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Abstract

The purpose of this study was to analyze various factors that influence 

the academic life of students through a theoretical review. As a result of 

the analysis, sub-factors were derived to diagnose the factors. From the 

study’s findings, principles and models for developing learning status di-

agnosis tools were designed.

The study first, based upon the competencies of university students, 

university life, students' low academic achievement, and academic pro-

bation studies, confirmed what factors affect student learning and from 

them derived a set of sub-factors. The setting dimension was divided in-

to psychology, learning, and career factors, while also including a factor 

of faith for Christian university students. Next, in the draft model, 

sub-factors were constructed for each factor: faith maturity and faith 

training in the faith factor, positive thinking, emotion regulation, and 

self-esteem in the psychology factor, self-directed learning ability, learn-

ing motivation, and learning strategies in the learning factor, and career 

reflection, career exploration, career management, and career barriers in 

the career factor. By using the Delphi method, the final model of learn-

ing status diagnosis was confirmed. As a result, we completed the model 

comprised of nine sub-factors in four parts. A follow-up study should 
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be conducted that examines learning status diagnosis tools development 

research. 
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Academic achievement, Student on probation, Student of Christian 

university

I. Introduction

In 2015, the number of college students eached 3.6 million. 

As the number of college students increased in Korea, the 

number of college students who suffered from school life or 

learning maladjustments also increased. In order to solve these 

problems, most universities are developing research and sup-

port to assist students who have difficulty in learning. Such 

attempts are mostly being made in the form of providing 

learning strategies in extracurricular programs. Byeon & 

Kang(2001) surveyed more than 50 universities, including 

schools in the United States, the United Kingdom, Australia, 

and Canada, and found that almost 90% of the colleges and 

universities offer learning skills training programs.

Learning disabilities are not only a lack of learning strat-

egies and learning skills, but include factors other than 

learning, such as adaptation, emotional, and career adapta-

tion problems, all of which can affect academic success. 

Therefore, it is necessary to study which problems are fun-

damentally disruptive to student learning. In order to identify 

the factors in the various areas and provide appropriate 
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measures and programs, an accurate diagnosis of the factors 

affecting learning isrequired. Such a diagnosis will help uni-

versities provide customized programs for individual students. 

This study’s aim, therefore, is to determine the factors of 

each area necessary for a successful academic life as a uni-

versity student and to then design a model for diagnosing 

the status and contexts affecting students' learning.

. Factors and Test of Factors Affecting Ⅱ

   University Student Learning  

The purpose of this study is to discover factors that are 

obstacles to studying in the lives of college students who 

are failing academically. As a first step, the previous re-

search literature on academic probation and university stu-

dents with low academic achievement was reviewed. 

 Jeon(2017) reported that the types of academic probation 

can be distinguished by various factors, such as cognitive, 

emotional, behavioral, learning-related, and environmental 

characteristics. Cognitive characteristics included lack of ca-

reer knowledge, emotional characteristics included low self 

-esteem, low self-efficacy, and learning-related character-

istics included difficulty in using learning resources and a 

lack of academic information. Fong and Krause(2014) pre-

sented a study related to the self-efficacy of university 

students. 

They found that academic achievement was improved by 

conducting a program to give low-achievement students 

confidence and self-efficacy. This study is applicable not 
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only to university students but also to middle and high 

school student groups; many studies related to learning and 

self-efficacy have been conducted, both in Korea and inter-

nationally(Lee, 2011; Fenning & May, 2013). Park and Choi 

(2012) commented on the individual factors that influence 

college students’ academic achievement, mentioning con-

fidence, expectation of outcome, and sincerity. Furthermore, 

self-determination, competence, self-confidence, self-concept, 

self-esteem, and self-confidence have all been found to affect 

the academic achievement of university students. 

Kim(2013) studied academic failure due to career in-

decision and the burden of studying as a university student, 

while Han & Lee(2000) studied conflicts between selecting a 

major and career related to academic achievement. Moreover, 

Kim(2014) examined how learning frustration is related to 

student worries about their majors and careers. Another study 

showed that academic activities at universities are closely re-

lated to student career education(Fenning & May, 2013). 

