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Abstract

The goal of this research is to see how closely accounting programs in Saudi Arabian colleges comply with the International Accounting
Education Standards (IESs). Further, it aims to assess the level of awareness and knowledge of IESs among accounting academics and to
examine the possible explanatory factors for their variation. A structured questionnaire was sent to accounting faculty members at 37 Saudi
universities. Out of 541 distributed questionnaires, a total of 102 usable responses were received from 26 universities. The findings show that
accounting programs in Saudi universities are partially compliant with the guidelines of IESs and accounting academics in those universities
are moderately aware of IESs. High variation in the level of academics’ knowledge of IESs was detected and was significantly influenced by
industry work experience, academic ranks, and professional qualification. The findings of this study suggest that Saudi Universities should work
closely with the local and international accounting professional bodies, i.e. the Saudi Organization for Chartered and Professional Accountants
(SOCPA) and the International Federation of Accountants (IFAC) to improve accounting programs based on the guidelines of IESs to cope with

the recent changes in the capital market of the kingdom and the adoption of the International Financial Reporting Standards.
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1. Introduction

A substantial number of accounting education researchers
criticized the quality of accounting education and accounting
graduates in the last decade e.g. (Douglas & Gammie, 2019;
Fogarty & Holder, 2012; Lima Rodrigues et al., 2018;
Steenkamp & Roberts, 2016; Sunder, 2010). According to
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Steenkamp and Roberts (2016), the quality of accounting
education and the academic level of undergraduate
accounting students have declined in the last years. Their
survey of accounting academics from 39 Australian
universities revealed that the majority of respondents
(academics) face institutional pressure to retain students and
increase the students’ pass rate. As a result, a considerable
number of academics admit that to meet such institutional
pressure with the deteriorated academic level of students,
they have reduced course contents, weakened the assessment
standards, and inflated students’ grades.

In response to those concerns, the International
Accounting Education Standards Board (IAESB) issued
the revised set of high-quality International Accounting
Education Standards (IESs) in 2019. The TAESB final
handbook contains the framework of IESs for Professional
Accountants in addition to the International Education
Standards (IES 1-8) with amendments that will be
effective as of 2021. Besides developing the professional
competencies of accountants, the framework is intended
to achieve the following desired outcomes: (1) Reducing
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the global differences in the requirements of practicing
accounting profession, (2) Facilitating the global mobility
of professional accountants, and (3) Providing international
benchmarks of good practice for professional accounting
education (IFAC, 2019).

The International Federation of Accountants (IFAC)
has built on the work of IAESB and developed a new
comprehensive approach to advance accounting education
at the global level. The new approach was approved by the
IFAC Board in 2019, whereas the IAESB ceased to exist
in 2019 with the completion of its work plan. IFAC’s new
approach to accounting education has been established to
assist accountants in overcoming the challenges imposed by
the rapid change in the business environment and the highly
advanced and sophisticated technology (IFAC, 2020).

The adoption of the International Financial Reporting
Standards (IFRS) by more than 120 jurisdictions reinforced
the importance of IESs in improving the quality of accounting
education to keep pace with the movement of IFRS adoption.
The implementation of one set of global accounting standards
requires a consistent application of the standards and
interpretation of financial reporting by various stakeholders
around the world. Previous research emphasized the impact
of globalization of accounting standards on accounting
education (Alzeban, 2016; Handoyo & Anas, 2019; Needles,
2010) and identified the strategies, benefits, and challenges
of integrating the IFRS into the accounting curriculum
(Chiang, 2013; Hilton & Johnstone, 2013; Jackling, 2013;
James, 2011; Vysotskaya & Prokofieva, 2013).

