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The two most influential rationales for the 21 century science curriculum reform can be said to be
core competence and scientific literacy. However, the relationship between the two has not been scrutinized
but remained speculative — and this has made the harmonization of the general guideline and subject-matter
curriculum difficult in Korean national curriculum system. This study compares the two discourses to
derive implications for future science curriculum development. This study took a literature research
approach. In chapter II, national curriculum or standards, position papers, and research articles were
reviewed to delineate the historical development of the discourses. In chapter Il and IV, the intersections
of those two discourses are delineated. In chapter I, the commonalities of the two discourses are
explicated with regard to crisis rhetoric, multi-faceted meanings (individual, community, and global
aspects), organization of subject-matter content and teaching and learning method, and the role of
high-stake exams. In chapter IV, their respective strengths and weaknesses are juxtaposed. In chapter
V, it is suggested that understanding scientific literacy and core competence discourses to have a family

resemblance as 21* century science curriculum reform rationale, after Wittgenstein and Kuhn. Finally,
the ways to resolve the conflict between the two ideas from the general guideline and subject-matter
curriculum over crisis rhetoric were explored.
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AlFlo] EojoF &2 70P.71\_UJEKOECD, 2019a; cf. Hodson, 2003;
KMOE, 2021; Biesta & Priestley, 2013). Z12]11 o]& $JsljA] ‘T3]
IS SIS 0] P S50l 4R Pk o
T =S k= A¥A(relevance)o] FE wSabgo] QET
(Stuckey et al., 2013; Biesta & Priestley, 2013, pp. 40-41; OECD,
2019). o] u] Fa7]d] WE wrere vigsle] vsls Husiol
YEY A EYAFHAE(OECD, 2019a) FAlof AlA o] chgt
iAo m QA1 A Aolek= HollA nlEiatR]olA SHEE0] 4F
L =& 4= 9= Ao o]g|E| = E(Lee, Han ef al., 2019), THYE0]
A ake 7R odo] 2147] W8T s HESAH Fas
o] A Atct. OECD, 2019a).
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T e s st |vt ST vpet o] AX 4% do|
oftL, o] & 7hsgtt® 1Hefs] AlAIsHARA “uigrAgt 71Q19) Wy
¥} Zgi(well-being), 12|11 2312} ALSE §/95HA Stel= B
ARl 245 SFA717] SIjt A4, 715, HE=e 7HA 9 FH(the
mobilisation of knowledge, skills, attitudes and values to meet
complex demands) FJE2 o|of7|& 4= QITHOECD, 2019a, p. 109).
olgfgh &Rt wEIY O] HA 1960 A thHE] EAfstoigirtar
g 4= o t(Hodge, 2007), 214]7] 0] OECDEh= =A4|7]547} ©]
£ AFZel= FAHZR ST ZH(0ECD, 2005; 2019a) 1710 21
A7 wsag 7o) F24 ojgomA AFA Rl RS West
A = ]dek eyl At 2009 77 wsagel A5 Zidge] ¢
TE7] AESRG e, 2015 71 wSabge Hrf 2AA 0w ok
7189F (competence-based) WS4 & ¥HISI L, 2022 7§ w3
A ESF < o7FsoF (competence-fostering) W-S-714-S FHEHY =2
9 HetE HESE 2442 ol S E AL Sl Ao ltHKMOE,
2021; Shin, 2021; Hwang, 2021; Ohn, 2021).

Jel e ool oR SE Aol Gl FEA ofyo]
w3} 2gPge) 7 Ao] HEE IS A gL o]
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Fol W7l gA &2 ol ol=gh wat x[A9] 3 SHout
HEA] bttt 259, el s o] A9 WSS A
AR =7 iAo m g4 B Hste] giths Hofl 58 d
{7} Stk

1950 )] o] yjstwS-0] BA-2 1sha A 9Kscientific literacy)
oJekz WX THED) slofl HelElo] $rov(eh. Lang er ., 2006),
o} Y e W TR e B ol Hrhe] Wioldt o]y
o2 Ao} tiHurd, 1958; Ryder & Banner, 2013; Millar &
Osborne, 1998; DeBoer, 2000; KMOE, 2015b; KMOE, KMOSCIT,
& KOFAC, 2019). T3} 0 ol4] ekl gelerle 7o) 27
5ol 7I7R-WHDeBoer, 2000; Roberts, 2007), 1A Ad AL
“aekA] i, A Tls, 2Pal 7S YAolA HE A "
T7F A7 v A ARESPEA Al S S W
A8-51(uses science concepts, process skills, and values in making
everyday decisions as he interacts with other people and with his
environment) “¥}}, 7]<z, T12]al ARS]Ao|aL FAAQ] e 2

She ARRle] thE Eoke 7] ATHAE ol (NSTA, 1971, pp.

AS7HA] dick=9] wu] A2 d 9 2015 718 wSag Al7)e) del A
B} £ wo] gliz “ofzklb ok Boig = ABSlES: ol thil
2022 7§ s3Iy Jhdoleks WEt st gk olgks §o1E AF
gt} 34 221 ‘competencely)-based” 9] Helolglo] Hsiy, o)
A% Selte 2022 14 e A vetolA] AEA ARSI ol
fojglal & 4= Qltk 1yuE E JyxiEo] Fasitial ofd oyt o]
‘competence(-y)-fostering’o|2}11 F&sto] HQIth

2 AFo)A ARgSHE HE (discourse)o|2He Bole W JES SR
AT W AMEAZY W8 o E ST 0] E Foucaultz]Ql 2jn]
E A7) {3t QoA ARgEE A2 oflth
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47-48; DeBoer, 2000, p. 48804 A& A o2 AR IcH= A
& e wsich o)X, S ofet Tt 2F BT} SHLS)
A4, 7, =} 7EA], dAaEeA e BAIE 25k ] $iste]
RS eI U 5L FF PPt Ytk Ho) sl

¥ 2} 74a1A Aof tho| X|aF

= O W<
Mo 28 a7 ojjo] 295 e fAfsle, ot mgay

Szit, 2015 9 Dokt WLTHel W BEZA ] T3H
axcfat A ool tigh Aol SAlel oo HE JITHKMOE,
2015b). 3} wSIgol|l A= 9ghdA7kR| 9] FF et W Fekel
5 103hd ol 2] dheis maje] Azio] ol aop FL A
wilo} PIT 7% 2P 7] o) gk sk ok Sa,
78 o] EHapoflAl= o9 §lo] [l watel] s 7ol chgt
olaieh B 2e] FokS Batod, felat Asle] BAjE TatHol
o Aol om sids] ek Beka aokg 7)oy Eshe A
so] A= Qlek olet A wpel wwp ogfo] wate] HA F
m4Hs Ul ] Aol “apstr} 8 oleke: Qe T
L o RA FE BT eI A2 ANET g Aol
o= H|et EjutEtoll ARt vt @/do] ofyrt Yao & Guo (2018)
w214)7] 2| Tt T8 AfslolA] B4 ekt et 2
9K(core competences and scientific literacy)o] FR3F 8|24 25
SIS JAIS] =3t Bf Qlrk &, sk okt S SR 214171
st Lol Fatolol & F 714 % 3ol KT
T4 YE|2A] olFEo] & Hol Q] om(cf. Lee, Han ef al., 2019),
2022 71178 ek} WS ERE SRRt WP olHA FAof
“aste] 71z Wgo] tiet st FslE BEe) AES Bo) T
A £0F PP ol TGO ZA AEIL Qrk(Shin, 2021),

2, 7Hge| fAPdRt HA| 2Hel =4

1] Sl Almlagizo] BskA ok} Wet ofef mE} uj
o ofu] Z912 AUmA 2147] T8t MBI A el 283
S Qlehe, o) 7ho] TS of @A A ARV She RIS 1
slimolof gtk Iefobto] okl meTAoleR: FEH 712 )
of) e Sl 2022 V8 WS 8 G effet 2} e
ol Zh2o] Tt maaAo] ol 24 Eat glo] A W Al
RS w4 QL] mholt). gro R Tt meage A3t
Ao} o] Tota] 4ok B So] pUstE Bl 1A gt
B Al olakg ZNko R She WRAAO] B0 HukEdor she
72 o] B A= ARl woF 18X bk AR ARl A9l
712 ofefet Aol Hl7] $Ito, Ak 7he] TAlol dha R0,
2 Thedt 28 37 A9E AR 4 9l Aol

7k A ol Heha aoke] A MFTh B
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FEHIT il SEolH S S wYshA o B
S04 o]#3t Al#|7} WhAELE OECD (2001)% Programme for
International Student Assessment (PISA) 20001} Teslo] dfshA] A
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2 AJsis Seiabilityy"ol2k, “TfeHA A48 AMsiol £AIE
Wel Z7-7lue] AES maslel, Aol Al W 0] ol <izk
PEow WSl wslE ofsihn oARe Ft 59
(capacity)"olekit elgiek(p. 23). ol2fat TeHA 2oke sHISol
sk 7l d(scientific concepts)1} 1}&H4 1} (scientific processes)
& )52 AJSk(scientific situation)oflA] AMESH= IS E3) Slofst
% Qlckp. 24 TRAY) TP ke Hapant okt mE AHIS
o] TAT 7191 W Tt AR SH $1a Ak olekgeneral
competency)] hFEA] FFSRz o] 742 Zlelt gl ek
|31 FoFA2) ALL] B4 centralty) & VTR = ZloIchp. 24)

17} 814, Research Group of the Core Competences for Chinese
Students’ Development (2016)+= S=+ SHIEQ] a4 AF ke
Rt msaby Y ZRAECA QWY ebddt dE(full
development of people)= ¢l Fogt Edj& ASKfundamental
literacy) % SPLF= A1 Q] I8HA 4082 AASHOY(Yao & Guo, 2016,
p. 191904] 7919, o]2S0] 84 eley G2 e shizh ols|
E=HU3ic) Lottero-Perdue & Brickhouse (2002) 3 7Q1E0] 2AF
ollA] S-8elz BB 5P 4F FAFEOIA ek Haio)
2SS G Holde(far exceeds) THeH 2 RS HolE
ot o], olo] ek A4S S olck

o B 2opo] WY Al A9 WFekn wi oA

ir

A oFe WBEIAZL olHa Aol A 9Uek. Millar &
Osborne (1998)2- Beyond 2000: Science education for the future©l| 4]
g5l iAol ske wek I TAES HaL #eke] ZH
VR TV 2L F0)E 2 el 150] 245 s
2 FR9 Alslo]7 el AYS] U AL AN % 9
< T AshAolal FekA ]l Ao HAEE 7] (comfortable),
e Ay 3(competent), AHA17F Q1A(confident) = =% sto] 1}t
A o] Dot Bt wEag o] 3t 5 Shf(aims of the science
curriculum)2}al 3FATHp. 12). Laugksch (2000)+= TA|7HR| 9] )8t
2 20k NdS gelohiA, Hek o “AxqF Qlrh(literate)= ol
Tk “Hlf”, o} “oJie 2 (competent), “AH|ARR}F AWIC 2
Al Z|aRte] 7152 T 4 Sl AlolEhE 37HA] sl ettt
AL itk