Lim(2016)’s study found that many factors affect the ability 

to manage academic achievement, including admissions 

scores, learning strategies, motivation for learning, learning 

habits, time and test management ability, and the ability to 

collect academic information. Furthermore, it stated that 

various factors, such as satisfaction with one’s university 

and major, interpersonal relationships, outside school activ-

ities, family environment, and study environment are related 

to academic achievement. Jeon, Kang and Yoon(2015) pro-

posed that students having difficulty in learning are having 

experiencing problems in setting career goals, time manage-

ment, and preparing for exams, all of which were described 
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as important reasons for low academic achievement. In addi-

tion to the factors directly related to learning. Sage (2010) 

found that various aspects, such as low socioeconomic status, 

psychological difficulties, and lack of parental support, are 

related to low academic achievement. That study also re-

ported that individual psychological factors, including neg-

ative thinking, low self-esteem, difficulty in using surround-

ing resources, lack of interpersonal skills, and lack of aca-

demic information gathering ability, affect learning activities. 

Therefore, based on the findings of the above studies, in 

this study the factors related to university student learning 

consist of career, psychology, and learning with the addi-

tional factor of faith related to the ideology of Christian 

universities. Each factor and tool in relation to university 

students life was then analyzed.

1. The faith factor

 

Lee(2010) reported that maturity of faith has long been 

insisted on as an important part of Christian education. He 

argued that it is useful to divide the areas of maturity of 

faith into five dimensions: community fellowship, worship 

and prayer, teaching, proclamation, and service. Following 

this, 45 scales of maturity are suggested. Chung & Lee(2016) 

found that the purpose of Christian students is not only to 

acquire a job, but to find their own way and decide on 

their career through reflection. They argued that faith ma-

turity is closely related to career attitude maturity, Oh(2011) 

also found a significant positive correlation between faith 

maturity and career attitude. Lee(2013) determined that the 
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higher the maturity of faith, the higher the levels of 

self-identity, self-esteem, and career decision. Lim and Kim 

(2011) insisted that club activities in school had a significant 

correlation with career maturity and that club activities re-

lated to religious activities would have similar results. 

Although few studies have been directly related to faith 

and learning ability, it was confirmed that the maturity of 

faith had an effect on the psychology, learning and uni-

versity life dimensions in this study. 

2. The psychology factor 

Kang & Kim(2013) developed and validated a social 

self-efficacy assessment tool for college students. This tool 

emphasizes the ability of individuals to use effective self 

-regulation strategies to achieve their goals in social 

situations. Currently, activities such as team projects are fre-

quently performed in universities, suggesting that the higher 

the social self-efficacy the better the student can adapt to 

university learning.

Yoo & Lee(2012) stated that psychological factors can in-

fluence students’ academic achievement. They developed and 

validated scales to measure academic emotional regulation 

appropriate to the learning statuses and environments in 

Korea. There was a significant correlation in the relation-

ships between academic and general emotional regulation 

and academic achievement. 

They suggest that the learning process is affected by emo-

tion and that learners with low levels of emotional regulation 

are less able to endure difficult situations, leading to less 



  Seong Ah Lee ․ Kyoung Man Kwon ┃ Model Design and Proposal for the Development  209

participation in learning. Kim & Yang(2011) found that Korean 

students often perceive negative emotions in their academic 

status. In a collectivist culture, emotions such as anger are 

suppressed and avoided, which can be explained by negative 

emotions that are felt without being properly resolved.

Recently, Moon(2018) developed a scale verified for val-

idity and reliability in order to measure the psychological 

independence of Korean university students. Moon stated 

that it is necessary to clarify the definition of psychological 

independence in order to develop a scale that reflects the 

psychological independence experienced by college students. 

Therefore, he defined a psychologically independent uni-

versity student as “a university student who maintains a sup-

portive relationship with his or her parents in the process 

of accomplishing a developmental task and uses autonomy 

in thinking and action based on trust in self.” Accordingly, 

he developed a psychological assessment of independence 

tool consisting of three factors: self-reliance, autonomous 

decision-making, and supportive relationships with parents.

3. The learning factor 

Park(2014)’s tool for assessing self-directed learning has 

three sub-factors: learning plan, learning execution, and 

learning evaluation. Park found that self-directed learning 

mediated the relationship between personality strength and 

career adaptability. These results indicate that career adapt-

ability may vary depending on the level of self-directed 

learning, suggesting that the development of self-directed 

learning is necessary for improving university students’ level 
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of career adaptability. Lee(2003) determined that core com-

petencies consist of communication skills, problem solving 

skills, self-directed learning skills, and leadership. In order to 

objectively measure the three core competencies (excepting 

leadership), operational definitions were developed from the 

perspective of each competency. Sub-elements were derived 

by subdividing the process in which each ability was ex-

ercised, and five or more behavior items were developed for 

each sub-element. Lee(2003) conceptualizes the components 

of self-directed learning ability through learning plan, learn-

ing execution, and learning evaluation.