Business activities in the Kingdom of Saudi Arabia have
witnessed rapid developments and have been expanding
internationally (Mansour & Hassan, 2021; Sallam, 2021),
especially after the Kingdom joined the G20 (a group of
twenty of the world’s largest economies). The acceleration of
the international business and the global acceptance of IFRS
as a high-quality set of accounting standards (Ta et al., 2021)
have motivated the authorities in Saudi Arabia to consider
the adoption of IFRS. Furthermore, the G20 strategic
plan includes the call for members to improve the quality
of financial reports by adopting one set of high-quality
accounting standards for countries around the world. As a
result, the competent authorities in the Kingdom of Saudi
Arabia decided to adopt the IFRS which is required from
the public companies operating in Saudi Arabia starting from
2017. However, the lack of competent accountants needed
for IFRS application and the absence of IFRS education in
Saudi universities’ accounting curriculums were found to
be the major hindrances to the effective application of IFRS
in Saudi Arabia (Nurunnabi, 2018; Yamani & Almasarwabh,
2019).

Taking to account the crucial role of accounting education
in the preparation of qualified accountants and auditors
capable of implementing the international accounting and

auditing standards, it is crucial to know whether accounting
programs in Saudi universities are keeping pace with the
high-quality international accounting education standards
and whether the knowledge, skills, ethics, and values
embedded in the accounting curriculums have been build up
based on its guidelines. To the knowledge of the researcher,
two studies have tackled this issue; first, AlMotairy and
Stainbank (2014) investigated the compliance of accounting
education in Saudi Arabia with the International Education
Standards (IESs) issued by IAESB (2014 version). The
researchers have used archival data and concluded that
accounting education in Saudi Arabia does not comply with
IESs. Second, Mah’d, and Mardini (2020) conducted a study
on the compliance of accounting education in six countries
located in the Middle East and North Africa with IESs.
However, they have received only three responses from
academics in Saudi Arabia which is not a representative
sample of the accounting academics in the country.

Hence, this study aims to fill up this gap and find answers
to the two main questions; first, to what extent the faculty
members at Saudi universities are aware and have knowledge
of IESs, and second, to what extent the entry requirements,
the knowledge and technical competence learning outcomes,
the skills learning outcomes, and the values learning
outcomes of the accounting programs (courses) in Saudi
universities correspond to those set forth by IESs.

2. Literature Review

For many years, accounting academicians and other
stakeholders have been arguing about the decline of
accounting education quality (Madsen, 2015). Significant
concerns about the ability of the business colleges to equip
accounting students with essential skills and competencies
to meet the high demand for the accounting profession have
been expressed by accounting education researchers e.g.
(Bautista-Mesa et al., 2018; Chaffer & Webb, 2017; Douglas
& Gammie, 2019; Morrill, 2019; Pincus et al., 2017; Rebele
& Pierre, 2019). Recently, several comparative (academic
vs. practice) studies reported a significant gap between
accounting educators’ and employers’ perceptions with
regard to skills and competencies that should be possessed
by accounting graduates (Abayadeera & Watty, 2014; Abou-
El-Sood & Ghoniem, 2021; Anis, 2017; Ha et al., 2012;
Majzoub & Aga, 2015; Ngoo et al., 2015).

The adoption of IFRS by more than 120 countries
worldwide could make the ‘uniform global financial
reporting” a reality in the foreseen future. Thus, it is
essential for each country that has adopted IFRS to
improve the accounting education system and to provide
the necessary resources for the successful implementation
of IFRS (Jackling, 2013). IFAC has paid great attention to
this mission through the work of the IAESB by issuing a
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set of international accounting education standards that
assist in providing a high-quality accounting education
worldwide and facilitate the harmonization of accounting
education at the global level. IESs have been established to
improve accounting education globally by prescribing the
entry requirements of accounting education programs and
determining the requirements of the initial and continuous
professional development of professional accountants
(IFAC, 2019).

Researchers and practitioners have reported substantial
challenges in the implementation of the global accounting
standards i.e., IFRS in their respective jurisdictions (Chiang,
2013; Hilton & Johnstone, 2013; Owais & Dahiyat, 2021;
Vysotskaya & Prokofieva, 2013). Thus, researchers of
accounting education have advocated the adoption and
integration of IESs into accounting curriculums to bridge the
gap between accounting education outcomes and the need of
the market for highly educated and professionally equipped
accountants (Handoyo & Anas, 2019; Karlina & Shauki,
2019; McPeak et al., 2012; Saville, 2007; Sugahara &
Wilson, 2013; Wilson et al., 2009). However, the accounting
education standards that have been developed to advance the
education programs, and hence, the implementation of the
global accounting and auditing standards, are ignored largely
(Crawford et al., 2014).