3, 479 PISA 20062 Sl PISA Z2AE jojx] 75t
Joll theh ofsllE 2gsk3id OECD (2006)= 2o}2] axqfof| gt
St HellE A ¢85t (e.g., Millar & Osborne,
998) T312] Acpo] TSFILY| BEES PEI= SO ofAYL
AATTHp. 22). ol ¥, “FHoR, WshH HsKscientific
competencies)<> L 7 2]9] Sl WHA AxqkS QI7t Erief PISA
2006 T3 Hte] BAS BAALTE T HASITHp. 22). 2
O =, PISA 20064 olafgt }aha] 40k Wel(context), A]4]
(knowledge), <& (competencies), Ej=(attitude)t= “ASATE 4
el ZrEe o] Qlrkn YA & AP, 25). Tt
S} PISA 2015 9 20180 4= ah4] Ao “didS w4l ow
4w 3}7]”(explaining phenomena scientifically), “3}8H% 215 H7}

|

o]

s b

O

3taL A5} (evaluating and designing scientific enquiry), 12|11

“dolg|e} ZAE erF oz F)AIS17 ) (interpreting  data and
evidence scientifically)o] 37}#] dgkog JLAEIcy mjolshgict
(OECD, 2017, pp. 20-24; 2019b, pp. 98-99)

=) Bt gss E ol2iwt ols)g il & A7g wis)
o] ). Choi er al. (2011)& 21417] =& §1g T 49
TP 74 249 % SR RA B10] <5 2khabits of mindyS St
ol ARIH, FEAE, A7H BAlS WYMo Bofrle o
o224 HelEolt}. Park (2016)% 2j2o] XA (relevance) 2 ]
(scope)2h A7 o} £0kS A 379) & % Sitere el
a0} BEE ANk Jeon e al. (0172 Tl AF8] Tl
ooyl gk 87 B ol Thsack Aelol Tl S
ofeke Ik ootk olslt 7Fg FEelAE 34 £A ]
A TetuS3%E (Korean Science Education Standards for the
Next Generation; KSES; KMOE, KMOSCIT, & KOFAC, 2019)o]c}.
KSESo| A= “}shA 49F UEHToSL: Tree of Scientific Literacy)
Hyroleks A £ stollA Bstas AAE AASHL Atkp.
10). ToSLof|A= 2oh4] axqfg “apst e 5 x|4& Ayt
N1t Ab2le] ZAs ol HIFAIRI S 2 A Zofslar AHsk= Bl
o sEPor Hoghomm, Wt A, A4, ofel o] F1t
ol UehLis Ao] tmgo] Fad BEzAlo] Tskd sofoleli
ANk 1714, ejeko] X|AjojalER] zhotel Ax) o]
AXIE]o] SIERs Aol 88 Tisick ol ofggo] “5ep. 12) H&
753 BololzA @Ol olaHla e WAt

o~

o Tebd okt o4l elafo] ALY Ueka w A
WA LEHOR Agels RS olelet ola|s uigo] 1
& = SAtk oZdh, OECD (2000)°f wh=rd “=84 0=, i}

shH oz Eat FEAoR “Ad Qi (literate) AJVIES FAEH=
A 7]2AR 0 e e7] B 27 Aks DASfof Stk
T} wf-%- AKvery similar)” (p. 9)5HA| H|[F=01%IE). OECD (2000)
oA 4=8+4] A~9K(mathematical literacy)©] <=8}2] g mathematical
competencies) T} AFAA 2 A0 & A== H(p. 13) ES
ZL QbollA] TpebA] Akt st ogfo] AR e o= osfjEal
USE2 53t Harlen (2001)2- PISA 200007 3t =2]ojlAf
1A <49F (literacy) 0| 2= 8-01= UHl SFH(general competence)S
ofnjehe ZogA] wEZAoR olsfd 4 Urkal Sk3IThp. 87).
ole} FAISHA, Hurd (1998)= #Fol/53t HJHE ZtstA &8
Z o= <A F A3 cognitive competencies)2] Fx=7} SHIE0] 1}
SHA] ax0ke AWEA] o5 AAgchaL Heltk JejuAE sk
2F0] g2 “ARp]A o g AYS A1 A7 = AIR(a socially
responsible and competent citizen)2 7|27 gt WEhE0] o] A% o]
of tul(p. 9), “TRske] oRe Aelzjel, AslAel AZe, A4
o #AE E)aL ZiRle] ol whAl E olqrEate] THA| HojlA]
O stof gt Al AFLE 9 fElE ANl HRKcivie
competency) 2.2 HItP 31 31 tp. 10). Kortland (2002)= }5H2]
2GS IR wAA] A wpiE AljbeEA, 2 22719 A
& 2 Aeks A Ad=olA S (oArEA 7 (decision-
making competency)< AHA} 1}EHA Aokl Foloj = ARSI

ul
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v} 9t} Sadler & Zeidler (2009)%= PISA 20062] A& a} & 74}
3 Falol| A aka =7 Al&(using scientific evidence) IS =4
319d Ao kA 4ok W ki ARE| HEo| tiet 150 Al
I} 7P Bskeicka Heloick 137} SFH Mun et al. (2015) E3SF
85, B, WSt FRES| 2147 32 343 2 (elotal
scientific literacy) A 7|9kt AR nLALE $=8Y5PHA] o] A 9]
2 21 o) ol AL19] HFES QBT AR B
gk Zlofekal siplom, FAlo| ‘I weh &of I
scientific literacy competencies)®|2h= &-0]& ARESI7|E SF%Th

QoA A EGE, Ad) FHvhS 7|9to =2 apsha Akt s
o] WA thsto] Rt H W7l offe: Ad 35S
TsA ok} sl ofeko] TAIE ZA A0
2317} oleh whze] W o
120 o7} woly] wjEolck 31Kk OECD (2006)= PISAS|A] 7
dslst mshA  «A9(literacy)T} Definition and  Selection of
Competencies (DeSeCo)o|A oI5t “I&’(competency)©] HF A
Al(knowledge), 7]5(skill), Ej=(attitude)?} 7}X|(value)E EGF3Ich
= WHolA A= “Blud vhsk(can be compared)i= = ©]w] A|t
SEL ARUTKp. 44). Fensham (2007) A] FAIS] Aol A] PISA<
ofsfo] HA} SRR Qi ot ole Aol Tty aol tfet
M2e =3 7hs/doltal olsffstm, oo ¥t %5 AFE At
STt Park ef al. (2019) E3F o}t A RS A|QksiaL o] F s}
WEIPGo]| A8 Heke 'ASHHA, 1A 7|2 wst wsaby
o] 4 Ye|=A ARgste] & kA axqfato] Ao gk =27t
Zasiiar sklchp. 217). &, Ash] 2ok Y o =2 Bl
slo] o]= 1te] BAE 8] =fske Hl HAtshe A7 8-
AE Aoje}. sHA|ul S LS Eskal Alg7HA] dehalsA of A
Z12f3k Ajlo] AA|R o]Fojd ARl wie- EEQE Ao Helnk
olof, & 7= 214171 e}t &Y WY =T =AY ek A
2y osf g2 vlaste] 5 vt w8t wsahy ZiAel
tek RS AlFekaat skl

aanl
o
>

11!

nO
b 2

2 i Bl QT WS Fslck olol s 29
FHEES A T8 At EEE A4S HiAES
Ak HetusA A4 e s Wdsto] & Hol Qle TF
S ol9F HlE 8 FAES sHEY 7\1&01‘% e
o] A4 5 OECD
of oJslo] Ferlo] 2 Ho| Q= I A %k—l S ol
= F9 F3EL DeSeCo U Education 2030 T2 AEQ} At 4
A HuxSo] B HIEE AAISIITE Tk 20001 5] AJARs) 3
nith AP 7FEA AlFEe] & OECDY PISAE= 917] 4%
(reading literacy), <=8}2] A9 (mathematical literacy), 12|11 1}5}4]

Z~OKscientific literacy)o|et= H7F Q45 $X|5lo] $FOoHA L,
20064 Al7|REIE o] efepolek B ol olafak Utk 2

Fﬂl
]

%S
&

J

weba zofut Sy ofe BEE Adasle] WKL 9l PISA
el BUS w5k 2a5H) Yok SO Seulold Bt
2] 4op w3 7l TR of 8] ARSI Alny)
Slafe] 2009 9 2015 A4 WIS HET BE BT
ST 3P e} AHET BT S el
Pl A] W BIAE A AgPEAoR Bxskck
ol i WA Taka] Aok ul 84 ofer ESo] dxproz

FAE|aL Husteo] 2 WS FolEr] 7|4 2000t ZHHEE
H29] A S A DEHAA & OECD] &te] 253k Zlo]
o} Z12]al FujollA i HES0] ofEA sfj4] W EEolgk=7t
E3F Ahg ), [T} VAo A= 2)eha] 2ok} 4] ofef thzo)
nAE AEch A I FA7E 20417] S5 o] A=
AR QAR AbdEo] tigk 9171 Bl EE(erisis rhetoric)S 3¢
B Akl AF mEZE S )] ARA(KIAY 7 S E
of 71A], FATAV I ZAR), ARA AFAK AR B RISARD),
A2 AFAAIAA V2 A2 B e AleRte =N sEH e
BEAY] o3-S ekl Qs S Helt o5 E3 Adg
S, Al S iy, TRREA w1, o ololr]o] F4l g}
Hele A, A &8 5 wat WE 229 =2 9 wit sk
el SHolME FAMIS AU, ke 5717t o]t HEEC
A7l Z14gtth= A A AAE Aolet. VAo A= sha 4gF
I 4 o5 G& Z47o] st wsIy s diste] AlEd 4
31

P

o]

= Apashe e E obde AR wmek Aoloh VoA

Mg} Vol 4] 0] 7] Witgenstein} Kuhn©] o]
ulebe w) sebd Aokl 94 olekg 214)7] wst e A4
=] 2A9] FEAMIS AU 2ol ofsfat 4 QlrkiL Agkk:
“e)m o] 3t Y gl TakA Acoleh A A
& E7)51A] gLorAE il meTge] e miE Afslo]
of B fak TS th § W Helshan) sk

