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Abstract

The purpose of this study is to explore the application structure of customized "lifelong education: (versus)
higher education” for individuals with developmental disabilities in two types.As for the research method,
expert consultation was composed secondary with literature analysis as the primary procedure.The contents
of the study were presented by classifying the application structure of customized lifelong education versus
higher education for individuals with developmental disabilitiesinto two types. Accordingly, thefirst research
content isa school type-centered structure, which can be under stood as a type that focuses on higher education
whilelinking aspects of lifelong education. And the second research content is a structure centered on the type
of independent life of individuals with developmental disabilities, which can be understood as a type that
focuses on lifelong education while linking with the aspects of higher education. As a result of the study, the
aspect that the research contents consider ed above can be gradually realized through the currently established
infrastructure at Daegu University in the current situation in Korea has been improved.
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1. INTRODUCTION

Learners who have completed the special educatioicalum at school age are adults. Unlike schgel, a
adulthood is not a support system for compulsonycation, so there is a limitation in that education
opportunities are not actively guaranteed [1, Zc@kdingly, there are many voices calling for thaament
of the "Lifelong Education Act for the Disabled"time current situation, but there is a limitatiarthat related
infrastructure (organization, professional manpgvesirriculum, etc.) is not activated [3-5]. In pauntar,
among the types of disabilities, the need for agldiication is more emphasized and important foplpeasith
developmental disabilities whose main purpose fnally lead an independent life based on fundaldife-
oriented adaptation behaviors [6-8].
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Adult education for individuals with developmenti#@abilities largely includes two support systeligher
education and lifelong education [9]. Dependingiu view, higher education can be categorized esopa
lifelong education, but the above two are alsosifesl according to professional methods and difiees in
position. However, what should not be overlooketehe that both of the above aspects are necefsary
education on independent life of individuals witgvdlopmental disabilities [10]. Then, how shoule &bove
two educational support systems be linked to applyndividuals with developmental disabilities? Rbe
purpose of this study, the contents of the studlybeiconsidered in detail.

2. RESEARCH METHOD

Literature analysis was conducted first as the otettf the study. Literature analysis was condudtgd
collecting previous studies examining the necessityhigher education and lifelong education for the
independent life of individuals with developmentdikabilities [1-3][4-6][10][11-13][14-16][17-18][19
21][22]. However, as a result of literature anadyiie necessity of the above two educational stiggstems
was discussed, but the model or strategy for thetstire system that applied the above two in pelralas
very insufficient. Accordingly, the main componeatsd perspectives of the research contents weracted
through expert consultation over a total of 5 tirf@sout 40 minutes per session). This was refleasaaresult
of the research contents.

3. EXPLORING THE STRUCTIONALIZATION OF THE APPLICAT ION TYPE OF
"LIFELONG EDUCATION : (VERSUS) HIGHER EDUCATION" CU STOMIZED
FOR INDIVIDUALS WITH DEVELOPMENTAL DISABILITIES

3.1 Structure Centered on School Type: Focus on gtier Education Linked to Lifelong Education

The school type-centered structure focuses on higthecation while reflecting the flow and context o
lifelong education. Higher education generally neasi us of the university curriculum, but furthergrasizes
the dimension of being able to guide the indepenlifenof individuals with developmental disabiés in a
long-term and stable form. Accordingly, higher eatian can be actively applied through the subjecttered
curriculum in relation to the independent life cande of individuals with developmental disabilitiesd
various areas (residential life, job life, leisamed cultural life, social life, etc.) can be systically applied.
In addition, higher education can specificallyiméilthe meaning and perspective of lifelong edocatvith
the advantage of the nature and context of theatiperform of the long-term curriculum. In other nas,
basic literacy education, vocational competencyetigpment improvement education, civic participation
education, and culture and arts education, whieltter curriculum areas of lifelong education, camndflected
as major areas for organizing and operating subjddirough this, the foundation of higher educatian
materialize the direction of lifelong education fimdependent living of individuals with developmaint
disabilities.

In order to apply the above types, the applicatibocation structure of majors, universities, arthted
institutions must be systematized. In other wotltis major department of special education can heidered
primarily because it is improved in terms of schiyple while focusing on the independent life artalljte of
individuals with developmental disabilities. Accorgly, individuals with developmental disabilitiegho
have completed their major can go to universitythia future and receive higher education focusing on
independent life. After that, lifelong educationKed to higher education outcomes can be guarariged
individual demands and choices from various lifgl@ducation-related institutions. Through this fland
roadmap, an application structure centered on $djpes can be practiced.
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3.2 The Structure Centered on the Type of Indeperaht Life of Individuals with Developmental
Disabilities: The Focus Type of Lifelong EducatioriLinked to Higher Education

The application structure that focuses on the tjpmdependent life of individuals with developmaint
disabilities has the characteristics of a lifelogducation focus linked to higher education. Thessypf
independent living of individuals with developmdntisabilities appear at various levels, rangingnfr
unemployment, part-time employment, residentia tiEpendent on parents and family, and faciliy $ifich
as group home. Accordingly, the demand for lifeledacation of individuals with developmental didiéibs
is also very diverse. However, although the abgwdieation structure focuses on the lifelong ediocat
support system of an autonomous nature by indiVisklaction and demand, it was considered thataheext
of higher education should be reflected so thafifelong education support system can be developec:
long-term and stable. The above application streanay tend to be applied at the level of educgirograms
rather than subject-centered curriculum, but thedrfer education programs to be reflected in thienfof
long-term operating system and performance managenwas equally emphasized.

In the above application structure, individualshwitll developmental disabilities who have completed
special education can be considered as subjedtmfing. However, since the above applicationcstime
should also be applied in a long-term and staliel lend form in the educational program itselis hecessary
to select related institutions with primary prigramong various related institutions. In this regarmay be
a relative discussion, but as a primary relatetitii®n, a university-affiliated lifelong educatiaccenter can
be considered as a representative. Although thatmin and conditions of each university are défgr various
educational programs can be organized to guideviththls with developmental disabilities around the
university's various R&D infrastructure. Of coursifelong education centers for individuals with
developmental disabilities can also be considenéthgoy related institutions, but universities ar@rm
advantageous in leadership that can closely alibeel related institutions at the level of educasibR&D.
Accordingly, the above application structure plaaegeat emphasis on lifelong education centersagdil
with universities. Based on this, individuals witbvelopmental disabilities can manage the restilttetong
education through various other related organimatio the future.

4. CONCLUSION

This study examined the overall application suppydtem and strategy of adult education in which
individuals with developmental disabilities caniaely receive higher education and lifelong edumatio
achieve independent living. The universal premisat the above two educational support systems are
necessary for the achievement of independent ffendividuals with developmental disabilities cae b
sympathized, but more essentially, it is meaningdutonsider ways to revitalize linkage betweealdifg
education-related institutions. In order for th@types discussed above to become a realitynggessary to
analyze in detail how much related infrastructsriadilt in the current composition. As a resulthef analysis,
it appears that Daegu University is a universigt tten encompass both the perspectives of lifetolugation
and higher education of individuals with developtaédisabilities. In fact, Daegu University is protimg
the establishment of a developmental rehabilitatiepartment, and is also building a K-PACE centeten
the Lifelong Education Center that operates higithrcation programs for individuals with developnaént
disabilities. If a more in-depth and detailed madetwork is established for the two types considénehis
study, focusing on the above infrastructure, il @ possible to view strategies that can be Oisteid and
expanded not only in Daegu but also in the countrythis regard, a follow-up study is needed toigles
lifelong education and higher education linkage el@d the national level for individuals with despinental
disabilities centered on Daegu University's infnacture.
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