Early research on the adoption of global accounting
and auditing standards raised the concern of the different
applications of the same standards due to the variation
of accounting education programs and qualifications of
accountants and auditors in different countries (Needles
et al., 1992). The quality of accounting education is a critical
success factor for the proper application of IFRS and auditing
standards by accountants and auditors (Crawford et al.,
2014). The competency of professional accountants could
be evaluated by their capability to implement IFRS, and
the competency of professional auditors by their ability to
monitor their application (Humphrey et al., 2011). However,
the quality of accounting education has been criticized over
the years for being focused on technical content with a lack
of emphasis on ethics, transparency, and accountability.
For instance, see (Cheung & Agrawal, 2018; Jackling
et al., 2007; Murshed, 2019; Palmer et al., 2004; Thomas,
2012). These researchers view the corporate financial fraud
that has increased in recent years as explicit evidence of
the failure of accounting education to integrate cthics into
accounting programs and equip professional accountants
with solid ethical behavior. IFAC has addressed these
critics by the issuance of IESs in an attempt to standardize
accounting education and promote rigorous requirements for
professional accountants licensing by [IFAC members.

Facilitating the global mobility of professional
accountants is the second outcome that is aimed by the
framework of IESs for Professional Accountants. Global

professional mobility provides professional individuals
a wide range of opportunities, improves profession, and
benefits organizations and nations (Accountant, 2012).
However, differences in the educational accounting
systems create barriers to the global mobility of accounting
professionals. Professional accountants migrating from one
country to another encounter substantial difficulties related
to getting to the profession in the new country (Morrill,
2019), accessing well-paid employment (Albiom et al.,
2005), and licensing and accreditation (Duncan et al., 2008).
Thomson and Jones (2015) noted the inequality caused by
the Canadian formal regulatory and employers’ preferences
of candidates, which disregard non-western professional
accountants. In this regard, Morrill (2019) suggested that
bridging programs could help the internationally educated
professionals (IEPs) who migrate to Canada to improve their
positions and opportunities and get employed by Canadian
private companies. Moreover, professional regulatory
bodies often have a list of accredited accounting institutions
requiring professional accountants to have their professional
certification from one of those institutions to be licensed.
Courses that are taken from non-accredited institutions are
less likely to be recognized (Basran & Zong, 1998).

3. Methodology

3.1. Data Collection

The main purpose of this study is to evaluate to what extent
the accounting education in Saudi universities complies with
the minimum requirements set forth by the IAESB for high-
quality accounting education. Thus, all public and private
universities that are providing undergraduate accounting
education programs were identified for the data collection
purpose. Using the official website of the Ministry of
Education, 29 public universities and 8 private universities
were listed. Emails of accounting faculty members were
obtained from each university’s website. A structured
questionnaire was then sent to 541 faculty members in 37
Saudi universities. Following that, direct communication
was made with the head of the accounting department in each
university with a request for cooperation via encouraging
their departments’ members to respond to the questionnaire.
A total of 102 responses were received from 26 universities
with an almost 19% response rate.

3.2. Instrument Design

The questionnaire instrument used for data collection
consists of three main sections. The first section covers
the demographic information of the respondents and their
respective universities. Information sought in this section
includes the respondents’ gender, academic rank, years of
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experience in teaching accounting courses, industry work
experience, professional qualification, and nationality.
Further, respondents were asked to state the medium
(language) of teaching accounting courses in their respective
universities (either Arabic or English). The second section of
the questionnaire aims to assess the level of awareness and
knowledge of IESs among accounting academics. On a seven-
point Likert scale, respondents were asked to determine how
familiar they were with IESs, when did they first know about
IESs, their knowledge of IESs contents, and if they had ever
read IESs. The third section of the questionnaire seeks to
evaluate the degree of correspondence between accounting
programs and IESs with regard to the initial professional
development (IPD). On a seven-point Likert where “1 =
strongly disagree and 7 = strongly agree”, respondents were
asked to express their agreement or disagreement to five
statements related to the use of IESs in the preparation of
accounting courses’ specifications, the entry requirements
to accounting programs, the knowledge and technical
competence learning outcomes, the skills learning outcomes,
and the ethics and values learning outcomes.

