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Abstract The purposes of this study were to investigate the influence of perceived learning value on
employees’ learning outcomes and to explore the mediating roles of work—family enrichment(WFE) and
supervisor support in the relationship between perceived learning value and learning outcomes. The
data was collected with employees who currently enrolled in any educational programs. The total data
set was 309. The results showed that there was a positive and statistically significant relationship
between perceived learning value and learning outcomes, and supervisor support, WFE and FWE played

as moderators in the relationship between perceived learning value and learning outcomes.
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£ Zol9o] gl&S WASIITE 28| 2 AEESe 9 3 s dhgel SHE TR BAgE ol
AHEEE ol T SEA I Aol dag A9 He g £ o g Avkel ZoPel Ak o] 42(2014) 9]
9] gof AwS FUlelolt). & 5o A A YellA ATl A= 671 E32] Cronbach’s alpha 714 o]
A SR A& AERE Ceks A ow, whef 820l o, H AFdAE 900 AT
SHAL S A R AN FFLolghd B AE JAAE =4, TR AY2 Doornbos, Simon¥} Denessen
9 FREAS 77 E AYS AWEeith 2 AfE (2008)0] ANEdE FAETE o] 83ke] SASTH32].
FE-& FE3] 8l B35 (convenience sampling) & #AeAt AP T g} dAS e HAEE
ARSI o AR S AR ARG Wl 71E Al R E AEsha A dalFE AR At ik
ol Z A Bolo] A M-S & HAss e B3RS o] FER= Ut s Aesicy el 2}
e Bkl AAY, A 3d ojulel] 773sF Aol 9l Doornbos  5(2008)9]  AFelA= 87 E£FY
= AR5 Koeh W A2 B8y stael] A%t 5 Cronbach’s alpha Al ¥ te] 900 om, & A5
ARSI T aL HEAA Holl A& oFE oXE 930 e F4 =79 AlFAo] grErt
gRlstar mEQl Aol ArzAl A& Algkesith AR, st I T4, T AU (2013)0]
AREZARE 20201 395H SEE7EA] of 393 FalE R S s (U Bt E o]8ate] SA43]
ATF. oF 500472 LA ZF Wi EE L, 337He] A ITH33]. o] WrkeTE F 227 wRew TAdH 8
A7t FFEAek S AEA] F SRl 4RHA ¥ on olE B2 49 A, s5A iR AR v E
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SEAre] QIFEAA 54L& Table 17 ) ALEH GG MED)elA 9] e 54T +
) UE EHERE A Ut & ATl = S5
3.3 58T 5 BASES Bl A ool A, SR v
B Al AR B SAETE AgATAl sl x Awed, AVFESE) I AR A (A8 A vE
hEse] A B ol ASE Aoltk BE i a)elA e WE A Aolsigith MeH 99 &
2 YAE 54 HLE ol&sto] SGUTHHS- ofUth A= Fo Bro ‘R uwg s Ejlo] oko@o] 4F
=14, v 28 =5%). S U AFH0R AGsHA HAuy e AkSA 49
A, 8h5 7HA] A4 ARl s 3] Tk B maE g dlof| A U thE Al gEo] ul$-= =7
T8 Aste AR AYsidlon, g5 7 Al 28 o) HAo e gt 3o F, ke 1yl o)
7} e o]7F2(2014) ATlA AMRE A E=TE &I o| A= Cronbach’s alpha A5 B ¢Fo] 948 XL
o]-g-3te] SABIATHS1]. 35 7HA] S %7 HA Hom, B Ao A= Cronbach’s alpha 715~ H4
& S5 AATES S5 As) AATE HA o] 950
Table 1. Demographic characteristics
index N(X) index N(X)
Conder Male 226(73.1%) High shcool 64(20.7%)
Female 83(26.9%) College 113(36.6%)
Under 20 100.3%) Fucation fevel university 115(37.2%)
21~20yr 101(62.7%) Graduate school 17(5.5%)
e 30~39yr 155(50.2%) under 1 year 42(13.6%)
40~49yr 43(13.9%) 1~3 vears 96(31.1%)
50~59yr 9(2.9%) Number of years 3~5 vears 46(14.9%)
over 60 0 worked 5~10 years 91(29.5%)
e SME 264(85.4%) 10~20 years 22(7.1%)
Conglomerate 45(15.6%) over 20 years 12(3.8%)
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Nunnally(1978)7} AQFeF 7158 S5AA 5
AEPdo] FRENSS & ArH34). 28]aL 57) W
Zke]l BAE 218171 98l Pearson F#IA £4&
5}¢lom, Table 30l VR nfe} o] 57 Zell &=
()] FHAT = Ao R YEh
A3 M H-H 757HA]). AN A5 W ’
7} 70010 m Yeht teaadd A7
oA EH, o]F glsl] A3l FAFekA (tolerance) &F

