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Abstract The purpose of this study was to investigate the effects of academic stress on academic
burnout, the role of academic failure tolerance, and interpersonal stress among college students. The
data were collected from 345 undergraduate students from a university in Seoul and were analyzed with
a regression analysis and bootstrapping. The results found that first, academic stress affected academic
burnout; the more academic stress, the more burnout students experienced. Second, academic stress
caused a decreased academic failure tolerance, which then resulted in academic burnout. Third, the
mediating effect of the academic failure tolerance on the academic stress and academic burnout was
controlled by an interpersonal stress. The present study has significant implications for investigating
how the students’ personal and social aspects of stress affect academic burnout and suggests

appropriate intervention methods.
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Fig. 1. Research Model
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Table 1. Scales

Name of scales Subscale Cronbach’s alpha
Grade 0.85
1 Scale of Academic Class taking 070
Stress
Studying 0.78
Emotional 081
Maslash Burnout Exhaustion ’
2 Inventory-Student Cynicism 086
Survey
Academic Inefficacy 0.80
Affect 0.87
3 Academic Failure Action 082
Tolerance
Preferred Difficulty 0.89

Korean Inventory of
4 Interpersonal Problems 0.95
Circumplex Scales
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Table 2. Demographics
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Variable Categories N % “i}ﬁ Zlof B JFE ujH o FAAEH AV &
Male 213 62 o FPEL Fejazlo shgo| =29 oju|3}
Sex Female 132 32 — =T —1% ] % ] == -’] ]l_q'
Freshmen 63 18.3
Year in college SOpho_more 166 481 Table 4. The Testing Results of Mediator Effects
Junior 75 21.7
Lib ISA?:IO;&S ial - — AS il
iberal Arts & Social
Sciences 110 320 18" Model B(SE) 25(.04)
Engineering 57 16.5 D.V: BO t 6.49"
Major Mgdicine 50 14.5 2™ Model B(SE) -.43(.03)
ESj\ences 38 11.01 D.V: FT t _13.88™
ucation 14 4.
Arts 2 34 39 Moedl B(SE) .25(.04) -.31(.05)
Unanswered 64 18,5 DV: BO t 6.88 —5.65
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Table 3. Descriptive Statistics & Correlations

(N=1,884)
1 2 3 4
1. AS 1
2. BO .Bo** 1
3. FT -.568** —.54** 1
4.1S AB** .34%* —.45%% 1
mean 3.21 2.72 3.46 2.40
SD 0.52 0.39 0.38 0.39
Skewness -.08 -.14 .33 .20
Kurtosis .06 2.67 -.00 1.65

Note. AS = Academic Stress, BO = Burn Out, FT = Failure Tolerance,
IS = Interpersonal Stress.
** p (.01
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Note. AS = Academic Stress, BO = Burn Out, FT = Failure Tolerance
** p (.01, *** p (.001.
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Fig. 2. Result of Moderator Effect

BO = Burn Out, FT = Failure Tolerance, IS = Interpersonal Stress.
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Table 5. The Testing Results of Moderated Mediation
Effects of IS

DIV : BO
B SS t
1. Constant 1.9161.74 13 15.18%**
2. AS .25 .04 6.49%**
3. FT -31 .03 -5.65%**
4.1S .04 .02 .89
5. FT X IS .16 .07 2.24%

Note. AS = Academic Stress, BO = Burn Out, FT = Failure Tolerance,
IS = Interpersonal Stress.
*p (.05, ** p {.001.

Table 6. Results of Conditional Indirect Effect of IS

Conditional Indirect Effect

IS Boot Boot Boot Boot
Indirect Effect SE LLCI ULCI

-1 SD .16 .04 .09 .23
Avg 13 .03 .07 .20
18D 10 .04 .03 18

IS = Interpersonal Stress.
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