~
jutad _101

LI A8 ez Tokd 4ok
) ol 2R uase o 248 F0. 28 17l B
7k s 2 goln, ok piE BEAel FHES gl
5 BE 2R dolH A8 S glgleh B2 o EREeA
Helgt 7+ golo] oju] i) ofujgt AHel Zo] Q=xo] T}l
1= APAIS] 1514 ST S, - ol B ol clehat
Z]91(domain-general) S} & &-E<=29](domain-specific) S
2 UFo] e 4 i HE AA|sPHAE(Han et al., 2018;
Willbergh, 2015; KMOE, 2015a; 2015b), %A= Lojat ¢jusA
TSR = g;tmeg OECD, 2009). 78t} w8148 GFo =
3P BUES mugos ARsitis P B Ay T 1
3} ofere ZYHOT Al el w8y i) Haol
ol-cukAlel B4 olgrow Fste] 9lgwE ARo|ul(Willbergh,
2015; OECD, 2005; 20192) 4] Jk BH20] 29 =22 Alw 17|
e F2A ol =0 2t Bast gk Jo-dur
291 Sy et oAl Wit o 719 AL F4 A
FA2 AT A} SHcf. Lee, Park ef al., 2019). 0|9} {§-AF5}1A),

_E



A Comparative Study of Scientific Literacy and Core Competence Discourses as Rationales for the 21% Century Science Curriculum Reform

T}shA A~OKscientific literacy) ™} 18+ 49K (science literacy) 2] -5-
o|2F=X](Roberts, 2007) ‘competence’ 2} ‘competency’ 2] J-& -2
A & Aol dAIS] =o1A] etk mRAEte R, 2 A
Heg Helojehs sHe e wie] 2He FE 24lo] 3Tt
(engineering) TE3= 7] 4i(technology)} ZH= 2ol 8-S 5] 1|
+ 2o, s8l(mathematics) wafo]| thek =0] A Fitzog 3t
28 Zlofr}. &, & AtollA] 83 FFE0lA] o] Foxl STEMS)
7} fof &gkl A7l =92 BF o= Ak yehyl wSabe
sto] Zh= qFol7k Qlohar o7ink oAy & Ate e A
QtollA] o) A|A|TE, el Etekal - st wsaby Ao
A o TS AU oA Aol d

J

=

Il TISEN Ao U Al %3 THEo| oA HI

E.X]—oﬂ/\il_ _L]_s]—x-] /\ok u] Qj/g g‘jao]: ':E:]'\_o g‘j/q_;i_]l /—Sjﬁ‘% /}j_]'ﬁ%
2o}, ol ofg] FEollA] Ot 212 oju|E Amie d2 2l
of =] A Wagh 7k HuolA olojAn, B AolAl o
o] A7H0R Hel B4 9l S 48 TS Fojri o

O =ZZ]O ©
51 ;1{:_1&“11'_‘-

1. 2psk

J
B

Hurd (1998)%= 1600 tho]] 2t Thato] Zubabulaliie] 22717
sHEe 2Ajo) Tishg shEe] Ak Ao Ao} ghri Tl
41222 9] ek sieck e ol sfa by

4 welze) Tl Aol Aleksl] Altial AL Tl
w2 was B A AARA ol 19s0sittel T 4
(DeBoer, 2000). Hurd (1958)+= 1957d9] Sputnik shock 2% 255
W50 HapmA| o] ‘WBHA AP AE AQHRt =moll Al “AbR-
AlA(free world)=ZA19] nl= AlWlES 44 OP@]OF qrehaL sieie=|,
ol fIsto] HE=A] Fagt Alo] w4
o]7|A kA Aok tiAlR diFo] Hakx
T o] oJuRTHE olsfiste] ARl —4 Apeo] 2
= b 8= Flen, of2f’l == 1960 MH duul w5t
&I NS = a8t AGs] =224 28519 cHKlopfer
& Champagne, 1990). ©]&= 2 Jerome Bruner®] A2 8k slof
NG ZAJa TS0 cHRoberts & Bybee, 2014, p. 555). 0%
o= ARSI E NSTA (1971)= E20|11, 4 Nation at Risk: The
Imperative for Educational Reformol| A% u|=-Q1E5-2] #}8ha] 49kS:
Zlgjo} glo] Z Q514 ThZoixj= S(NCEE, 1983) 1970-80d o]
T acke |3 Uel ZbHel TAL A SgitkBybee,
1997, pp.52-64).

7} 3PH 1980 o] %ol = #ske] EAJ(Nature of Science,
NOS) ¥ 1}8}k-7]|<&-A}3](Science-Technology-Society, STS)7} 1}k
W80 Za3k aiw HzlElwx NOS 2 STSo| st sHIS] o]
Sf7F wela] Aoke) Sadt FEo=A oAXA ESItK Turner,
2008). ]2} 3| 204|171 Ho} AlA 214|715 vk ¥}5HA]
A0F 29| IS A2J5}A L (Shamos, 1995; Bybee 1997; DeBoer,
2000), ThA] T B G851 AFgdo] AA] ¢hA| o] Fol Sl tHe.g., Millar

& Osborne, 1998). oAU, National Science Education Standards
(VSES)7} AIBk Tt 4ok e, ofsle <ofd Aol
71 o) R Q] AA Q] LHo| E]—{underlymg) TekA] S
HFASa(identify) T}8HA 0 & ESF o0& A 9)ix(informed)
IS BHSH= Ao SBFITHNRC, 1996, p.23). 127} 544
American Association for the Advancement of Science (AAAS, 1990)
9] Project 2061: Science for All Americans+= I}SFA} A}3] 9] QAo
A Bsi7ldo] 28 mepAlol Al AlAE Aoz AlnSo] Tty
40k GFBlolor THS HBHEA, NOSE sk Tkl
AAAS (1990)9] Tf8H%] 40 Holi= theat gk

ML

SO Z AQF Ol Al TfEt
OF

TFe}A Aok SRS 2000t Zulo] ojn] Tkl woTHg e
= 2A AIAIA] GRS 71AA =S (McEneaney, 2003), 21
A7) ol5e] 20 Bstig A H TAZSeIME o] B

& Aol o4l BrEoRA sl gl gk A usie)
Next Generation Science Standard (NGSS; NGSS Lead States, 2013)
7} Q)&SAL Q1= A Framework for K-12 Science Education (NRC,
2012)-2 NRC (2007)0]14] 743+ 812 4:9F9] 47}14] 71ek(strand)
o chet ololE Aagct ok 2 (1) Al AN et 3o
A ob), ARG, el SR, ) TRHY ZASk S
wRS7|9t ek, (3) Teke A|4)e] BT weke olsfsh), (4)
kA A} DZof| AR 0 B Zolslr|o] sfusich ajuale]
2015 7|4 meubd Adke] <Al A 24 Y& HA © dekat
WSS NGSSO| FakS HtSol ¢efA Sltklee & Hong,
2017).

Roberts (2007)+= z‘ﬂ;q.lﬂﬂ 2 r= x—];‘m_‘%/qtﬂ = ul-g].;ql: y_}ﬁl—ﬂ
4~0F0] oJu]o] thsloe], o|& Vision 1 }8HA Ak} Vision 1T 7}t
A ¢k hpo] mpoldl 4= qlrfal AQtstithp. 730). Vision
1 311—6‘1—7(—1 /\012.9_ 311—6‘1—9,] ‘T_V_]—Z%jq— 7:13_7_}-%’ ar tﬂxﬂx%ol—r X—‘j]-;(—]o

A2olut 1L 44 o] 2HE Fof vlge] Beks st
5H= )Y} ugo} 9k 17} 3P Vision 1 JJFUW o ok

IS0l Auley Aesl] 9 Tt R4
L A 5 1 BAC, HE ol olehe
AL suicm
HORE ofi &) o 84S FErIE slselny] 98 Hag Y
A Bolck, I3} 3w, 201040 ol ol Amm 7.8.295}
o #AHES AESto]l PSS “Iof’(participation)2t  “3f
H(emancipation), “%-5(equality) 52 ©2 7}%3}= Vision I
TshA AoFo]| AotE|al Q17|%= S}t Valladares, 2021). o] £
AA, £5H, AbSl 23, Bosk %0, mecho, 7| Suisk v
3 57 9] oz AN 2Nple] mAg Fualr) g
& & 1] 2 (transformative vision) & 2 A]9] I}3+A AokS: oju|glicl,

2147] Sof PISAL Tab] 40k, Zxaka] 40k ol7] 4058 7t

She AR g7 ERA A2|iisgiey 2RI PISAC A AlAJRE 3}

1;

o

35
‘2 1S]
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4] ¢F 7EE ARt Aol wet g4 HElsitHOECD,
2017, pp. 24-25). PISA 2000 ! 20030]|4] AAIEE THsHA Aok g
ol A v} o] sk A4 E= i, weH] 2y, A

= HEtolehs 37 Ho= 4]l PISA 2006904 = tE
7 ol Blste] HahA] xgfe] 53] $4& Fol(OECD, 2009, p.
12), 71 oJulE Hot SFAR1 o] QILHOECD, 2006, p.24). o7,
sk Fste] B 5 yeke] EAZQl aaxsol gt sHge] x4
o] Xt} 7253l oH(OECD, 2006, p. 25), ¥3H2|l Aol et
gl g whgo] 2JHE A Al Fa3 FAlo|3tHp. 42).
PISA 20062 9]°] 3714 &2 A& 9-A|5}E Vision 13} Mo
845 BE Sk ASHY 20k offjet o] AYsh | sHle
o, o]#dt Ao o]%o] PISA 2009, 20120]A% SR SIch
(OECD, 2009, p. 15; 2013, pp. 99-100).

ek AQk Jfolo] DS XA, 1 22 RS B[S
(identify), M2S X|AIS 917, 251 BIAMS Mojstn, Dsh-T WS
ofl et 2717 ulo] 228 =257 Slsh ARSI, 217k IAlR} 7o)
5t BiloRAfo| Tfsi0] S 2452 Ol Lkt 7120| L2l

b

=l
100

fr 4

2
B
<‘0
rr
)
w
5
[
©
o

=014, 213, 281 &ES oEH 2 AR5,
2 YHSO| 150l cist W2tE 20 BhEH AlRIe2A ofste:
Q7|
- OECD (2006, p. 12; Tt 47§ 40| JH2 OECD (2009; 2013)0|
M OIR0IY g TE)

SHH PISA 20159} 2018014 TFal4] 24fs Hot A2 o=z
37) oJ2RS E5) 4 oJatAtHOECD, 2017, pp. 22-24; OECD, 2019b,
pp. 100-102). <&, W8HA o m 40F Ql= AFRS @S Aol ow
A 3}7|(explain phenomena scientifically), ‘T35t €15 H7|s}
31 AAISE] (evaluate design scientific enquiry), ‘AF2Q} ZAE 1)+
Z o7 3]435}7) (interpret data and evidence scientifically) &&S
A3 ekl AHER) Folsks Fee A Alnlel Holch
(OECD, 2017, p. 22).

