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Abstract The purpose of this study is to verify the mediated effect of academic failure tolerance in the
influence of professor support on academic procrastination of university students. A Google survey was
conducted on 211 students at D University in Gyeonggi-do, and descriptive statistics, correlation
analysis, and multiple regression were conducted using the SPSS program with collected data. The
mediated effect of academic failure tolerance has been verified through three stages of regression
analysis (Baron and Kenny) and Sobel Test. The results of the study are as follows; First, professor
support has a negative correlation with academic procrastination, and a positive correlation with
academic failure tolerance. In addition, there was a negative correlation between academic failure
tolerance and academic procrastination. Second, it showed that academic failure tolerance has a full
mediated effect in the influence of professor support on academic procrastination. This implies that
it is necessary to create an educational environment that can raise the level of professor support and
academic failure tolerance of university students in the academic situation. Therefore, this study
suggested the need of providing a program of professor support that can improve academic
procrastination problems and strengthen the academic failure tolerance of students.
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Fig. 1. research model
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Table 1. States of surveyed subject

(N=211)
category n(%)
male 64(30.3)
sex female 147(69.7)
total 211(100)
1 77(36.5)
2 60(28.4)
grade 3 38(18.0)
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total 211(100)
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Table 2. Level of professor support, academic
procrastination and academic failure tolerance

(N=211)
variables
(sub-variables) M S0
professor support 3.59 b7
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Table 5. Result of Sobel test
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Appendix 1. Scale contents of items and reliability

scale(subfactor) nu?ebni; of contents of items Cronbach's &
professor support 10 .88

2. If | don't understand something in class, | get help from the professor.

4. The professor is interested in broadening and deepening relationships with students.

(learning) 5 5. The professor provided appropriate feedback regarding questions and evaluation. 77

8. The professor is faithful to the content of the class and teaches in a fun way.

9. | was able to develop my knowledge and ability in the field through class.

1. | am close to the professor.

3. The professor effectively communicates the content of the class.

(emotional) 5 6. The professor usually listens carefully to what | say. 77

7. The professor encourages me when | try to do something.

10. | want to keep a good relationship with the professor.

acadernic 18 o
procrastination

1. | tend to procrastinate with my assignments. Then, | struggles to finish them in a hurry when

a deadline is nearing.

2. Even if | know | have to start working on a report, | often cannot start right away.

3. | try to fix my procrastination problem, but it doesn't work well.

4. | start searching for data when a deadline for a report is close.

5. | procrastinate on doing important things.

(initiation) 1 6. l)fr;ﬂake up my mind not to procrastinate with an assignment every time, but | always put it %

7. When a report assignment is given, | think 'l should start later'.

8. | waste my time doing unimportant things and eventually start my assignments late.

9. It takes a lot of time to start working on a report.

10. Procrastination is my big concern.

11. | procrastinate with easy tasks that can be finished quickly, which leads to the delay in

submission.

12. Start right away even if I'm given a simple task that can be finished quickly. However,

strangely, the completion is sometimes delayed.

13. | start my work early and continue the job consistently, but nevertheless, | seldom finish my

work on time.

14. Even if | start writing my report early, | stay up all night the day before a deadline.

(completion) 7 15. Even if | start work early, the completion is delayed because | sometimes don't know what .87
to do anymore.

16. Even if | start working on a report early, | spend too much time on collecting data and then

hurry to complete it when a deadline is near.

17. No matter how early | start my assignment, | never complete it on time.

18. No matter how early | start my assignment, | lack time, so | hope the professor to delay the
scale(subfactor) nu?ebni; of contents of items Cronbach's @
academic failure 18 80

tolerance

1. | feel very bad when | make a mistake at school.@

2. Whenever | get bad grades, | want to hide somewhere. @

) 6. When | fall behind in class, | become very sad.@
(emotion) 6 7. If | answer incorrectly to a professor's question, | feel very bad.@ 86

11. When | make a lot of mistakes at school, | get very depressed or angry.@

15. When | study, | worry a lot about being wrong.@

4. If | get a low grade on a school exam, | study what | got wrong and try again.

5. | try to study again what | didn't understand in class even if it is not necessary.

) 9. If | don't completely understand something, | ask a professor to explain.
(behavior) 6 ) ) . 71

10. If | get wrong while studying at school, | try over and over again.

14. If | don't succeed in doing a new school assignment, | quickly give up.@

18. If | get a bad grade, | control my mind and decide to study hard.

3. | like doing difficult things in my school work.

8. It's better for me to study difficult subjects than very easy subjects.

12. It's fun to try to solve a difficult or challenging problem.

(task difficulty) 6 13. Studying that requires a lot of thoughts is fun. .85

16. | like to do difficult things even if | might get wrong.
17. It's better to solve problems that can be done quickly, rather than problems that take a lot
of time and thoughts.

@ reversed scored