Cha(2017) conducted a study using a self-regulated learn-

ing scale for college students. Self-regulated learning a scale 

have three sub-factors: motivational, cognitive, and behav-

ioral, including 32 items for motivation regulation (e.g., 

self-efficacy, external goal orientation, intrinsic value, and 

test anxiety), 31 items for cognitive regulation (e.g., cogni-

tive strategy, monitoring, planning, demonstration, and mem-

ory), and 25 items for behavior regulation (e.g., time and 

study regulation, effort regulation, assistance strategy and 

adjustment of study environment), for a total of 88 items. 

This study(my study) found that self-regulated learning 

ability directly affects learning flow. Higher autonomy sup-

port suggests a better use of self-regulated learning ability 

and consequently improves learning flow. Choi(2014) con-

ceptualized learning flow as an factor integrated with cogni-

tive and affective flow and suggested nine factors. The bal-

ance of challenge and ability, integration of behavior and 

perception, clear goals, specific feedback, and sense of con-

trol are cognitive flow factors. 
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The affective flow factors found were psychological envi-

ronment, extroverted personality, sincerity, and openness to 

learning strategies. In his study, Seo(2012) measured and as-

sessed learning attitudes, including learning habits, beliefs, 

and motivations. The results showed that team-based learn-

ing significantly improved learning attitudes compared to 

lecture classes.

Furthermore, learning strategies have been shown to in-

fluence concept change and persistence of concepts after 

class(Kim, 2011). In another study, students in a problem 

-based learning class were found to have a more positive 

learning attitude than students in a traditional lecture 

class(Hwang, 2003).

4. The career factor

Kim(2014) organized university students’ competencies 

into self-management, study, career and vocation, inter-

personal relationships, and civic competencies. To meas-

ure them, an assessment tool consisting of 23 items, in-

cluding career design, career search, and job perform-

ance competencies, was developed. According to a study 

by Jeong(2015), career competency scales should measure 

challenging consciousness, foreign language skills, job 

skills, interpersonal skills, communication skills, positive 

values and attitudes, creativity,   leadership, career goal set-

ting and problems, and problem-solving skills. The resulting 

scale would assess knowledge, skills, attitudes, and values for   

career choices and development. Through the career decision 

self-efficacy tool developed in Lee(2010)’s study, occupa-
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tional information efficacy is defined as the confidence to 

find a career of interest and to explore the specific con-

ditions of that job. Second, goal selection efficacy represents 

the confidence to determine career goals and to plan for 

the future. Third, future planning efficacy is described as 

the confidence needed to decide and act on your future in 

relation to your career. Last, problem-solving efficacy is the 

belief that difficult problems related to your career can be 

solved.

In order to measure career competence, Akkermans(2013) 

developed the Career Competencies Questionnaire (CCQ). 

Career competence was defined as the knowledge, skills, and 

attitudes that are essential to career development and that 

emphasize the developmental and behavioral aspects of ca-

reer competence. This tool divides career competency into 

three dimensions: reflection capacity, communication com-

petency, and behavioral competency. This study surveyed 

vocational students aged 16 to 30 years, and the tool devel-

oped from their answers showed high reliability and validity.  

. Application Based Upon the Theoretical Ⅲ

   Review  

In order to identify factors that affect student learning, 

this study reviewed previous studies on students who failed 

in learning activities, such as those on academic probation, 

and students with low academic achievement. Consequently, 

it was able to identify factors that interfere with learning. 

Utilizing confirmed background theories, it found that a di-
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agnosis tool was needed to grasp the current status of all 

the factors that affect the overall learning of all students, 

especially for low achievement students

First, according to previous studies on the factor of faith, 

the maturity of faith was found to be a positive factor in 

various dimensions, such as self-identity, career level, and 

school life. Therefore, it was considered meaningful to diag-

nose and use the maturity of faith in regard to students at-

tending a Christian university. However, it should be noted 

that it is not appropriate to measure the general maturity of 

faith for students who were not provided a basic faith edu-

cation in high school, even if they are attending a Christian 

university. Thus, in assessing the students at a Christian uni-

versity, it is necessary to understand not only the problems 

of faith maturity but also the level of faith training.