SHjollA] TFehA] QRS o] 2A] HH 1970, ol 19801 dth
FEE a7 =0Eo] ghd A om HIItKcf. Jeong, 1985). 3=
37| =TS A BI(KOFST, 1979)= wtAPYR A7)0 = 7l=7}
A4S 3t Aupe8-5o] dgko 2 1973 e FXH =l 7}
Soke-E & AA[EFHA, “=Rl BETE BRekAQl AfaralE: o Al
Falgto vy L7t JBRE SRl Qe ALEARIARR]F BAl= 7
A olFs7] S8l “HHAAITE Hebr]el] s Ay ek
Il g 7HA] o)de] 7l olsjof & Arolgfal uslict A
TEILA Fol| k= Park et al. (1983)0] ‘=g TFelke] Fo vfshat
712 A TS SR At 8 9] Harkola] “=7t A=A
ot FEBIE Sieh AR U PR AP SI9) Hepol
afsiol etk 4o} A0S AFSRE Lol ulg FRstT Qe
Ch1 QIE1ITKp. 7). 137} Sl akig o] glold Park (1985)
© njFelx] “Tetmg ] BAe A AlRloRA 4FHo| T
&A% 53t AT & 4 Sl 18HA] A (scientific literacy)-2-
Hieksh=t FaL a2 AW ALp. 181), AHEE FollAl Kim
(1989)0] SPISo] A A|Tk8t Hoke] A AN S 2]
Hahe Tell A HTEle] Taky 4o gloF el R4S AT

= A

o] ERlFth o]% Wshug Aol kA Aok Hetuls
H3po|&} et wSsag o] 4 B Y =El2A Atk Al
&Aoo 2 Flsto] Q0| o]2a1 Qlrhcf. Lee, 2009; 2014; Park,
2016).

=7k ok} BRI ollaE ARl Soll A Rlsk
ApAT}; w32 7) <ApAo] HepHA] Tete] gt whlat 7] % A
= 7P P Ao & AAEHA(KMOE, 1981) 1jah4] A
HEo] AAF =Y=7] ARRE A og Helth AISA; aSabgof|A]
=918k AFATte] Wl H3p7} “Apdof HehHAl st gt T4
3 he ARSI e AeE A E S H(KMOE,
1988a), 2t} AlF rzetu(delarssh) SIS ws H3Erh <t
2 St AL E S Sl A% 712 A2 A A=
(KMOE, 1988b). w}8}4] 2x¢fof| theh A& Al6x} w53k7g Al7]of
AAERE Ao Helck 214|715 A3kt AI7A} sy A7) 5
Bl W 4ol BlS A thRefA]7] AZkskie) 35hARE
1081729 S-S o2 ok wRla-s 7|2 uns17g o] 28t
A7} =RIo) 7] 241 WEHA Aok 7127] fIste] AMde et
Ao g ok s} Bete] 7 AdE S50kl #ehAQl |

£ 7]127] 913t 2Hrolekal AASHITHKMOE, 1997). A7} 1
S7g o) Ae wakEo 2 A 11-1280d off 3551 B B/l
e/ AT BRofAE $EAo® Wke] A4 HIFEALS]
ARIC R Alopr}r] Qlel BAgh ‘s 4x0F E= sl uaol] gt
V& 2P Atk ok ot Hafsolis &2 wuke] Briet
THAS AL ‘TstA] Axqf o] AFEUATHKMOE, 1997). 2009 7§74
SO A= ATAL s A ef frArSHA 25kl 3SR R
B F5hal 35PA7IA| 9] R sHYEo] M= e} alubrt “afele)
712 7Nd olsfetar 2} et FEln Beh e hfste] A
oJFo)a ejA o m FAIE sk ol Bagh w5k aoks 7=
7] QIRt wapreial skglal, arEekal P 9 Eefel/ skl g asl
Algtapet 1 - I A8 Ig0] ws 23t tirkol A 9A] akshs] 4
¥ Ee o wafo] gt Vx9S AHSIITHKMOEST,
2011). o] 23t ke AEIeE 2015 71 wSapof| A o435
FAIE A2 H(KMOE, 2015b), 2022 7117 ot} alsapgol| A 21
Z& Aog HQIrKShin, 2021).

Lo

fr of o% M

Hodge (2007)= Zdws U ZH(vocational education and
training), S5 TARLS9] Tl ANl W5 2] AFE|Ho]l o]
491 7)€ AT Qik Hodge (2007)0f wh= H=f7|Rt -5
2 Ao Z9Pd 9A] 19573 9] Sputnik shock &2 o]afjg:

Afe} SPAYS] S performance) & SAI5HE 3 HEo] Wekshe
A7} E14CKp. 183). 01714 Hodge 007)7} ALEa}TL Sk G017}
¢ 13 (education)©] 7| = S}FR|9F “ATF7HE S (competency-based
training)©]7] %= slth= Aol =52 Lt ik ol A=7INE ws
TAo] dYF2)(behaviourism)@} A|A| ©]=(system theory)o]zh=
T 7] G o 24 A7 slollA Btk At Aekx]o] ol
stojof stcHp. 179; cf. Williamson, 2013, p. 25). Hodge (2007)7}
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American Association of Colleges for Teacher Education (AA!

At FFEe 7H
CTE)9
HIKE sAiE0] Hojgrolof & Agks T50] 71K A4 FAR
A EATE AR stoll ZHASHE st AR SUAIHAL o
gk F717t ol FojAof Fhekar skgithElam, 1971). Z18]al o]t
0] oJujof A 2] eJeke- 1A ¢)(systematic) WS> Bl <]

sl AFEA oz SFE 4= Q= Zo R o]g = o|(Hodge, 2007,
p. 193), Ad] ‘w5351 <l A5 AYA| EHokp. 189). & 204
7] S5HEe] 27] AR iy "E e ShEoled
o738t BaAke] Yske e olFeiH] fisted A¢E AL
A Qs Wl G, 719, o 5 STIAES flste] A
2 ATEE wpAARE 2le ddyto] Utk(Park et al., 2012, pp.

172-173; pp. 206-212; Lee, Park et al., 2019; Biesta & Priestley 2013,
p. 44).
ojgl% 7|0 FeFoHor FoH AF NS =

HFEA] L gt 24k 7F=A)A] 561 jhtks =Rl vlse] 2Hs)
ek Z2Eu S o= g ol o2t el 4] ™
UE AL A3 ofurt RN wsabg g2 A flsfiAlet
L} 2jAlo] of 5] FAJstofof Stk =9 st 21 ojulE 2
5o hti(ef. Ewens, 1979; So, 2007; Lee, 2018; OECD, 2019a; Lee,
Park et al., 2019). EH3| e QIEFO1F-2|GF0)2 o072 o|sst
789, o= AHralS(liberal education)ofl 4] e oJw=sGlSzo] Aot
U A SHSlA 7tEAlE A9 A=A Ader & 4 Sl
(So, 2017, pp. 157-159). A=k, SzF7|vt w81y H4A-S 24 20
AIZ17HA] 785 A Qs Wt g4l o] Y E-0)4]- w555t
2 ZHof|A ofalfel = Gl Zlofuf, YR SRE] A9 A4 &
4 JA] Axdhe AN S A S s SHlaL
214171 EolM= s =6
offa} wIFAIRIoI ek e “EAEA 9] 5 A2e B4
Eo] gaRaL Y272 & 4= UthLee, Park ef al., 2019, p. 98; cf.
Biesta & Priestley, 2013, pp. 40-41). 2]=-2] The Partnership for 21st
Century Learning, %=+2] Opening Minds, 2~FEWH=2] Curriculum
for Excellence, “12]a! Cisco, Intel, Microsoftit|= Z=7}7| Sl A
FE3FE Assessment and Teaching of 21st Century Skills 52
L5 o3t W2} slof|A] o]dfsl= o] F&]7F GitHcf. Lee, Park er
al., 2019).

214171 &0l 9= 7ide A AAAQ wsd 7S sfziohele
= =HREAIX] OECDY] ZrAES| 253 a7t glrh. OECD
(2005)2] DeSeCo (Definition and Selection of Competencies) 3=
EL dere AolshH A, RAR O T B4 Oﬂak’(key competencies)
ogh= §olE ARESISIHE & 7MY S8%E 0] Ay o=k A
& (select)sh= Yo] Hasirh= Zlo|ck 031711\1 21417] vl AlRIE
Sfolo Basick s 9 oSS A Rol E7E ABHE
207 ARES7| (use tools interactively), ‘H]F21ZQ1 Zet Qhof A AF
S 28517 (interact in heterogeneous groups), ‘A2 02 PF5H7|
(act autonomously)q 371A]9) dfigskick 181 o8t DeSeCo =
2Aj=e] ATk Selel S RIS HER A 215i] ol
7|4k W5 %ﬁoh’ﬂ G PIAA =31k Sinnema & Aitken, 2013;
cf. Seo, 2020). 2F 15 &, OECD (2019a) Education 2030 T2 A E=

2030 0]l 2u|FE Yok a5 %, JH(The Learning Compass
2030y A|QtsIRITE. OECD (20192)9] 35 URIREE (1) 34 =i
(core foundation), (2) ¥& % = transformative competencies), (3)
Y YA Y 55BN d(agency/co-agency), (4) A2, (5) 7]
5 (6) Hl=et 714, (7) 7|d)-345-5H $=Zlanticipation-action-
reflection cycle) > & FLAEICHOECD, 2019a, pp. 16-17). OECD
(20192)7} g3t WS4 Are A Hol ‘M2g 7HA] =8|
(creating new value), ‘71331 v} Z4)5}7] (reconciling tensions
and dilemmas), 131 <Y X] 7|’ (taking responsibility) 2] 37}2]o]] 3f
Stk o714 7]420] DeSeCo SAEoA] IR Aol “aidl
=P (key competencies)©]2HH, OECD (2019a)9] ofjA] 33 A2
“H& A o5 (transformative competencies) 2 ZA] AJA|E k= A
o] T th=rh OECD (2019a)0fl4] g 23t M3 %] AR “shgEo]
B RS A 918l ARSIE HBIA)7] Ttransform) vl wopA| 9
ol AP A4, 7|5, BE=et 7FX9 {3 (type) ol thp. 62).
PISAL= 2006\ A]7|51E] ‘T}8}a Aopmul opa} us} ojap o]
Pl 8012 3] ARES7] ARSIk PISA 2006 oA Tk e
2 afet 9l FehA gtof] EAAQ1 A 2 & A(OECD, 2006, p. 43),

ol EAl] Wk QoA AAT} e 7K1 oS Bals A
oA T, oleiet Tk ke 717t 3] 19 ke 71|
L o37he) AF9 ok m Tehe ARS Eol) (identifying