3.3. Data Analysis

In addition to the descriptive statistics, the one-sample
t-test was used to assess first the awareness and knowledge
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of IESs among accounting academics and second, to evaluate
the compliance of accounting programs and curriculums with
IESs. One-sample #-test compares an observed mean (the
actual mean scores of the response) to hypothesized mean
(the mean score of the scale). Hence, the one-sample #-test
ensures that the actual mean of the sample is significantly
different from the mean score of the scale (hypothesized
mean) (Zikmund et al., 2010). Further, the independent
groups’ t-test was used to examine the effect of demographic
and educational factors on the level of awareness and
knowledge of IESs among accounting academics. Therefore,
the independent groups’ #-test is aimed to explain the
variation in the level of accounting academics’ awareness
and knowledge of IESs.

4. Results

The following subsections present the exploratory and
empirical results that provide explicit answers to the two
main questions of this study. Tables 1 and 2 illustrate the
level of awareness and knowledge of IESs among faculty
members in Saudi universities, while Table 3 demonstrates
the effect of demographic and educational variables on the
awareness and knowledge of IESs. Tables 4—6 illustrate
the degree of compliance of accounting education in Saudi
universities with IESs.

Table 1: Descriptive Statistics for Faculty Members’ Awareness and Knowledge of IESs

Items N | Min. | Max. | Mean | Median | Mode | Std. Deviation
a. | How familiar are you with IESs? 102 1 7 4.64 5 5 1.78
b. | When did you first know about IESs? 102 1 7 4.51 5 7 2.21
c. | What is your knowledge of the IESs contents? 102 1 7 4.45 5 5 1.84
d. | Have you ever read IESs? 102 1 7 4.48 5 7 2.09

Notes: Likert scale of 1 to 7: a) “1”: not familiar with it & “7”: extremely familiar; b) “1”: in the last year & “7”: since many years; c) “1”: minimal

& “7”: full; d) “1”: never & “7”: most of them.

Table 2: One-Sample t-test Results for Faculty Members’ Awareness and Knowledge of IESs

Test Value =4; N=102
Items Mean Mean One-Sample t-test
Score Difference t-value p-value
a. | How familiar are you with IESs? 4.64 0.637 3.617 0.000
b. | When did you first know about IESs? 4.51 0.510 2.33" 0.022
c. | What is your knowledge of the IESs contents? 4.45 0.451 2.48" 0.015
d. | Have you ever read IESs? 4.48 0.480 2.327 0.022

***The mean difference is significant at the 0.01 level; and **significant at the 0.05 level.




317

¢SS3| peal Jand NoA aABH :HD !¢,SJUBIU0D SST| BY} Jo aBpajmous| JnoA s JeUpA (€D ¢SST|
Inoge mouy| 3suly NOA PIp UBYAN 12D ¢SS UiM NOA B1e Jelliwe) MOH 1LD "[9A8] 0L°0 dU} Je Juedyiubls, pue ([oAs] GO'0 BU} Je JUBDYIUBIS,, [[9AS] L0"0 B} Je JUBOIIUBIS S| 9UBISHIP UESW B .y

Ahmed Abdullah Saad AL-DHUBAIBI / Journal of Asian Finance, Economics and Business Vol 9 No 6 (2022) 0313-0324

