } o)

==
=" Og‘l‘

o!
R

AR ekt wsHg o] SHEA 7] 29 Shulpdtel] gk ul5A 3] olsjo|rt

w3 (curriculum) #o} A EF o]29] FHAR =)= Bobitte] A4 "The Curriculum: a
summary of the concerning the theory of the curriculum, 1918, & %3 dg dE3o(@YY, 4
g =, FFA, 2011), e 85 (syllabus), WG (course of study) 2% BT} wSIgL
8kl 7 ]' Aol Al A Fshe B 4E:L?iﬂoi(Elsner 1979), w574 e] A EA = o st A 2s 7}
24 Z07be EAS 7 #Hs P2 (A 9], 2011). ©] 5—‘1“&%%1], = A A (reality) 2] #4
S vgEE 7 7EA At Sl shue ‘:’1“4 FA L} BAgle]l AR oz EAsteE g9k A4
& B7ote AAE(realism) #A 9] AAFoA HEd tE shbe A4 A W s s
Sl A7ke Jdrw”ﬁ, AR A P FAsHE 4
Z A

=y 6‘]!—01]*1 —'—‘—"“’F—v—l——“—, —”—T’F (}‘3& %‘Oﬂ &

gz«](pragma‘msm ﬂaﬂg T F o) A
n Xt o & AEFolg o
zZ3th e x]/\l Agre] Ao
EH?_ b:AE' EOH U]% W jq_;g 7H
AE 1Hs] 2y yEs AF
|5e) A% AFeIE &
“% 7t AQle] whge] Eaat
Abgmitt 25 gE2oeE ¢
3L 7jole] xA pAo s

_?(_5
L
of mx
ool o]
mlo

X

2 dukd ng %1349} EIATS :["1«1 A=E Zﬂ/\] shar
o] 712 SAE AFsIon (B 9, 2014), 54 HE?—__%
glof gttt EIS o] &8 Ao RA gheyo] WS Frgt
o} wbA olx A g]gtx}e] Piagete] ool wigS F AT
a A AL B Ao uiegs Tl AAje F—%‘-"
ZoltH(Duffy & Jonassen, 1991, 1992). =, FAF99]
A2e] g58 Hxg A AT LEAQ i}olg— Piaget®] o] ghAjo] et
%74]2 183 FW3A =243 (schematization) P02 w-L-3} < A of i A o
Goll W2 Aol FF)o] S5S FEITE Yo EIS oEde v AsE =i A
% 4 Qlth

T A A A E = wg- gl dakeh W Sl 24 &
Fet oA ANEE P, FAEEY AAL @Xéfﬂ e A

g4 Lo 3L = o FHA gL 7)HE QAES
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A study on psychology in mathematics education and constructivism
Kim Changil? - Jeon, Youngju3

Abstract

This article examines the educational background of the knowledge system in mathematics
education from three perspectives—behaviorism, cognitivism, and constructivism—centered on
psychology in mathematics education. First, the relationship between mathematical
education and learning psychology is reviewed according to the flow of time. Second, we
examine the viewpoints of objectivism and constructivism for school mathematics. Third,
we look at the psychology in mathematics education and constructivism from the perspective
of learning theory. Lastly, we discuss the implications of mathematics education.
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