scientific issues), ‘AR 1512 0 2 AAH3}7] (explaining phenomena
scientifically), ‘Z7]of| 7]HI5}o] A2 o]FoU|7] (drawing conclusions
based on evidence) 2 ©]F0|A QJthpp. 24-25). PISA 20099] 7=
(assessment framework) X A= A B0 A TeHA 49k AHS)HA]
o1 <A oJEF(key competencies) S AHSHHA, A &lTFo)
PISA QoA HE FaAIHL 55 =2W7]e sHITtHOECD,
2009). ol TRt A|4)3} 71 ojite] oleRA], T oj ol
2 Wl AE QA Ho| T HlelAHel AYSE Fals Seg o
njeli= Ao & AQFE|QTOECD, 2009, p. 126). ©]<2 PISAL &
o 2 4SS Wk a4 271515tk PISA 20120141 7]2e]
40% A, 97 I sl A il oo 559
124 =K (problem-solving competency)©] H7} Fof F=71= 3
Dﬁ(OECD, 2013), PISA 201594 % ¥84 24 &4 E(collaboramve
problem-solving) & Fo] Hr}=|Qich 187} 517 PISA 20189]
A= e B ofere] QAN ol Qlri 8 4 ol
‘S 2 7P (global competence)©] 7} FHof| T ITHOECD,
20196). ol chs} gEA|e] 28l Wtk w5 AolAe] AE,
njtjo] ZeiE o] gyldo|n Ml 9l AR, A& 7SS T B2F
= AREE A 52 Y3t Aoz A AAEATHpp. 166-167).
oA e 199074 2F-GuS Rt wAkS0]
2hojlA %?% I GARRE o] 2A] ofsfElo] g A o' HQlTh Ale
ieh WSAtA0]  WSSHEOJAPA2(SNUERI, 1994) <ol
(competence)’ 2 “%8 AES] ability, faculty, capacity” 2] 3A|o] S}ol
A gololzA AABETL ou(p. 192), “FolEA A — B
competence development”o|gk= FA|o] 3ol FA] WAL WE}o]|
A kg w=ofa}i 9l ol ¢lA] Agtish eIl Hgk
7 43 oA Ao] HE(SNUERL, 1998) ul7}7]o] 4], e
SESH WARLS BEIFROEEPZE Competency-Based Teacher

d
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Education”®] 3£A|o] ol Al A=A pp. 1007-1016) S50
o A “4=85 =4 (competency-based) WAFNL0] 72T 31
U= AXSkE dl 2AAL IATHp. 2643).

Fejufoll A A 7ol 25FuSY AMdo EAHow o
FOJA)7] AFRE A& 2000 FHE A7] e S deRES] o]
27 =9(e.g, So, 2004, p. 114; So, 2007)Q} W SH=rw-S3H4
7HA A RS o) At s A R E 2 o AZI T Kwak,
2016, p. 9). &, 7|&e] AuS WeoA 53 FAA o= ol
d dZF 7ido] OECDQ] DeSeCoE 7|02 A AlA shaulSof
FIFHE A A er s AlA, olF SEuet stuu S
ol ] o BA ofsfstar 2§38 4= qlZ A7l thet Aol I
a4 Zo]tkSo, 2007; p. 2). 1L 27|14 AipERA] “ATF 21417
ARRlofA] 7HQl0] /5219l dle Aokt QlofAl Badt s oR
OlsHEISIEl v, el o] Tt A4 W el olis] FAlsluiA
ShLag vjelold A5 4 k8ol =olHrkSo, 2007, p. 8)
37} 3hE 200795 2012W7HA] StnSab A Wk ) st
S7HolA = S2juket g ShalwsolA S 9?3 Ne<= E"d
o115 e 4, ) o 19 3N
Sk M A kT, sle) Apel A s - ok ‘3—4 i

o ol LA Wrhnd W BERe A o) iu—ﬂo] ol

tolthKwak, 2016, p. 11). 20134 o]Foj= 1 me714 ngHﬂ
?i'.“z‘. o el A7 5355 2013 dof9E Aoje 13719
AR IATE AEE e H, 2014-2015H0] % ol 97 2] HAE
AL AR A A Aol AL BekiE v 7}
w3} LETA] o8] elakg FAloR ATxel W sl
SR, R, - o 0 BEAF Sl e Retel)
si4] ofeo] ojuje} Qe RORIX, B2 SE0R0| W AL
ofufsfor szl Sol gtk olela AFES 2015 /Y 8o
‘el DI eRA AR b g BEde] Het
(Han et al., 2018).

Seut A7 BRI A ol AE] At AL
2000 79 STOIAREOICk et S o Aol BAHo
2 gL n|zl AL 2015 7 wLaPgRERL & 4= lck 2015
A mRIo] A 2715 B - ol BUF 0= A HeIrh
A, W9 Sbackward) A BRI A w410 24 AA| el
= A, ‘4] 7E’(core concept) = ‘H] olo|t]of(big idea)E 4]
o7 wit Wg eavh ARt d 5 vlH ARIE Aok
?S]—/JLEO] D]—I:I—U:a]}" 2] _,_xﬂ 0H7:]o]_7] ’l’] H JJ_Q_?S]— ‘Gﬂ/ﬂ ez =) e

=" 1702
WA AGakL olol Z]ilelo] TaME Az Blelolof Tk Tl
T} DA Aol Ack(Lee & Hong, 2017). Aip& 02 2015 714
REIHE B2 S0l AjHe) A, AAPRA o, 3
O AfL e, Al 24 ofRF, OAE o, BEA o
olgh= 6714 Uxt S A FAKMOE, 2015a), ZH2 =00 4]
S S AN IS ARSI Aokl A, ol
Lo gleld LA slde, T8k oppaE

‘—Eﬂ’ ‘ﬂ]—Zﬂ—XJ 7(]—049,]— .1:]/\1] __'—g— .‘g-E ’O]{—q“— 57]-X] J_]-?S]—J_]- 0:11’-'/1:0]
AAIEISEKKMOE, 2015b). SHA0ih 2ut 814 efego] 57} w8213
A4 sk 9179k olulo] dfat o2l olelEa ai
9 513} ofef k] P ofolel 7 o] gt o7} %7}

1=}

.nﬂl

Sy

O

an

WG] A = AT o] Fof| ofojA|aL QlRitKe.g, Han et al,
2018; Lee, 2018; Lee, Park et al., 2019; Park et al., 2019). FE5t
A7 |ut w33 o] gt wAlE W sRYE9Q] 237} xLx] ooiti=

A o]z ¢lsto] wA TN A AFsl] 7t o] o] Fo
Al sP7l= dethe A S0l A&Her ELEM the.g.,
Choi, 2018). Ol—t— % o7 ElueE} 57F s o] Ao w
AR w0 2 ALETAL APE AL 7= ofF
= A Eoﬂl—v—q-(Seo 2020). AA 2022 7§ nSYLe st
& wsgoleh= 7= shofl 7 ar Itk Shin, 2021; Hwang,
2021; Ohn, 2021).

B 4ok @ A dF olo] A o] WS B &
% gl e, 71 o]} Am GUshA sk ststo] ek Hat
(Roberts, 2007; Lee, 2009; 2014; Valledares, 2021; So, 2007; 2017,
Ufer & Neumann, 2018), Z18JE2& 71 8o]9] oluji= 13|12 ¢] &4
QtellA] EesiRict= HY Aol

o
o

>

K

lIl. 2fob

g
a2

A o 92O QA

el 25 40F 9 A i o] 204)7] 4k o}
L A1E Foste] SYekgn Baso] 28-S mefsigich Mo
A oleid T B 2 SAS ofe] SHelA duect

1. Mprdat 27| 2IER]

kA aof 9 WY I 922 3R WE]ee] dEo]
FIeshe v ARRle] kS Fadt AR dgstal, detus
= &5l LRt HEkE meRta] e A9 8T 4 Qe s
AxRrozn Wetugo] S S starzt ghi(cf. Snaza, 2009;
Young, 2008). %A} H5%= 1957 9] Sputnik Shocko] 1}x] =2]9]
Furiate 2olehe e SlolA Bheeleh 1 A A
Hurd (1958)%= WA A1710] “Ah A& Ase vlte] m8o]
sk “%]7]”(crls1s)9} “E281a1 715 (complex and urgent)3t A
£ e, we et T4 s Sl et
el Seo] FARKY §oi8 AHgalark HlS 2APER Hot
Ak A FolS o BAIRhE, Theblgo] diet thge) olal)
TV % 47k BAS Bl 9] dRS BE ARke gl
8P (Science for All) B FoFA] axqF G22to] HWHIE A slof
1960d Tl K-1290F ol ypsh wsapg Sl 2-8E et
(Klopfer & Champagne, 1990). A Nation at Risk (NCEE, 1983)°{ 4]

% F715 W7o thet Hurdo] 20gho] we} vlarelSo] wsto]
oot A0k ZFR] BEolar QJ(illiterate)S XA slal, QA] shulof

A Dehns g xstolor 3 Qs B ek olelet 917]
dlEe 2 Hoka] Aef HEollA 5] A= o] 2ir(Shamos, 1995;
DeBoer, 2000; e.g., Valladares, 2021). 3tH O 2 HZF7|Ht WL
S oA] 1] T8 AR R AME 7l 25
Al 33 sHEe] digh $RE V8RR JARIKBiesta &
Priestley, 2013, p. 42). 2] d=f7|qt w8114 9] ¢)7) g EdS
OECD7} F%31= Education 2030 ZE2AEQ} HH5lo] B2 A}
o] Atk Lee (2018)= F=9] =%
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Fxslod, ofgiluk mRago] Teuls AlAYE S 9IEhigh risk)
A Folak meH Welo] RTEE TS AN B ek
Education 2030 Z2A|E Q| B Ao||A I R|+= A A w=A|
Hslsle &R AlA|O|CHOECD, 2019a). °l& F¥sh= 18]
o] wEhS %] B metech olme] Bash 2218 Aol
T2 Fiei 2 AslE T8 (social pain)o] THE AOICkp. 5)
OECD (2019a) Huj 7]%-Rigke] Hzp/dolut, Al= <Qlsf oiA|==
I, S 24g0] BAIS, ARl 7R ot Hlejglas
of F4o] 214719 = 87t Ao tigh A=A AAE AL
itk o]gst OECD (20192)E <1-83}1 Q= 2022 7|4 w4
N SR TRt ujE) A] 22 S, Al o skl
T A, “FHT 9, A, 229 5 d98E S 9 84
S7FPEA 7, A Sl ittt weEe] Bk 5T:H” o el
3t SIFHKMOE, 2021). o714 2k 3494 of o sy of
gheo] AR o)) dEge] Azt

rulo UN’

2. 35HozMe| ojofy i34

ol g0l pahA] AqF Bl A A%F 7id
Mo WHsoA 25 Telsh g tiEHel

THBybee, 1997; Roberts, 2007; So, 2007; 2017; Lee, 2018; Lee, Park
at al., 2019; Ufer & Neumann, 2018; Biesta & Priestley, 2013). ©]*]
% 8019 ot ofgrh ANFR oL ot 219] vlinz} ol
F Aolrt. Zeut Aol 235]8 dpellA] oulF thEAdo]
TEZAOZ WISl Ko &5}, o]Flo] 258 kA} 71 H]
W8 7R5A & 4 ek AQRIe B 2izte] S5l 9

7} ofwgt QARE HolAE At o] ojulzt 9l Aolc.