900 | ¥500 | 1210 | esio | oeL | .seL | ee | eyl | eov | ee | eov | vev | 99v | sov | v | e
(62 = u) (e2=u) Buiyoes)
ust|buz olqely JO wnipsy
1G€°0 | 8700 | G¥20 | 8500 | €60 = LV | «26L | SEV Y _ eey (R4 9Ly 16V _ 88’y _ zL's
(69 = u) (€e=u) uonesEny
ON SBA |euolssajold
2000 | LOOO | ¥L0°0 | 8000 | axxbZ€ | xxnlG'€ | xxbGT | xxub9C | 9€ g€ _ L€ 14 v6'v 6 _ 67 _ 16'v
(Ge=u) (29=u) sousuadxg
ON SOA MIOAA Alisnpu)
1000 | ¥20°0 | 29¥'0 | ¥20°0 | «¥8L | «0€T | €40 | €T | ¥8¢€ _ 88'¢ _ 8zT'v _ 70V L'y €8’y _ 19v _ S
(z =u) (8% = u)
J181njo97 ‘Jold ‘isissy co_umcm_wwﬁ_
¥..°0 | 8620 | ¥0L°0 | GZL'0 | 6820 | 9€€0 | 8€0 o) LY Ly _ I _ %% sy yien4 _ 9G¥ _ 8y
(12=u) (6/=u)
olewa ole\ lepusg
YO €0 [49] 1] YO €0 [49] 1] YO €0 [49] L0 YO €0 [49] 1]
anjea-d anjea-} mm_no_m_hm>
9100S Ued\ juspusdapuj
suea|y jo Ayjenb3 Joy 3sal-1

slojoe [euoijeonp] pue olydeibowsq Uo paseg sG] Jo 8Bpsmouy| pue ssaualemy sjuspuodsay Joyise] -/ sejdwes juspuadepu] :¢ ajgel




318

Table 4: Descriptive Statistics for Compliance of Accounting Edu
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cation with IESs

Items N

Min.

Std.

Median Deviation

Max. | Mean Mode

The IESs have been used in the preparation 102

of the accounting courses’ specifications.

1 7 4.68 4a 1.889

The entry requirements to the accounting 102
program (bachelor level) correspond to

those set forth by the IES 1.

4.28 1.720

The knowledge and technical competence 102
learning outcomes of the accounting
program (courses) correspond to those set

forth by the IES 2.

4.47 4a 1.533

The skills learning outcomes of the 102
accounting program (courses) correspond to

those set forth by the IES 3.

4.48 1.559

The values learning outcomes of the 102
accounting program (courses) correspond to

those set forth by the IES 4.

4.60 1.556

Notes: Likert scale of 1 to 7: “1” = strongly disagree; “7” = strongly agree.

a. Multiple modes exist. The smallest value is shown.

Table 5: One-Sample t-test Results for Compliance of Accounting Education with IESs

Test Value = 4; N=102
Items Mean Mean One-Sample t-test
Score Difference | 4, alue p-value

a. | The IESs have been used in the preparation of the 4.68 0.676 3.62™ 0.000
accounting courses’ specifications.

b. | The entry requirements to the accounting program 4.28 0.284 1.67 0.098
(bachelor level) correspond to those set forth by the IES 1.

c. | The knowledge and technical competence learning outcomes 4.47 0.471 3.10™ 0.003
of the accounting program (courses) correspond to those set
forth by the IES 2.

d. | The skills learning outcomes of the accounting program 4.48 0.480 3117 0.002
(courses) correspond to those set forth by the IES 3.

e. | The values learning outcomes of the accounting program 4.60 0.598 3.88™ 0.000
(courses) correspond to those set forth by the IES 4.

*** The mean difference is significant at the 0.01 level; and **significant a

4.1. Faculty Members’ Awareness
and Knowledge of IESs

On a scale of 1 to 7, Table 1 presents the descriptive
statistics of the faculty members’ responses to four questions
related to their familiarity with IESs, Length of time that
they have been familiar with IESs, knowledge of IESs’
contents, and whether they have read the full standards.

t the 0.05 level.

The mean values of the responses to the four questions are
above average scores ranging from 4.45 to 4.64, indicating
that almost the majority of faculty members are aware of
IESs and have a good knowledge of their contents. However,
minimum and maximum values were at the extreme points
for all questions reflecting high variation in the level of
awareness and knowledge of IESs among faculty members.
The minimum value of each question response of (1) shows
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that some faculty members never read IESs, have no idea
of their contents, and even they don’t know that they exist.
Later sections will discuss the possible explanatory factors
for the variation of IESs awareness and knowledge among
academics.

