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The Correlation Between Achievement Goal Orientation and
Learning Flow in Beauty Specialized High School Students:A Focus
on Mediating Effects of Learning Attitude
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Abstract This study aimed to analyse the mediating effects of learning attitudes in respect to the
correlation between achievement goal orientation and learning flow. For the purpose, this study
surveyed achievement goal orientation, learning flow and learning attitude of beauty specialized high
school students located in Jeonnam with the use of a questionnaire. 335 copies of the answers were
analysed with the use of the SPSS(PASW, ver 21.0). The results are presented as follows: Mastery
approach of the achievement goal orientation and learning attitude had a significant effect on learning
flow. It was discovered that learning attitude had a partial effect on the relations between mastery
approach and learning flow, but it was reported that it had a complete mediating effect on the

relations between performance avoidance and learning flow.
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Fig. 1. Research model
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HAT B AZE AN 16 FESEE LD
5B, S AS) Pt Sl Fol na &
Sl P TFs e sstele 49l 52, 4
7] Al &7 el 4L waAshe FHE
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4 579 A=z Sgsrh 2301819 ATAN &2
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5
<+ Cronbach's a=.76, 23%]9] a=.81, FFH a
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Table 1. General Characteristics of the Subjects
frequency percentage(
code i) %)
first grade 118 35.2
grade Second grade 120 35.8
third grade 97 29.0
top 86 25.7
Academic Middle 189 56.4
achievement
bottom 60 17.9
Interest and -
aptitude 205 61.2
Invitation around 42 12.5
L}c])wlmldd(ie 39 96
Motivation for SChool grades
admission Employment 36 107
Opportunity i
University
entrance Into 20 6.0
relevant
departments
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Table 2. Descriptive statistics of major variables

Table 4. Relationship between achievement goal
orientation and learning flow

Division Score | Avera | o)
range ge . learning flow
Division -
Mastery approach 1-5 3.07 0.64 B B t
grade .066 .092 2.457°
Achievement Mastery avoidance 15 3.05 0.69 Academic achievement .045 .051 1.268
orieiotzltion Performance 1=5 | 304 | o067 Mastery 264 | 205 | 4.348
approach 0 . . approach
L Mastery .
Avoiding - . 142 171 2.350
performance 1-5 3.06 0.66 Aclhieyemer'u avoidance
goal orientation Perf C .
Learning attitude 1-5 | 297 | 057 e;p;’::}di?;e 116 | 138 | 2.102
Learning flow 1-5 3.06 0.57 roidi
8 > ” > Avoiding 152 | 176 | 2546
performance
constant 78
3.3 W1 7F A F 68155
= ~ oo adj. R* .547
=] ey —
FAAAE B Wl T v TAIE AR 5<.05. “p<.0L. "p<.001
Table 39+ &t} &4 A3} SHW 71 FaAS7t
802 A &= Zlow EAue, e g Al . _ o
N 3.4.2 BFEEAF I shEH A
o

Table 3. Descriptive statistics of major variables

Division A B C D G H
A —_
795
B ) -
755 77
C () [CD) -

.765 790 752
D (o) (o) [eS)

.653 .636 .607 .675
E [ (k) ) (1)

.688 .669 .652 671 .684
F ) (e (s34 ) )

p<.05, "p<.01, ""p<.001

Achievement goal orientation(Mastery approach = A, Mastery
avoidance = B, Performance approach = C, Avoiding performance
= D) Learning attitude = E, Learning flow = F.

34 BABIAP Y BB 2 WAIA skl

5}
= mp7ias A

e H -
QR B EAYI B2 7 A Table 401 A
Al wkel gk FAERIY Shd, A FH oF SRl

=, 739 AHEREA
S TY3 AT FEHe 68.155(p<.001) 2 3714 ¢]
frodo] BHAEY L, adi. ReghS 547R TGS
St drgelo] 54.7%= WAL FAH oz &

A
=
aln), SR, FP9) W] 5EY

=3
AFEEAF Y S < IAIE SR, Table 5
off AN wrel 2k BARAL sha, SgAH e} 51
Hl(sAl, sE3, PP, SA3]9)A AFHE
FAFY S T3t A7 Fak 58.741(p<.001) 2.2 3]
froidol WAL, adi. R2gES 5092
3 Adeo] 50.9%2 WA A
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Table 5. Relationship between achievement goal
orientation and learning attitude