7}, Me1F-mA)A 29): 2|2, 7%,

ZAE

e} 713, Yol gzt

ot 2of BHzolL B4 o2 gL wE ahile] X4, 7%,
gl=e} /XS T2 FAISH Hol QIekaL & 4= QITHNSTA, 1971;
AAAS, 1990; NRC, 1996; KMOE, KMOSCIT, & KOFAC, 2019;

OECD, 2019a, KMOE, 2021). £3] Vision [ 1}&+& 49F 2o
SS0] Ik 2|4 8|31 Fstef ot x|A1S- Qe AL =8

0

O

Algttie.g., AAAS, 1990; NRC, 1996; cf. Roberts, 2007). A=35F3
= a4 ol GRS A40) a4 s g W v
3to] Yt(Lee, Park ef al., 2019, p. 98; Lee, 2018; Biesta & Priestley,
2013, pp. 4041). ET2L AR ot 20f PO Tl
e 2 ol 79It wAsHE 715 (problem-solving skills)< FHeF
g A& SA3(Klopfer & Champagne, 1990). H4] &= H=o|
152 53] SAIRIThs A2 2041719] de7|et wsabgo] 2|55
22 ZA5tH= A1} 34, 214]7] Eoj4= OECD<] Education
2030 Z2AE FX 9] A|&Zo] “OECD Future of Education and Skills
2030”24 AAE = oA Huls] =8 dt{OECD, 2019a). 1
A7} 8HH T5HA] 20F THEO|LAAAS, 1990; NRC, 1996) 314] <]
ZF B=22(OECD, 2019a) SHYE9] Ef=9} 717 5 FAIS1c]
o) Baba Aok u S o RS WS (ransformative)

N

I

A=A ) Y Y91FA d(agency) S A7 A ollAl(Valladares,
2021; OECD, 2019a; KMOE, 2021) 35348 ]t} Z, v|wo]=27

Q1 T ABIH AFRS HEAAU RS Sherke] go] 2147]
Wt WY AN GRS 24F gEE] 2 AU T
% 9he Flolekd) A ol ASIFAN AP EAEA A9lek
71931 dAxto] glomz 7 thRo| 2R :=0|E Wallslal ¢S

=
o>

S 4 A=K 4= Qltk ARE3HS OECD (20192)2] Education

2030 Z2AET} shAO] ZAP O] ZARS £tk Ho| 2

dA qlom, S-euete] ‘UlEH*ﬂEH TSI S “old QA

(A7} od, o8 A7k Al ZI7EE 9P sl= 7R-dl(p. 10,
ATYR) TS A0k 20531 tRo] Aok ool A
o7 o 2 Al A3 9Tt

b A FA 39k A B UFA

£ Zlﬁ/‘}ﬁgi FARR] o A]
4 4o} gEe J‘A}QOM
Sl @ 4 gt weHom 4% b A
I’ (scientifically literate citizen)2 %FAds}7] $Igt 7| A|&F o072
A= o] YTHNCEE, 1983; AAAS, 1990; KMOE, KMOSCIT, &
KOFAC, 2019 cf. NRC, 1996). 4] <5F G2 E3} sHAl50] ¢ro =
A219] RG] o] ok ARleRA] Mok 4 s s
IS 7|2 A FR YEOE Al QILOECD, 2005; 2019a;
cf. Lee, Park ef al., 2019) oJ714 R Y(local) =3} T1HT 2 =7}
2191 A Ab8l(society) 430] FREAE G A=A YL
Fm3 wsik

ok AFH-AXE 90 AAA NG A 7R
-7} 3P 21417] S0 BHA] 4%

3l

o W= =
T g A tmelzA AAAel Gk wlek |
AIAIA 21/ (global citizenship) =07} Zhzbo||A] o]2 0] Z]_T_r Qoo

ool 23 olek ST, oleIat et 28] Vision
I #}&}a] 40 =0of|71A] AlsE o] $hk(Valladares, 2021). OECD
(2005; 2019a)°]] ofste] gl M4l A G2 AA| AAANI =9
£ A&sh ek & 4+ 9k Zlelek. o714, AAA R 2
71 EHskE u)5e 8 2Rl Auislel A TRARAL $3t 1
o] ZFZET &S & 4 Utk Valladares, 2021; OECD, 2019a;
KMOE, 2021).

ol AT, =4 WHA 94% TRk
3) o714, Valladares (2021)7} AR WEHel A ate gl
OECDE u}3t der|ut weaby P28 7]9] 91831x] QLA o]oix]

B glehs ol F2 wisik



Lee & Hong

7} AR A3 (relevance)

=

SEA] A0
S

°1—r

A Hy] A HEolA 7 AxEE Tol § shie
A8 kA (relevance)d A o]thKlopfer & Champagne, 1990,
Fensham, 2009; Stuckey et al., 2013; Lang et al., 2006; OECD, 2005;
2019a). ShaLof|A] vo-= wa} X|Ajo] & A|4o] E|Z] o7 fIsfiA]
&, Thg ) ugo] sMiSe) Aok SelEloiis o B, 15
o] AT ZRsT Werme 2 gl 2SI Ay Sl
AX=lojob Fh= Aotk Ryder (2001)7} Watyd 7]%54
(functional) I}8}2] ¢k o] & SAstA B Aleletal & 4=
tem, s ofgF T@2o| AlXshs 21A417] 59 7id Al A4
3 ABAS 1) FQAIFHHMcPhail & Rata, 2016).

U B4 49 B

YabH ok 9 WY ofF BES FHHOR BA FH 4L
FA% W4EiEe] UL Ak wrk 3FekE BA S o

Lo
_lg.', ok
2o

(problem-based learning, PBL)> Eaj| oJ5} AlF 50|
AL Qont A SIS Al Askela AmsiA] ik
OAof| A Sste], gkxto] Ffoletks Al E S8 o5
sidsiu7h= aso] Basiths oM AlRbE BE JAti(Neville,
2009). 2 AU AFozAo] oJstuso] A 7|8t 350 7]t
LR Aol Q= Aolth 54T 2A| e sldshe wgollA
o550l o] ROIA LR she Ml WS 2599 21417 34
A el = AFAE Aol WA A st sHYE0]
A FAE AT ¢ A= Sk w W oRA 5] Fa
A oJAR] AL ltHe.g., OECD, 2013; 2017; 2019a; KMOE, 2021).
H|E Aot He FESHAT b g 922 B 050

= A(problem) 3RS AAstaL SHAYE0|
o1& As ¢~ Y= dl= AL EXZ SHf(Klopfer & Champagne,
1990). Trends in International Mathematics and Science Study
(TIMSS) 9] 79~ thax Faeb2lQl 7g 4] 2|4E 2= Whde], PISA
oA B7Fsh= wEhA Aok AAE WiEtolA A THsd EAIE
d7ste] SIS wAls A s Ee SRt Hol ol ods] B

o r(Harlen, 2001; Fensham, 2009).

rlr
s

o 2R w4

ga 2k 9 84 ol BEe TEAom ke
(inerdisciplinary) T2} 748 T3} Vg 272) 8 o2 A=k
o] AROIA Hesl] B BASS Telstdon vk
obE 2] ofele 4% AT, SuwgelA e 1S
2ol Aito] HHEA] Hasiths Rolck ulE Skeld 4B AL
Ao BRI e et 75te] o] g 84AES Fol(integrate)
3ol AAJet <Al 748l (general science) &Fo| o]u] 1960 tH o]l
I S S0 A 45 sl G4 ool W

91 0 ¥(Lee, 2004; Lang ef al., 2006), 1990t 7Lt} Ontario 2]
JFP 33}, 48 B3 wael=A] £2U9] PING(Practice of Integrated
Science Education) 5= GA] T}8HA] 40K $J5to] Al=EE Ao
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& oJ82 4+ SleHLang ef al, 2006). FH S AF FEL TS
2 S} S B FaNca & 4 ek A BAS a2
G QRS s B ofeRe TR Yol Uubhel Ao ol

ww, ofof wh} 3 S A= ok wate] Azt Fast
7] wj&Eo|thiKwak, 2016, pp. 46-48; So, 2017, pp. 145-152; OECD,
20198, 2020). Selfelel ] AT EY A7 Ao 55}
BT 1?‘5]-51 ‘—3_'——5}7_}-51-"9_ 1‘]—5]-14 /\O]: GEQ,] Oﬂfﬂ: 6}-01] %a Q—ﬁ]—
ME A Hske] Y82 FS5HA Avfishs nulE B 4= 9 Ao
THKMOE, 1997). TE3F 2009 7§74 w834 oA] =)t g5-d Tfst
(KMOEST, 2011, 2015 1% m-8agol A ©9lgt ZlatsKMOE,
2015b) WA= TEhA A0k 9 A Gk ZHol|x]| 7FHEA waf
£ Rt Aoz & 4 qltk

2. u] ofo|tjo] $MAT W= A7

b

Rl
A=A M ofo|tjoi(big idea) S AASIL 0|2t Tl WS A €]
oA M= HdA|(backward design)E AFEE = Tk B ofo]
t]ojo] ZA1AJul WiQlE AAl= Wiggins & McTighe (2005)7} Aot
P Wgolrk of7]A H] ofolrofel wsof lojA] 7Hd A9l
= AYs AozA, AFH] Aolvt —17—1}—4 71z 7HL:]E‘:}5 &9
o] 4} ofojrjojolm, @&l AIZHY| 52 FEl 35TkeioF she
2 ofsllof sfigdtet. Bl ofojtjol= %1"31%;‘40% AE e

om, 7L o g A= 2 o)k wel MAet 7leks| 2
5 %E% AAstaL, olE B7Ish] $13t 71 Ak, 11 ook

a3t 8] ofojtjol=A o] - a4 ﬁ’ﬁs}“i A A
T QAo SEuEellA= 2015 7 o

of Wl 3] oJef RO LEAOE 1S YO Sk

>~ T1ua

E.LL.

=& ol “go] =7
HF wE S ARk 11 A i oA H] 0P°M°1 9 g

AAE 27 B =0l%7] ARFelgian, | ofojtjofrt By Zi o2t
Looj2og Yg AA ] Y= UTHKMOE, 20152). o] et
oM A= =e TP 1af HA| B ofo|tjojE pAlow A
3lelo] ek 7127] 935k ke A Q1A]E|9thLee & Hong, 2017).