Table 2 displays the results of the one-sample #-test for
faculty members’ awareness and knowledge of IESs. One
sample t-test is used to ensure that the mean score of each
variable scale (test value in Table 2) is significantly different
from the actual mean of the sample. Zikmund et al. (2010)
stated that the one-sample f-test serves to compare an
observed mean to the hypothesized population mean. Table 2
shows that the actual mean score of each item (question) is
significantly different from the neutral value of each item’s
scale of 1-7. Respondents were asked how familiar are they
with IESs on a scale of 1 to 7 in which “1” = not familiar
and “7” = extremely familiar. The actual mean of the sample
responses to this question (4.64) is significantly higher than
the hypothesized neutral mean of the scale, t = 3.61 (p <
0.01). Hence, it is concluded that the majority of faculty
members in the accounting departments of Saudi universities
are familiar with IESs. The actual mean score of the faculty
members’ responses to the other three questions (first time
they knew about IESs, their knowledge of IESs contents, and
if they ever read IESs) is significantly higher than the mean
of the scale (test value) at 0.05 level; 1 =2.33 (p <0.05), t =
2.48 (p <0.05), and  =2.32 (p < 0.05) respectively.

Table 3 presents the results of the independent samples
t-test that was performed to examine the effect of demographic
and educational factors on the awareness and knowledge of
IESs contents among accounting faculty members in Saudi
universities. In summary, Table 3 displays the effect of
five independent variables (gender, designation, industry
work experience, professional qualification, and medium of
teaching) on four dependent variables represented by four
questions in the survey as follows; Q1 = how familiar are
you with IESs?; Q2 = when did you first know about IESs?;
Q3 = what your knowledge of IESs contents is?; Q4 = have
you ever read [ESs?.

The research design of the independent samples #-test and
the statistical assumptions have been ensured. Levene’s test
for equality of variances is used to examine the homogeneity
of variance. This test ensures that responses are of equal
variance. When Levene’s test has a probability greater than
0.05, it is assumed that the population variances are relatively
equal. Hence, the assumption of variance homogeneity has
been met, and the data of the equal variance estimate is used
to examine the differences between the two groups of the
independent variable (the #-test results of equality of variance
estimates were interpreted). In a few exceptional instances,
Levene’s test revealed significant variances indicated by the
probability value that is less than 0.05. In these cases, the

t-value and the two-tail significance for the unequal variance
estimates were interpreted.

The results of the #-test showed no significant differences
in the awareness and knowledge of the IESs between male
and female accounting faculty members. Responses of male
and female groups to the four questions are not dissimilar,
as indicated by the #-values and p-values that are all above
0.05. To test for the effect of academic rank, two groups
of respondents were selected for the comparison; assistant
professors (Ph.D. holders) and lecturers (master holders).
The results presented in Table 3 showed significant
differences between the two groups with regard to Q1 and
Q3. The mean response of the assistant professors group
for each question (5 and 4.83) are higher than the mean
response of the lectures group (4.04 and 3.88) at r = 2.31
(» <0.05) and t =2.30 (p < 0.05) respectively. Industry work
experience is proved to be the most explicit explanatory
factor of the awareness and knowledge of IESs variance. The
results of the #-test revealed a positive and significant effect
of the industry work experience on the level of awareness
and knowledge of IESs among accounting faculty members.
The mean responses of faculty member group who have a
professional experience for the four questions (4.97, 4.9, 4.9,
and 4.94) are significantly higher than the mean responses
of academics who have no professional experience (4, 3.77,
3.6, and 3.6) at t = 2.69 (p < 0.01), t = 2.51 (p < 0.05),
t=3.57 (p <0.01), and ¢ = 3.21 (p < 0.01) respectively.
Further, academics who have obtained professional
qualifications are more knowledgeable with regard to IESs
contents than those with no professional qualifications at
t=2(p<0.05).