Second, it studies psychological factors from foreign psy-

chological measurement tools that have been translated and 

modified to suit the statuses and situations of Korean uni-

versity students. Because, various factors influence the psy-

chological state of college students, research on cognition, 

emotion, and self-esteem was examined. When considering 

factors for measuring students’ psychological status, it is nec-

essary to consider various statuses and contexts. 

Third, in relation to the learning competencies of college 

students, much research on measurement tools that diagnose 

various learning competencies has been conducted. Each of 

these studies found student outcomes related to learning 

competencies. Based upon a theoretical review of learning 

ability, the specific factors deemed necessary for the learn-

ing activities of university students were determined. Last, 
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career competencies and career readiness competencies are 

skills required for future jobs. In particular, it was found 

that a student’s career goals had a great influence on learn-

ing activities; career was thus confirmed as an important 

part of this study. 

. Model Design of a Learning Status Ⅳ

   Diagnostic Tool  

1. Factors and principles of the model  

Based upon the theoretical review of learning and school 

life, the factors for a learning status diagnosis model were 

developed using the variables affecting learning. <Table 1> 

summarizes the variables affecting learning.  

Variable
Theoretical Research Related to 

Student Learning

Derivation 

Factor

Academic 

self-efficacy

Kang, et al. (2000), Park, et al. (2012), 

Lee (2011), Fenning & May (2013), 

Fong, & Krause (2014), Hsieh, et al. 

(2007)

Psychology, 

Learning

Goal setting
Kim (2014), Jang & Yang (2013), Hsieh, 

et al. (2007)

Career,

Learning

Self-determined Joo, et al. (2013)
Career,

Learning

Responsibility 

for life

Kim (2014), Kim (2013), Joo, et al. 

(2013), Kamhoff, et al. (2006)

Career,

Psychology

<Table 1> Variables Influencing the Academic Achievement of

          University Students 
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Pride Kang (2010), Kim (2013), Kim (2011) Psychology

Self-esteem

Kang, et al. (2000), Kim (2014), Lee, et 

al. (2013), Joo, et al. (2010) Fenning & 

May (2013), Valentine, et al. (2010)

Psychology

Coping with stress
Kang, et al. (2000), Kim (2014), Tovar 

& Simon (2006)
Psychology

Personal interest Kim (2011) Career

Lack of 

communication 

skills

Ahmed, et al. (2014) Learning 

Admissions score

Kang, et al. (2000), Kang (2010), Han & 

Lee (2000), Kamphoff, et al. (2006), 

Mann, et al. (2003), Seirup & Tirotta 

(2000), Seriup & Rose (2011), Valentine, 

et al. (2010), Vander & Brian (2007) 

Learning

Career 

development

Kim (2013), Fenning & May (2013), 

Williams (2011)
Career 

Satisfaction with 

class
Seriup & Trotta (2010) Learning 

Identity of 

academic
Smith (2010)

Career, 

Learning 

Learning strategy
Kang, et al. (2000), Kim (2011), Kim 

(2014), Park, et al. (2012), Balduf (2009)
Learning

Motivation

Kang, et al. (2000), Kim et al. (2014), 

Lee et al. (2013), Ko (2012), Park, et al. 

(2012), Ahmed, et al. (2014), Balduf 

(2009)

Learning

Volume of and 

learning habits 

Kang, et al. (2000), Kim (2014), Park, 

et al. (2012)
Learning

Attendance 

management
Kang, et al. (2000) Learning

Assignment 

management
Kang, et al. (2000) Learning

Test

management
Kang, et al. (2000), Park, et al. (2012) Learning
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As a result, a model of the student status diagnosis tool 

was designed to include the faith factor, along with psychol-

ogy, learning, and career factors, as shown in Figure 1.

[Figure 1] Factors of Learning Status Diagnostic Tool

In addition, the following three principles were developed 

to model the learning status diagnosis tool.