Division Learning attitude
) B ¢ t
grade .010 .014 .366
Academic achievement -.091 | —.106 | —2.510"
Mastery 221 | 249 | 3.528"
approach
. Mastery c ¢ -
Achievement avoidance .098 119 1.565
goal Porf
orientation criormance 051 | .061 898
approach
Avoiding 257 | .301 | 4.180™
performance
constant 1.209
F 58.741"
adj. R* .509

‘p<.05, "p<.01, "'p<.001

343 AHRTAR, SFel=sl e 2 W
HABFAG, shrelmst srEe) 1 WS A

R, Table 6 #|AlE vle} 2o}, SAHALI] ghd, 8
AH o} SHHEAN AFAFTA (SR, SE3
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3], P, FY3A), dFEHEE FYS A Fik> performance — Learning attitude — Learning
71.510(p<.001) 2.2 3|H 29| TAA freoide] s flow 22 25 SAHCZ w7 aze] fejnjido] &2l
A3, adj. R*F2 5962 ShFE|Le digh i o]  Hr)
59.6%% HAE AL FAH o7 SEHII SdHHE
MRlo] EsEslel Foldt JIES vX= 3s RIS Table 7. Verifying Significance of Mediation Effect
Route z
Table 6. Relationship between achievement achievement — - -
orientation, learning attitude and learning flow @ gait:;rymizprf‘f;;h — Learning attitude 3.09"
Division Learning flow @ Avoiding performance — Learning attitude 350"
) B B t — Learning flow :
grade .063 .088 2.474° *p<.05, “p<.01, “p<.001
Academic achievement .015 017 448
Mastery 192 | 215 | 3.203"
approach
Achievement Mastery 110 133 1.928
chievemen avoidance . .13: . 4 }1:_53]
goal Performa W
orientation erformance | 14 118 1.906
approach
peéfv(;”:gfce 068 | 079 | 1.183 2 AT 5A8la5 S AT A E A A
Learning attitude 324 | 322 | 6.430" I FxEYde] HAE HEEka Sssaey vl a3
constant .502 = o ZH ol wE WS AFef AAPEES AA]
= m st sl olel# AakE T ohaw Lol
adj. - .
L0l S
"p<.05, “p<.01, ""p<.001 ol sharat g
AR, AHAFZEAGAY StHEY 1 e 93
344 WiAET S04 A= o, SE3] Y, AT, 3|9 Helo] shEadel
- AT e )& P vIAE A AT ol HAZEAG
5 5} 5L0) S -
AFAFIAFAN TR L WA AT o) o1 g o1} gL mE 41 Furel
= A= ol ZauhA SRl
MRS AT, Fig 2% Ak SRS SEE 2 gq118)9) A Aaish AXsge oleld AT A%
H Ak WAl Shrlee BRI = AR g g szl gHREAFYC) SEAY DY
1Tt AT a9} ShsE 1F AAllA Hedo] 9o molZn Jrald ) Sals|v] e A}
SEHEs Al adTt e s BTk 2 oYsro|s i sh= o)X 7} S S S A
7 ¢ qlon, Sy 3| d= gkl uisk AP
Al =¥o 2 3l gFEdS A 5 Jdue A
. Learning yA[13,14] ZHE2 IA s}
adj.R*=.509 attitude BE?:S}, /‘35‘4%}{9} 5}_%%%}9] _ﬂ‘lﬁ]% uk3) o];\O]_U]
s \ B2 | [g3), zsll181e) Ao} ST AGA HHES 7]
@ p=301"" _ = - B}
A SR sel A4, Aol Bl Bl W
Learning T o= A 3)[24]9] ATekE HE o] it s
@ Mastery h > S B}
A g e 92Eae) o) e AT Frl2s], 2
b B2 AA[26], Drgl27]9] ATEIE e wetoleta &
T A

Fig 2. Mediating effect verification
shA w7l E) -9)4d-2 Sobel—testE &-§-5ho] 4]
3l ZA3}= Table 73 T}l Mastery approach —

Learning attitude — Learning flow, Avoiding
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