4.2. Compliance of Accounting Education
in Saudi Universities with IESs

Tables 4 and 5 present the descriptive statistics and one-
sample #-tests for five statements related to the compliance of
accounting programs in Saudi universities with IESs. These
statements aimed to investigate the degree of correspondence
between accounting programs at the bachelor level which are
provided by universities and the concerned standards (entry
requirements, knowledge, technical competence, skills, and
ethics). The mean scores of responses to the five statements
that are presented in Table 4 are all above the average of
the scale. Respondents were asked whether IESs guidelines
have been used in the preparation of the accounting courses’
specifications. Responses to this question showed the highest
mean of 4.68 and the highest standard deviation of 1.889 as
well. However, the most frequent response to this question is
4 (which is the average score on the scale). The mode and the
high standard deviation indicate the high variation between
universities in this regard. In general, statistics presented
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in Table 4 indicate that accounting programs in Saudi
universities are on an average level of compliance with the
first four standards related to the educational part within the
initial professional development stage with high variation
among universities indicated by the minimum, maximum,
mode, and standard deviation scores.

Table 5 presents the one-sample #-test results for the five
statements related to the compliance of accounting education
with IESs. With the exception of the entry requirements to
the accounting programs, the other compliance indicators
showed significant differences from the mean of the scale at
the 0.01 level. The results indicate that the requirements of
admission to the accounting programs in Saudi universities
are not similar to those stated or recommended by IESs;
t=1.67 (p>0.05). On the other hand, the learning outcomes
(related to knowledge, skills, and ethics) stipulated by the
accounting programs within Saudi universities correspond
partially to those set forth by IESs; # = 3.10 (p < 0.01),
t=3.11 (p<0.01),and  =3.88 (p < 0.01) respectively.

Table 6 summarizes the frequency (percentage) of
responses to each compliance statement. 57 respondents
representing (56%) of the overall sample showed an
agreement with the statement, which states that IESs have
been used in the preparation of the accounting courses
specifications. While 22 (21.6%) neither agreed nor disagreed
about the use of IESs guidelines, 23 (22.5%) respondents
asserted that IESs were not used in the preparation of
accounting courses’ specifications in their respective
universities. Responses to the second statement related to the
entry requirements to accounting programs at the bachelor
level varied. 58 (56.8%) have selected either disagreement
or neutral option when responding to the statement related to
the entry requirements (strongly disagree 8 (7.8%), disagree
8 (7.8%), somewhat disagree 15 (14.7%), and neutral 27
(26.5%). Only 44 (43%) respondents asserted that the entry
requirements in Saudi accounting programs correspond to
those set forth by IESs with different levels of agreement
(strongly agree 12 (11.8%), agree 16 (15.7%) and somewhat
agree 16 (15.7%). Responses to the three statements related
to the degree of correspondence between knowledge, skills,
and values’ learning outcomes of the accounting courses
in Saudi universities and those set forth by IES 1, 2, and
3 showed moderate agreements by faculty members who
are slightly above the average. While 52 (51%), 54 (53%),
and 58 (57%) reported the use of IESs guidelines in the
determination of knowledge, skills, and ethics learning
outcomes (respectively) of accounting courses in Saudi
universities, others negated the use of IES1, 2, and 3 in the
preparation of knowledge learning outcomes 50 (49%), skills
learning outcomes 48 (47%), and ethics learning outcomes
44 (43%).

5. Discussion and Conclusion

Effective 2017 for all public companies and 2018 for
other publicly accountable entities, IFRS is required in Saudi
Arabia which has also adopted the international standards
on auditing, the code of ethics for professional accountants,
the international public sector accounting standards, and
the quality assurance standards. Since then, researchers,
practitioners, and other stakeholders have pointed out
the need for competent professionals who are capable of
understanding and implementing the aforesaid adopted
international standards. Consequently, there have been
many calls for accounting education improvements to cope
with the recent development of the international standards
adoption and the need of stakeholders for qualified and
competent professional accountants.

Given the importance of IESs as an international
benchmark for high-quality education that assists the
accounting programs providers (universities, professional
bodies, etc) in stipulating the minimum requirements for
accounting programs and measuring the learning outcomes
of accounting programs’ graduates, this study aimed to
explore the level of awareness and knowledge of [ESs among
accounting academics in Saudi universities and investigate
the degree of correspondence between accounting education
in Saudi universities and the guidelines and requirements
of IESs. In contrast to IFRS, ISA, and other standards that
are fully adopted by The Saudi Organization for Chartered
and Professional Accountants (SOCPA), IESs are partially
adopted by the same organization.