Time

management

Kang, et al. (2000), Kim (2014), Shin & 

Kim (2012), Balduf (2009)
Learning

Motivation for 

major
Han & Lee (2000) Career 

Learning flow Lee (2011) Learning

Lack of ability to 

collect academic 

information

Joo, et al. (2013), Ahmed, et al. (2014)
Learning, 

Career 

Academic burden Kim (2013), Kim (2014) Learning



  Seong Ah Lee ․ Kyoung Man Kwon ┃ Model Design and Proposal for the Development  217

[Figure 2] Principles for Designing a Learning Status 

Diagnostic Tool

Following the above principles, the diagnostic model was 

first constructed holistically to enable accurate assessments 

in order to increase student capacity utilizing the factors in-

volved in university student learning: faith, psychology, 

learning, and career. Second, the results of the diagnosis 

can be utilized to support a program according to the four 

factors. Through this model, a student’s learning status can 

be continuously diagnosed and used as a resource for devel-

oping a customized student support program. Third, this 

model is a diagnostic tool designed to help students recog-

nize how to participate in and benefit from the diagnosis 

process. It will provide them an opportunity to reflect on 

their status through self-assessment according to the model’s 

items, helping them to avoid an inaccurate diagnosis due to 

a lack of awareness of their status or immaturity, By allow-

ing them to recognize when they are not in the learning 



218  Journal of Christian Education in Korea

flow, ultimately, it has the effect of improving their learning 

statuses.

2. Completion of the Student Status Diagnosis Tool 

   Model  

As mentioned in the theoretical background, the learning 

status diagnostic tool model developed in this study consists 

of four parts: student's faith, psychology, career, and learning. 

The primary draft model was completed by suggesting 

sub-factors for each factor.  

1) Configuration of the faith factor 

As found in the theoretical review, there is a correlation 

between religious(faith) elements and school life. Accordingly, 

school life, faith maturity, self-identity(faithfulness) and other 

elements were set as sub-factors of faith. <Table 2> summa-

rizes the elements each study investigated.

Among the elements of school life, faith maturity, and 

faith self-identity, this study adopted and used the content 

criteria related to faith maturity, which was identified in 

Reference Life in School Faith Maturity
Religious 

Self-identity

Oh(2011) O

Lee(2013) O O

Lee(2010) O O

Yim & Kim
(2011)

O

Jeong & Lee
(2016)

O

<Table 2> Reference Analysis of the Faith Factor 
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many of the reviewed studies. In addition, this study sug-

gests that it is necessary to confirm the preparedness for a 

Christian university’s faith training programs. Therefore, the 

faith section consists of the sub-factors faith maturity and 

faith training.

2) Configuration of the psychology factor 

Psychological diagnosis through the interaction of percep-

tion, feelings, and self-esteem can affect not only the psy-

chology of university students but also their academic 

achievement. Therefore, psychological factors are set in a 

framework of cognition, emotion, and self-esteem. <Table 3> 

summarizes the psychology factors found in the literature 

reviews. Based on them, positive thinking, emotional regu-

lation, and self-esteem were chosen as sub-factors. 

 

Reference
Positive 
emotion 

reaction

Positive
thinking

Emotional
regulation

Self-
esteem

Self-
efficacy

Psychological
 Independence

Kang & Kim 

(2013)
O O

Kim & Kwon

(2014)
O O O O

Moon 

(2018)
O O O O

Pakr & Lee 

(2015)
O O

Oh, et al. 

(2017)
O O

Yoo & Lee 

(2012)
O O O

Hur & Park 

(2013)
O O O O

<Table 3> Reference Analysis of the Psychology Factor 
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3) Configuration of the learning factor

According to the criteria, the planning, execution, and 

evaluation factors of learning, including learning flow, moti-

vations, strategies, and attitudes are analyzed. The literature 

review findings are summarized in <Table 4>. 

In the below table, the planning, execution, and evalua-

tion of learning are listed as the basic abilities of self-di-

rected learning. Hence, the sub-factors were organized by 

grouping them under self-directed learning ability. Learning 

flow and learning motivation are represented by motivation 

because it is a more general concept than flow. Last, learn-

ing strategies is included in the sub-factors. 

Reference
Learning

 Plan
Learning
Execution

Learning
Evaluation

Learning 
Flow

(motivation)

Learning
 Strategies

Learning
 Attitude

Kim, et al.
(2014)

O

Kim
(2014)

O O O O O

Park
(2012)

O O O O O

Seok
(2007)

O O O O O O

Lee, et al.
(2003)

O O O O O O

Lee
(2011)

O

Hwang
(2003)

　 　 　 　 O O

Balduf
(2009)

O

Elliot & 
McGregor

(2001)
O　 O　 O　 　 O 　

Manz
(1998)

O O O O 　

Perry
(2001)

O O O 　 　 　

<Table 4> Reference Analysis of the Learning Factor 
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4) Configuration of the career factor 

In order to construct the sub-factors of the career factor, 

six analyzes were presented according to the theoretical 

review. They are summarized in <Table 5>. 