R
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2,

1

B2 A S (VIF: Variance Inflation Factor) #<
% & tH 351 (Kutner, Nachtsheim, & Neter,
2004). 1 A3} FARAZE HA 397 YEh o]= 7]
o] T 180 %31(.39~.63), VIF= W 251% 10
1o} Zol(1.58~2.51) tETAA EAlE ¢lE Ao
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Table 2. Exploratory factor analysis

Learning . Management . Learning
outcomes(LO) WEE support (MS) FWE value(LV)
LO 18 0.7250 0.1668 0.1853 0.0936 0.1915
LO 20 0.7124 0.2346 0.2372 0.0567 —0.0151
LO 17 0.6761 0.1267 0.1490 0.2074 0.0119
LO 19 0.6646 0.2020 0.3541 0.1799 —0.0570
LO 8 0.6567 0.0053 0.1196 0.1222 0.2111
LO 15 0.6418 0.1309 0.2112 0.2892 0.1947
LO 14 0.6417 0.0269 0.4370 0.1361 —0.0806
LO 2 0.6408 0.3043 0.2826 —0.0419 0.4312
LO 4 0.6174 0.4135 0.0844 0.1336 0.2959
LO1 0.6118 0.3013 0.3079 0.0206 0.3275
LO 10 0.5927 0.0681 0.1979 —0.0320 0.4197
LO 9 0.5751 0.2407 0.3144 0.0642 0.1056
LO 13 0.5699 0.0361 0.3088 0.2464 0.3015
LO 16 0.5477 0.3500 0.2303 0.2235 0.1663
LO 3 0.5471 0.3944 0.0806 0.0862 0.1956
LO 4 0.5348 0.2514 —0.0221 0.2386 0.2491
LO 7 0.5262 0.0892 0.3206 0.1930 0.3242
LO 3 0.5174 0.1280 —0.1064 0.1421 0.4700
LO 11 0.4905 0.0590 0.4142 0.2288 0.1085
LO 12 0.4862 0.0283 0.3887 0.2314 0.1270
LO 5 0.4804 0.1810 0.4568 0.1368 0.3802
LO 6 0.4568 0.0744 0.2970 0.1048 0.3792
WFE 23 0.2059 0.8600 0.2093 0.2578 0.1709
WFE 15 0.2259 0.8052 0.2434 0.2668 0.1839
WEE 1 0.2778 0.7875 0.1879 0.3517 0.1469
WFE 25 0.1792 0.7800 0.2515 0.1791 0.1265
WEE 9 0.1667 0.7738 0.1522 0.2914 0.1246
WFE 11 0.2161 0.7690 0.0705 0.2893 0.1821
WEE 2 0.1864 0.5315 0.2695 0.4567 0.2500
WFE 24 0.1105 0.5191 0.3158 0.4395 0.2183
WFE 16 0.0029 0.4328 0.3262 0.3995 0.2263
MS 6 0.2293 0.2150 0.7894 0.0951 0.1827
MS 8 0.3419 0.1460 0.7306 0.1717 0.2449
MS 3 0.3257 0.2152 0.6992 0.1332 0.1694
MS 2 0.3247 0.2007 0.6965 0.2145 0.1567
MS 7 0.2808 0.1511 0.6916 0.0768 0.1899
MS 5 0.4099 0.2913 0.6187 ~0.0200 0.1889
MS 1 0.3330 0.4145 0.5779 0.1009 0.2924
MS 4 0.3356 0.3609 0.5178 0.1517 0.0404
FWE 22 0.2644 0.1558 0.0055 0.8522 0.1079
FWE 27 0.2702 0.1815 0.0265 0.8489 0.0921
FWE 8 0.2131 0.1955 0.0150 0.8473 0.1404
FWE 6 0.2538 0.4039 0.0803 0.7465 0.0037
FWE 7 —0.0334 0.1881 0.2626 0.7375 0.3037
FWE 20 0.1461 0.3562 0.1277 0.6687 0.0582
FWE 21 —0.1420 0.1431 0.3846 0.5299 0.2183
FWE 13 0.3371 0.2741 0.2096 0.5236 —0.0799
FWE 19 0.3978 0.4158 0.1952 0.5029 0.0766
LV 2 0.2829 0.1364 0.0260 0.0400 0.7786
LV 3 0.1047 0.0921 0.1786 0.1641 0.7645
LV 5 0.2376 0.1930 0.1479 0.1545 0.7628
LV 1 0.0457 0.0755 0.3115 0.1677 0.7246
LV 6 0.2354 0.2880 0.1800 0.0440 0.7084
LV 4 0.2578 0.2502 0.3224 0.2081 0.5953
Aigen value 9.7222 7.0000 6.4114 6.4107 5.5251
Proportion of variance 18.00 12.96 11.87 11.87 10.23
explained
Table 3. Descriptive statistics, Cronbach’s alpha, correlations
Variables M S.D a 1 2 3 5
1. Learning value 3.44 .65 .90 1.00
2. Management support 3.29 .67 93 .56 1.00
3. WFE 3.61 .66 .95 51 62 1.00
4. FWE 3.53 65 92 43% 4% 70+
5. Learning outcomes 3.40 .53 95 .61 75% .60 1.00