Y, oleiet elolt]e] S wlE A7
ohje} Tt Aqkg 7127] $I8 methy WU ORAE 074
4= lom, ofgfgl AlZtof| 7IRiRE =0l AA] oAl o]FolA e
2 27| EckMillar, 2013; Auerbach & Schussler, 2017; cf. Lee &
Yoo, 2020).

a3 o

L EERS

1995, p. 139; AAAS, 1990). tj3x% E-shs 2l Predict-
Observe-Explain (POE) %3 o] A{+=(White & Gunstone, 1992) 13§
0] A 39 A7t ojw & A|of thgh el WolEauP), A
PRE EA A5 7lohe) A= Gtk AR o FE B2
alo] Q1212 75 Aol olA B3(0), Wt B Rl 2l
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ATAG S B AuHoR S Al dhet Biabeel AEe ol
27| EITKE). 1218] OECD (2019)¢] Education 20300]4] &2
IS SHoFs] Qg WH O = A|A]S Anticipation-Action-Reflection
(AAR) 2R o]@} k2] ol Qlth AAR =glof|x] sHE
& ALES] A7 e oA or TEjar ARzt A AlGA
2 s uziet 7]df (anticipation) A= 254 o] FolAl=
FEEo] vl ol s 7PAEA iyt JEE deth Y
& (action)& 53l SIS o= toprh] 93t A9t 58S
AFSHAl Eek B (reflection)& 53l SIS AHi19] A2k 7
Alste] Q1A o)L, Ale]Aolan, A9l S 913t B V2 AE
o= Yoz 4= Q1A Erhp. 17). ol k] AAR =gto| POE &+t
g o} Uut wizko 22o] ehitof| Bafgt A ow Kl Hwo] FAMIo]
2Rl 7

[
& 3
B>
O
S
%
>
L)
L

N T RS FEA o2 g 1EH(high-
stake) Jﬂ7}94 éﬂ% Ei= 21417] e} sy NS w=2=A9
A= Asksh= Hol Sl vl=ollA= o] 1970~1980dth o] A
AZ s WS e o] U3ko 2 NAEP(National Assessment of
Educational Progress)2} SAT(Scholastic Aptitude Test) 52| A8
£33} d=F Byl o] FoiA] grka & 4= 9lckKahle, 2007, p. 925).
ypattet A E 2] SAH| g7kl TIMSS U PISA E= 3
ot A oA HrlslaA} sl w8A FLolo R A9 wEkd AokS
Hdslsliat] Hx] S =22 7120 gl(Roberts, 2007). SAFH

= 1 o]24 A= TIMSSE 1}ahd] AokS Brlslch=
sfell st meaHg fse] YA Rolsh | AX) ghe
g2 sto] gLow(Orpwood, 2001), 214|7] o] 5o 2AZ 0= A
Y PISA+= o]2|gt =AW g 7ke] AufzA] AIA 2ol 4 Nation
at Riske} 21t 917 A= eo] 2pabgst Bl ot w87pge]
M&o] gL 2Hle|= J3kS 5)9rtKTakayama, 2007; Sadler &
Zeidler, 2009). 6]7]4, A1 PISAC]A T}a1A 4ok W o2k
Ngol mi- frAksHAl A=A Qloll ThAl 7 ¥ 55 et
)J\I:]-'

Sl 9% SHEel 45 ] AR W o%
WL AAZE EA] etk "4 7191 ‘31, o= YHsHAE et
WsofM S8 AAAE g 8458 7IEA = b A8
ofel o sific) S0k A4 ool B Ao
SR AT O 2 Z(Bybee, 1997, p. 71; Roberts, 2007, p. 736), 1}
stmgste] YAl THolAl: 351 age] 74Tt b4 vigal
718k 419 Qo] opch aYol|lw Btslar o] 2 thal o] A

B3z} ik
WA, Vision I 1}5HA AqF] ol o}, o]t #gellA] i}
kA Aoke 33} Wl 2|4 disciplinary knowledge), & ek 7l
o, BT T 5 & kA 4 ES she AR AUk
Hhzo| Hrh HMEHQ] TR So] wrSoluls Tk 4o AlAe]
ofet 7P LS oA ubdoR wolSeld 4 itk oA
& SAYEA 72X oSSt 3= Vision [ T}&Ha] 49Fo)
HhEA] B esirhal 8 4= QITHAAAS, 1990). NSES2] 7-0ofi= 514
Eol gt *17 POﬂ s, 0}01 oF & & iﬂ{content standard)©]] 2|5}k
o:] J_]-?SI—XJ 40} é l: El—io] J_]-?SL _,LL]-
A A df& 12 Eo%u} MXM 1950-60 A o]l = 7}
oI—X 20} g_ .é_ Eg% —5‘].01] 61—/0401 0]‘6] _L]—oI—X-] Z]/U_,] 01:-—
T AER AY|E t= dﬁ(Roberts 2007; DeBoer, 2000), 17t
2 Vision 1 2§11 2:00] si5o) Tk 2|43 7S ek
OJ3|i B PAIS I UoleE Mol Frh WA Tl
epAbd, Vision I 2HshA] i%k% wke] YA (rigor) S 7
2 o Rl ThEo y
37} sbH Vision I 18] 2 ol giSo] Wk 2|4
A Hpto] thet A4S A= HA EEste] RIFARS] ARl 2 A
A BAS AT 4 RS slels AREe g
(Roberts, 2007). o]i= o] NOSE ZH=A| ofsfslopqt 7ha3h
Yojog, wpaha 4oF Y= NOS Zgate] WHgh At sl Z7y
To] Ythe.g., AAAS, 1990; NRC, 1996). ©] 34 oj|A] ]_]—6'1-7(4 ok
S22 ARFS 1980 o]2 9] STS WL AYslelgs ®
oYK Turner, 2008), 1}&t A A}s] ]-rr(socm-smentlﬁc issues,
SSHE &3t Hetus E3F AIsstoigitiar & 4= lthKolste,
2001; Roberts, 2007, p. 771). ©]& E3}o] Vision I 1}8H2 49k

B
03
lo
o

Ouo]—u:](RObel'tS 2007, 742- 748) J—}OH'LV%A 9]04
AT oA TakAl, Vision [T ek A0 % Mg] A

=2
(rlevance) & 273 4= QIS S HEOIRID B % 91 Ao
t}. Vision [II #}8}4 49k Vision [ 2 Vision [19] AHES TA

ShAATE, wr} ulmEel TolH WElT WEL Sla B4 szl
Zrojet= Fakd aoF fEe Aekska itk Valladares, 2021)
-] ek Aok @2 1 At Ao s e v
1 A—]?ﬂoll,]— 1] H]—‘é’]:ol 3} 40]1] 0]—_?_ jl]—ﬂi Q-?—I’S]«‘:— 7:1 ] 011
Al 181} Roberts (2007)+= Vision I IsHA 40F0] IHgofA BE
spigo] AISe] o] FpelA AlNLeRA Z5kolof o Tty
T (scientific perspective)S FA|SFHA], Vision [ 1}8HA 40ko
o|F Aled 4= glrfal k. 19| Roberts (2007)0] wh=H AR
SRS T} B K18 ol STSE ol shiso) Take vje
2= gtk vjEke 7shEA UAZ o E Vision [ 2aka] 40ko g9
IS 9= 519tk T3t w8l o| Vision [ 1Fska] AokS
olmsialA] ok A9, 5, AU, ddek=e] A5 A Vision
I peba] 4x9F 7I9ke) wsapgo] Vision [ #feha] 2x4F 79k w&
o] Hefuh= Aol WS 4= Slek(p. 771). Z1=17} P, Roberts
& Bybee (2014)= 4 Framework (NRC, 2012) 2! 10| 7|43+ NGSS
(NGSS Lead States, 2013), 1|3 PISA 20157} g oJst 1}sha] 49k
©|(OECD, 2017) 1A|Z|Q1 1o K} 5oz, ofe} 1}3}e]
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A3A ol 2HE 7F2eA] Eala AT Z Vision [ 02 SEF

o] Akl HaATtHpp. 549-553). o]= Vision 11 2 I 7}s+=]
o =Aal oo A Altha] HEHES ulkal olo|alil BF 2
. =2 o|g3l Vision [ 229 3AE vhF FAAo R &
o ofuleh ol iHle] Helel ol e kL B
4= 9l om(cf. Roberts & Bybee, 2014, pp. 555-556), 1| tigt H7l=
JpAjgrcte] ojelof 43t Alt). chik PYste] TolA] HlohA}
Z|(ahistorical) =gk thA| = Blghtol 2 Aotk 2, 39| ek
o] Vision [ o]7] wjFola}7| Rl F7 o 7|Hkst TsK(science)
249] 220] oh]et o[ i A9l QIS art) 0 A ] WO ulg

AP 2 S E Al Yager, 1992) 8HA A H2o 417
oFito] ApA o7 w|Tk "k ukslt @ A7) Qlrkal AL

S fskA] AoF TR o] oFyo| E 4 Q)= AR} = s Hurd
(1958)L} A Nation at Risk (NCEE, 1983), Science for All Americans
(AAAS, 1990) FollA AuE 4= Qo] Z7le] Hoj= 1980ty
27 vl =7IQEHE Bl APEA AAS] A9 = 5
As] vl=2AQl Wbt oA AIjtE ek olthLaugksceh,
2000). Roberts (2007) SA] Vision [ 3}8124] Acfo] mj=tol|A] 71418}
Fo-& L3IHp. 730). H|Z Vision I #}8HA A9ke J=19] Pyblic
Understanding of Science (PUS)o| § Z1& ¥glE Erhal & 4= 9lo
Up. 730, S17141 ThA] 3t 1 ujolakiz B89l ZAY] Q)
T glgo] Wuskck o] Wby 4o BES Al JgeS
AN ulse] Syl ela) ZEEhe wo| ek HolA 214
719] ApskE wEbA AsAe] Bad 4 9la(Vision III;
Valladares, 2021), Z1710] -2|ufe} W2tof|Af ofgA] ofsfj|ar 2
wlojof 3kxo]| gt 11&o] ko g @tErha s14tke.g, Choi
et al., 2011).
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ek

DS D)
lo

?‘ﬂ—_\ﬁﬁ 311—5‘]—7(-1 /\O]:_Q_ —2—5‘] ‘E—E’ }\]-E]— 0 %@_ 51]—5_']'_]?_—,%— %;L_
24 A ERTHAAAS, 1990), Vision 9] B4 o W diFE

o ot mfElw gL X]-g]:—]_\:q A SR AL AEA 0] Ekx|r) =
SHIEC| st =0l ZolEA| He Ao & HOItKcf. Fensham,
1985 Pk, 2016) ol An0 AEAQ shebAb) 3 Sl