The career factor consists of career reflection, search, 

and management and other elements that were frequently 

mentioned in previous studies. Although career ability was 

mentioned in many studies, it was excluded because it can 

Reference
Learning

 Plan
Learning
Execution

Learning
Evaluation

Learning 
Flow

(motivation)

Learning
 Strategies

Learning
 Attitude

Printrich
(1991)

O O O O O O

Sander & 
Sanders 
(2009)

O O O 　 O 　

Reference
Career

 Reflection

Career

 Search

Career

 Management

Career

 Ability

Career

 Attitude

Career

 Barrier

Kim 

(1997)
○ ○

Kim, et al. 

(2014)
○ ○ ○ ○

Lee 

(2001)
○ ○ ○

Jeong 

(2015)
○ ○ ○ ○

Akkermans, 

et al. (2013)
○ ○ ○ ○

Crites 

(1973)
○ ○

Francis-Smythe, 

et al.(2012)
○ ○ ○ ○ ○

Osipow, 

et al.(1976)
○

Swanson, et al. 

(1991,1996, 1997)
○

<Table 5> Reference Analysis of the Career Factor 
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be seen as a learning outcome. Additionally, it was decided 

to add career barriers because it is important to eliminate 

negative factors in diagnosing student careers.

3. Model confirmation through the delphi method  

The model of the learning status diagnosis designed in 

this study was derived through theoretical studies. The val-

idity of the draft model was assessed by the Delphi method, 

using  the content validity ratio (CVR) value. Based on the 

responses of 10 Delphi researchers, if the CVR value is 

higher than 0.62, then the tested sub-factor is acceptable 

(Lawshe, 1975). The expert response rate to our study was 

100%. 

The group of experts participating in the Delphi survey 

consisted of ten Christians with Ph.D.s who all work at uni-

versities and educational institutes. The survey was con-

ducted online, and the respondents were informed of the 

study’s purpose by phone prior to taking the survey. The re-

sults of the Delphi study are summarized in <Table 6>. 

No Factors Sub-Factors N M SD Md CVR Result

1
Faith

Faith Maturity 10 4.4 0.7 4.5 0.80

2 Faith Training 10 3.9 1.3 4.5 0.20 delete

3

Psychology

Positive Thinking 10 4.4 0.5 4.0 1.00

4
Emotional 
Regulation

10 4.1 1.1 4.5 0.40 delete

<Table 6> Delphi Results of Learning Status Diagnostic Models     

           and Sub-factors 
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Although most of the sub-factors’ CVR values were higher 

than 0.62, sub-factors with values below 0.62 were removed. 

First, faith training, a sub-factor of faith, was found not 

suitable for the diagnosis model because it could not be 

measured without participating in the actual program. 

Therefore, it was deleted. Second, for the psychology factor, 

emotional regulation sub-factors were found to be related to 

anger research, and, as a consequence, its CVR value was 

0.40. It was deleted. Third, all sub-factors for learning were 

considered within the scope of adoption and were all 

accepted. Last, the career reflection sub-factor was consid-

ered invalid due to having a CVR value of 0.40. Many of the 

experts said that it was not appropriate to employ reflective 

sub-factors as part of a diagnostic tool.

As a result, the model for the development of student sta-

tus diagnostic tools was completed with four factors: faith, 

psychology, learning and career. The four were divided into 

No Factors Sub-Factors N M SD Md CVR Result

5 Self-esteem 10 4.6 0.5 5.0 1.00

6

Learning

Self-directed 
Learning

10 4.7 0.5 5.0 1.00

7 Learning Motivation 10 4.6 0.5 5.0 1.00

8 Learning Strategies 10 4.7 0.5 5.0 1.00

9

Career

Career Reflection 10 4.1 1.1 4.5 0.40 delete

10 Career Search 10 4.6 0.5 5.0 1.00

11 Career Management 10 4.5 0.7 5.0 0.80

12 Career Barrier 10 4.5 1.0 5.0 0.80
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nine sub-factors: faith maturity, positive thinking, self-es-

teem, self-directed learning, learning motivation, learning 

strategies, career search, career management, and career 

barriers.