Note: #p< .01. a = Cronbach’s alpha coefficient estimates.

WFE & FWE stand for Work—family enrichment, Family—work enrichment.
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Table 4. Regression result(H 1)

(N = 309)
Dependent variables
Predictor variable Learning outcomes
SE B B R* F
Perceived learning value .03 61 .38 189.81%*
#p< .01.
Table 5. Hierarchical regression results(H2)
Hypothesis 3(Management support) Model 1 Model 2 Model 3
((zontdrol variables — 023 — 037 — 029
poa 204 106w+ 108+
E§e ion 221%x 065w 050%
T ~.073%x ~ 069+ — 075
enure - 380+ 249 231w
Business size
Independent variables
Learning value(A) 167k 159#*
Management support(B) 4425 438
Interaction effects
AxB 087
Total R? 3023 686 6923
AR’ .302 .384 .006
F 26.23%x 93.93x 84.59x
Note: N=309, #p<.05, #+p<.01.
Table 6. Hierarchical regression results(H3)
Hypothesis 3 Hypothesis 3
Model 1 Model 2 Model 3 Model 1 Model 2 Model 3
(WFE) ode ode ode (FWE) ode ode ode
?"E;”’rl variables —.023 —.060 ~.053 C"m(?l n‘;rr‘ables —.023 039 046
e 204 133 129%x N 204 185w 179w
E§e . 2215 136 109 B gi, 221 099+ L063%
T ueation —.073%x — 085 — 087 Tu“a ron —.07 3% —.091%x ~.096%%
enure - 380 266 234 _enure. 380 269%x 247w
Business size Business size
Independent variables Independent variables
Learning value(A) 2145 220 Learning value(A) 249%x .235%x
WFE(B) 337 314k FWE(B) 319 .299#x
Interaction effects Interaction effects
AxB 137 AxB 176
Total R? 302 612 628k Total R? 302 591k 614k
AR’ .302 .310 .016 AR? .302 .289 .023
F 26.2 3% 68.06%: 63.34 F 26.2 3% 62.20% 59. 745

Note: N=309, #p<.05, #p<.01
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