The results presented in the previous section showed that
accounting academics in Saudi universities are moderately
aware of IESs, which was indicated by the mean responses
that are slightly above the average scores of the scale. Further,
accounting academics have a moderate knowledge of IESs
contents. These results are similar to those of Sugahara
and Boland (2011), who found that only 52% of Japanese
accounting academics have heard about IESs, and 25%
have read the standards. Besides the moderate awareness
of IESs (on an aggregate level), the results revealed a
significant variation in the accounting academics’ awareness
and knowledge of IESs, indicated by their responses to the
four questions. While some faculty members have a good
knowledge of IESs’ contents, others have no idea about them
and even don’t know that IESs exist.

To explain the variation in academics’ knowledge of
IESs, this study examined a number of demographic and
educational factors. Professional industry work is found
to be the most influential factor in the level of awareness
and knowledge of IESs. Accounting academics that have
been working outside academia and have exposure to
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accounting practices showed a higher level of familiarity
and knowledge of IESs. To explain the cause of this effect, it
is worth mentioning that IESs cover both; firstly, the initial
professional development (IPD), which encompasses the
professional accounting education provided by universities,
professional bodies, and other authorized institutions
(IESs 1-4); the practical experience requirements (IES 5);
and the assessment of professional competence (IES 6).
Secondly, the continuing professional development (CPD)
(IES 7) and professional competence for engagement
partners responsible for audits of financial statements
(IES 8). These attributes of IESs, which are said to be a
lifelong development of accounting professionals, explain
why accounting professionals and practitioners are more
familiar and knowledgeable of IESs as they are required by
the professional bodies to meet the continuing professional
development and develop competencies stated by IESs.
Professional qualification, on the other hand, showed a
significant differentiation effect on the amount of IESs
knowledge that accounting academics have. Professionally
qualified academics expressed more knowledge of IESs than
non-qualified academics, whereas no significant differences
were detected between the two groups with regards to the
familiarity and time of exposure to IESs.

The effect of academic rank (designation) was tested by
selecting two groups for comparison; assistant professors
(Ph.D. holders) and lecturers (master holders). Assistant
professors expressed more knowledge of IESs than lecturers
did. This difference is attributed to the amount of knowledge
obtained during Ph.D. qualification, the experience of
assistant professors, and the role in the education process,
which is normally more advanced than the role of lecturers.
The statistical analysis failed to find significant differences
between male and female faculty members as both groups
expressed a similar level of IESs knowledge and exposure.

The main objective of this study is to evaluate the
level of correspondence between accounting programs and
accounting courses provided by Saudi universities and the
first four IESs that are related to the initial professional
development of professional accountants. The results
summarized in Tables 4 to 6 revealed that accounting
programs, curriculums, and courses provided by Saudi
universities are partially compliant with the guidelines of
IESs. The accounting academics have reported divergent
levels of correspondence between accounting programs in
their respective universities and IESs guidelines. Ranging
from never correspond to highly correspond, the statistical
analysis showed that academics believe that the accounting
programs moderately comply with IESs guidelines. These
results signaled an improvement in accounting education
when compared to the results of AlMotairy and Stainbank
(2014) who used the archival method and concluded that

accounting education in Saudi Arabia does not comply with
IESs with respect to professional skills, ethics, and values.
It is evident that, from the time of (AlMotairy & Stainbank,
2014) study, accounting education in Saudi Arabia witnessed
significant improvements.

To conclude, this study provides evidence about
the increased awareness and knowledge of IESs among
accounting academics in Saudi universities and the improved
level of compliance of accounting programs with IESs in
recent years. Yet, great efforts need to be made by IFAC and its
members (local professional accounting bodies) to promote
IESs and collaborate with universities, academics, and
professional institutions to elevate the quality of accounting
programs to the international standard level based on the
guidelines and directions of IESs. The findings of this study
have limitations of subjectivity and personal impression that
are associated with the survey type research. Future research
could use the content analysis method of research to evaluate
the quality of accounting programs based on IESs measures.
Further, future research could investigate factors that might
support the compliance of accounting education in Saudi
Arabia with IESs and identify factors that might hinder the
compliance and how they can be managed.
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