. Conclusion  Ⅴ

The purpose of this study is to identify various areas that 

affect students' academic lives and to design and propose a 

model for developing a learning status diagnosis based on 

the relevant factors. The model’s design was based upon a 

theoretical review of the learning ability of students on aca-

demic probation and students with low academic achieve-

ment, identifying factors that lead to the failure to succeed 

academically. Next, the factors were organized into the con-

text of a Christian university, The model was then validated 

and completed after a Delphi method survey. 

This study includes three important insights to be exam-

ined in further research. First, the factors affecting the learn-

ing of university students are diverse, so it is necessary to be 

guided to learning through a holistic diagnosis. Particularly, it 

is desirable to include the faith factor in the area of sup    -

port for academic achievement in Christian universities. 

Second, it will improve overall understanding of academic 

achievement statuses or academic probation by designing 

and using a model for student status diagnosis. As a result, 

customized and authentic learning status support will help 

students to achieve high academic achievement. 

Third, because students participate in the diagnosis, not 
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only the staffs and faculties of universities will understand 

students, but they will also understand themselves. Neverthe-

less, this study did not proceed with the development of a 

tool that can be used specifically, so, through follow-up 

studies, we will propose to develop a tool that corre-

sponds to this model of learning status diagnosis.
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한글 초록

기독교 대학에서의 학습 상황 진단 도구 개발을 

위한 모형 설계 및 제안 

이성아 한국성서대학교 조교수( / )

권경만 고려대학교 박사과정( / )

본 연구는 대학생의 학업생활에 영향을 미치는 다양한 분야들을 선행 연구

를 통해 파악하고 그 영역별 요인들을 진단할 수 있도록 하위요인을 도출하였, 

다 그 후 설계 원리를 수립하고 학습 상황 진단 도구 개발을 위한 모형을 . , , 

설계하는 연구이다 우선 연구를 위해 대학생들의 역량 대학생활 및 학업 저. , 

성취자 연구 학사경고자 연구 등을 토대로 어떤 요인들이 학업에 영향을 주고 , 

있는지를 파악하였고 특히 학업을 실패하도록 만드는 요인이 무엇인지를 살펴, 

보았으며 그것들을 토대로 진단할 수 있게 하위요인들을 설정하였다 선행 연, . 

구를 통해 설정된 영역은 심리적 차원 학습적 차원 진로적 차원으로 나누어, , 

졌고 기독교 대학 학생들을 위해 모형을 제시하고자 하였기에 신앙 영역도 , , 

요인으로 설정하여 완성하였다 그 후에는 각 영역별 하위요인을 구성하였는. 

데 초안 모형에서는 신앙영역 하위에 신앙성숙도와 신앙훈련 심리영역 하위, , 

에 긍정적 사고 정서 조절 자아 존중감 학습역역 하위에 자기 주도적 학습능, , , 

력 학습동기 학습전략 마지막으로 진로영역 하위에 진로성찰 진로탐색 진로, , , , , 

관리 진로탐색장애의 요소로 구성하였다, .

이후 기독교인이면서 교육학 박사로 대학 및 교육 관련 기관에 재직 중인 

명의 전문가 집단을 통해 델파이 연구를 수행하였다 델파이를 위해 본 연10 . 

구의 취지를 설명하고 모형의 적합성 모형을 이루는 영역 그 하위의 요인 등, , , 

에 대해 타당성을 검증하였는데 그 결과 초기 개 영역 개 하위영역이었던 , , 4 12

모형은 하위 요인 기준으로 신앙훈련 정서조절 진로성찰의 하위요인이 타당, , 

하지 않다는 결론에 이르러 삭제하게 되었고 최종적으로 개 영역의 개 요, 4 9

인 즉 신앙 신앙성숙도 심리 긍정적 사고 자아 존중감 학습 자기 주도적 학, - , - , , -

습능력 학습동기 학습전략 진로 진로탐색 진로관리 진로탐색장애의 요인을 , , , - , , 
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갖춘 모형으로 완성되었다 본 연구 대학생 특히 기독교 대학의 학생들이 학. , 

습을 성공적으로 이끌어가기 위한 진단 도구 개발의 선행적 연구로 설계 모형, 

과 그 하위 영역 요인 등을 제안하는 연구였다 따라서 향후 본 모형을 토대, . 

로 기독교 대학의 학생들의 학습 상황을 진단할 수 있는 실질적 도구개발 연

구도 수행되어야 할 것이다. 
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