At 52 EeHA omy, shaus QoA o] Ad Bals &
H}ﬁ}\_ 734__ 71__*40] Oh:} ﬁL}x%_E J_]—?S]—X“ 5\_0k 1:1—%‘0?

tiEusa AEriFdolehs deflul slof o, A3 o g £&
NesH FAAE Ae- o & £F FAISH He 2aE v
4 qloma ofo] gt wulgt o} WkEA] o]0l Kol Sitieg,
Klopfer & Champagne, 1990).

upRjeo g2 7fskA] Aok TR0 ‘literacy’ 2l 802 Qs 1 =
o)o] sp/do] AlRtE]7] k= oS Adeh &8, ek Aol
A of A vE ) S CEAA B cEaE o] oJulR A Cliteracy’
A7} Z8sicHe Aw ApAo|chMillar & Osborne, 1998; Norris
& Phillips, 2003), T121d] EAl0]| ‘literacy’ 2H= g0} 224 Q3o
U} ole} wate] Yol A B u uhx] Y 49p0] 2l7|(reading)
27|(writing), 14K arithmetic)o|2}= 3R¥} -F-ARSE A F 0|31 7]%
Aol 428 QIAA w& FiEA edfd A& HXItHarlen,
2001; cf. Shamos, 1995, p. xi). &= o|2]3t H& o|df=

o] S5 2147] W8I HES FEsks 34 o] #5e ¥
B} A3l ofn|S A|Hrks Aol ujolE o) A ultAlslA] ok

12

on, BRI glrk. Tl BpalL, of2fEt olS BA
717) SlaiMehe Tt ek gheo] Bglol 1 2jle Bl
BLItolAe] A9k Bs] SUzke Zlo] Aastthe,
Fensham, 1985; McEneaney, 2003; Lang et al., 2006).
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21417] 4] ofe S 3876l SHR OECD 3955 4]
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s ofef gheolN Sua) Rriehe AhAelo] g AL o]
E OECD (2019a; 2020)2] ARglof|A] Hzo] 4] of5F g&o] AlA|
2150] 50| Hofstol Tt Frke] Wy AelSo] AdE
Aolak= AL Holslr|= ojHr) PISAS E3) 71 HialA =

Sol, 94 oo 2o A 74jel o] vnngy 4S 5o
@3] 7t %71e] W& AAPE ofwet A S AYEAIE A
HE 7135 Algsiae el Qo

B4 i ThEe shle] SR 2 WS i ey
3} oA o] AT =olES AT
OECD (20192)+= sPY9| A1} 3 5=, ﬂ—b]ri AR %’%
Alote] -5 NTA S NdsRRIth o714 s é‘
OECD (20192)7} 1= AlA Qtell A s = A o2 A, 1*-4
i8] ejaf whlE 2felo] ol A o)A shea7IoF B 3

Hu AL A9l 3 2 mAlsks 3} dvto] glukal ofg)
3 = ek 712 wgagstol A Aol WAL 2ollA] =<

5 wo] ek, o)XY s 9IFAol me AT} Tstol
=251 = gloi= OECD (2005; 2019a)7} FE3} 4] ojef w20
3 S}k 2022 AW IEIY} grEE 20250 R
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WS A 0 Sy WSIEAN T DR A shefl 341

E]J—r_ %\ ;Qoﬂ/e] zsuu Oﬂal: T:Lio] 7};( t}j ] Eﬂ:ﬁ‘/KKMOE,
2021, p. 2)

T B o B2 Altfe] S50 Wakko] ARAel FEES
Al HE S 2Rtk @ 42 Qlok ol i ol Bl
29 Al RSl g 2201“4*15 fAs et 4 Q= 42
= XM71 w5l Ao|ck oA, 2022 A weIA L] RS 9}
of wFHoA = vHE fleiAle “AEidetns, “Qbdgt
A, “AL SWLS 3P, “wFAlae” 5o #3o] Bad

ol 1| AsHA AT A7 e 3l olFoAuE 4=

g,
9l Ao AAEIL QrKKMOE, 2021, p. 17).
SEAUE QJ9} 7S dHA] Hf ThE o] AFEL ofto] AHog kg
3t 4% Qlth o AT OECD2] DeSeCo 2 A EL} Education 2030
sealEs} el 2015 Y BRI Wrlshe Atk
o2 el 8ago] OECDS] Aol 7|djo] WAL BAL}
7P ke, ol OECDS] 228 Asd ol that A2l Fdsol
= 4 glom YHA AGAL 93t <0|(deliberation) TS 7ha}
Sh= VS $e Zlolghs Hlwo] &2 o m A7 E o] fIthSeo,
2020). w3 B F ALZo] o] olehe AERA Th=sh
ol AR WAL, AUA|A G AlthA] Edlso] glito] HAd
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7P54d E3E o1 18] ol qltk(Lee, Park ef al., 2019).

olo} Ik <1k sjol, B4 el o] 7 2 T 1]
Aoz @itk A4l Uge PR geche o Sl
(Willbergh, 2015; Han, 2020). B2 @uo] 4] odek whzo] z]4]
o £84E Rske Aol Aol Tk sjo] PAIH o of
w O Sfolo] o Ul RASE A2 Aok SheXE BilE £
3 = glok o7 2015 711 wsapgolE 2 o] ‘A
M =P o] ou|7t Feldlzte] gt =2)et HA(Kim, 2019)
spiigo) slafsl] Sfslo] of| HaH A4S oj@A) sl Aol
ZRJAA7KKim & Kim, 2019) w5214 0] 14| 9l A3 o]goft=
[0 olElo] Skl o} glrk ZHE 420 Hotal majolake
B2 w}el waf 2|Azke] dlxiAlo] Atk 3 7«]0]1,]— 3}3kA 2bed
o B St < ) oi 0 ok i A1l 44
e ok =8, o9 ‘%ka XWL R ane ?JX}OW of-5-
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dto} 9tl(e.g., McPhail & Rata, 2016). %J7]4] ‘& Q= Z]4 o2k
Young (2008)0] SJshel H7ME Ao A, MAje] Aae Thwsh
A 7ok S ] AAES oA Al Alsld
S48 SIIAE 70l BAlo] AVHY & 9ee el
s ARjze] BAS Mo melEth o)A @ 9l
cFpoertitz Aol Sl AAR bl e 52 e
7l el (powerye ZE= 2US Sfnlsh, Z1Eigt Flo] WAlst=
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o=z ¢ 3 Q7] u&Eo|tf(intrinsically more powerful than
others)(Young & Muller, 2013). oA, A}t o] 22 JR|-ul5
o4 5 S-ele] Al LYol WAEE WS el
& 97} Aoyl Bald Al tiet 7P Al=e ket ) 4jolch
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(1) TH8H 2:0F 9 914 ofeke: 1 ojnle] b i opyom
18], goizk AL wje] ujet ol
G STk (@) Tyt ok s ofere A 9l alEe, o)
o] oA, wat g 22|} 8150 =2, AL F7Ee] ool A
W9 8 GAIS Ae () Tt Aot WA oo A4}
nj= WSS SAe R WA o Wskglsol Histe]
A7} OECDER= 27|70 eJsto] 224 zzolx] wslo] Sic}
+ FolA 71918k 4] ¢k Al Egh A dTk (4) 1ol B
Sk, op mE eoluel b mRIYS vl 2147 Tt
W8I A3 el sl Aelet BEee] Hulsk.

HaoAe olefel ek o 9l 4] ARESo WAE
Wittgensteino] A|¢FIEE 71E-8-AHd(family resemblance) 73
TAB ofalal 4= qlrtal ARFeitt. Wittgenstein (2010)-2 45
E1Ly (Philosophical Investigation; 1953)%2 T #%= 19] 5531 &
7] Qlojsto Qlsf o|e) Ashle] 2 ek 7121 vt Qlek. 10
o= SAR M ¢hofl ok ARlE AAll 85 3E4el
o]} T 11 wizeolk g Eh Sajole ZAfalx) ekt 1wl
HollA] HIF=e} §IF= Afo]o] FAE e Aok 22 B71s5t
ok ohel 9-2j7h DRl A] ARk fddo] ARl o] 229 QtellA]
RIS 7ho) A5G A AT S ook vh] 7k el
54 A= AR FARI R the S0 e AR tE 4 3
SO, A58 B 7R HESRel 4= Qlrk= Aol o]e} TSt
o] Wittgenstein®] Ex= 2 A= 927} DA oR AESh= =
oP(game)eh= ¢10]9] HFEoltt. ‘FHol(game) o= FHEAY
(card-games), 3-=°](ball-games), 24 77|(Olympic games) 50|
B 5 QAT TAE QeIM e AT 5 e A
oAl FEAd Aolep|Ets fAM(similarity), 2|
(relationship), 12|71 1 7}85] ojglis 22 ASolck o|¥H 7t
ERAIS T 282 7 i) gelal] ofele AllSolet el
L slLte] HE QhoflA] olafdt 4= Al sk T2 E Alwsith
Kuhn (1970)-& —19] "}&t& o] L2 (The Structure of Scientific
Revolutions; 1970) L o]& xZlof|A] Wittgenstein®] 71=-8AM] 7id
& mrh WA Z1ESAL Aol o i 54w
SRR agA] GRAIE HEsHA WEaL BAE Feks] SHEAl
ZIck lglol] Halol, Kuhne ARISS vt o 15 7] 44}
Kt ohjeh ApRAS Zash) Tefslol T2 o A}eickBarker
et al., 2003). oA, A& ZE= ZlE(contrast sets)S Fil 1
SAIT RS Be) AR A9, SHT AR50l sl 7}
HH) ool SIHx) YA SeAE vlaH Wkl weke
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WAIS S e sk sl elgolehs £ w0 2147) et 3L
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g kst Anderson, 2000). 5783t AlFolA] 2R E-RA A full
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S 9t o2 vprejsl
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3 BAZE ek ole] %A ok 2010408} ofF W4 ez
HES A RiEE Sl Erks A4 Z|Rkslal AAle 2
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2017), A&519% S Wik A4e] e T Y
zw’o 7} A2 ZoH) E 4= s 1ol ek BN, R
FRAHL o] FAMo] o] Rk tha: gishelo] w5} w414
o] A RIO] TA =2 ol AEL §A3 A} g
2 < ge sles Oﬂ*JEJEk

JL%EW = OECD—4 L slof| A4 FekEle wjA)aL e A
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2021). B2 3}8H3 AoF @& Es UNESCOSLF OECD 59 2J5}o]
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IRx] 2015 71 asadof A ef sy R 8 4aa 2022 7Y 1
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o] gth= HLl(e.g., Choi ef al., 2011; Mun et al., 2015; Yao &
Guo, 2018) oA LA AHo|HA = vi2gt W3k Ho|th
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A 21AP1S e (e Aok 531 e El] e
s wehe Rl ShEHl Ao Tejue 9] Az}
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