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Abstract This study was performed to explore the difference in communication anxiety and class
satisfaction after taking the traditional lecture and flipped learning lecture. Fifty four nursing students
participated in this study. The study design was one group pretest—posttest design. 4 weeks traditional
lecture and 4 weeks flipped learning lecture was applied. Flipped learning was ineffective in improving
communication anxiety (t=1.85, p=.069) of nursing students. But emotional state variables and activity
variables in the emotional domain were significantly higher after taking the flipped learning lecture(t=—3.80,
p=.000; t==3.35, p=.001). In addition, all of the variables were higher in the flipped learning based team,
in the control of the class activities (t=—3.07, p=.003), personal ability (t=—2.48, p=.016), and class
participation(t=—3.25, p=.002). Flipped learning is therefore considered to be effective in training nursing
students. This study suggested to investigate the effectiveness of flipped learning and learners’ satisfaction.

Key Words : Flipped learning, Nursing student, Communication, Personal satisfaction, Cooperative learning

“Corresponding Author : Mee—Kyung Shin(withblue@kornu.ac.kr)

Received May 16, 2019 Revised June 4, 2019
Accepted June 20, 2019 Published June 28, 2019



45

FAREEA A9 A6

ao
hin
o’

1. A&

L1 179 B84

Tsrkz $ke] el shfol 24213F 52 23]
ok 3 s sk omloft) ofe ket

o] n|lotd] oAAEL g Fas o
to] Skjele) AlE|vkA] B B ko] A
ofse[1], k= SAkES T8 APt
HEZIRIAE 7kskA drh2). ik
Aol didzte] thdst a5 selst
3 EAIE ER1g Wk ope, A3 7heet
A, a5} A Al A 2 g AR
tH3]. oAaEee (HSAP) Shatet
17] 918k o], 2155 40
b dg=eae SISITH4]. okl ik
that Azl SHSE gk g
ol tishEe] e o
JAI} 4TS 2 5 st A
o= Soltl{5]. oA Pl
T gl ALt ek A A58
7192l Zagh oot oxt

=
A% 5eo] SlEk= e A Ak S Ao

Loy
S8

{0

=
=
=
=

<
4

O

_O‘L
X
4 &

%9,
fr
= =

o (> et
19
il

o
Ego
ﬁ(r).\l

ol
2
rlo
)
i
el
o

ﬁ
bl
»n R

il

=
4
2
o

ol
=

o i

[

o X
A
w %

ol
—F

[T
]
S
i
;o
i
=

ro,

=

o L ofo
o off o
oX.
=

F1
4
2
o

ofr i

° 1o,
=)
¥
L9

sk
oz
)
1

O

2
R L
rl

o
1
olo
1

[o

c

fr

1o,

>~

>,

[

e

o,

A,

B

ge ©

o ©

re

oz

=

oL

ot e

L o o
e

o o =

mE H‘T H

o

o}, A el W s ojshgol} 1A
vle] $45 wkgolut nlsgel YRS Al
& Agegel A 22 Aesh: ele] ¥}
S%e7]

SHITHT. ol AL e 5 9l 5]

P
o flo
A oox o & )y fo

i T

UI% ool Bhs B,
A vls} 5 ofe] Al 2

ok SARE e Fa4e 3t
Sfol iz 23S Q1A 71 SAaE o
SJste] WAL UL B 4 o
st 9o FAEIEH AN 224 o
A4 QB8 Q1% 23] Ajslel XA

-z
5
)
N

N

s}

beAkzA Zojof & Fhg gko ® AJAlSkaL Sl

obge ole] WS BelH SNAE 5Ee) P

s

it
_‘

&
¥} FREN] oA, BER 55 Bl deAon
FTAR A o2 AHelehe A puales
[12] EHE 2 AREES B3l AAuE-S vg]
Tk 27 whEel FAelE & O vhekdk 24
5 Ak A7 5 s AlRte] g FE I E
29| A7le] Hejg]o] oalaEe] 713)E SfEt 4= 9l
= wgHolt}. Ae) Sy Al7to] Fgo] = Havk
W= s, SHE HY WS B AR
W g5o] 7Fsslal, A g dgto] i, 554
02 g3l GRS SRAIZ S itk A
o] Ati13]. ¥ FEere ZTHHES +95] gt
S35 Ao g, U] e ae-S Fal %4
S F8sh= dlofl AR HES sel{13]. it
ME FEdky, 17 ER 9ikso) Y TrAE
o} 2& PR = 2 Hiltso] A4y ol
di[14], o3t 855 = SlepAlEo] FE] BuE
AFHE] S8l o e or I FHEIAE F
A 5= Q= i) A oR Aes sk Ve

=
o] WPy, NEige] P F AFH SHiolAe)
& Fap} w7 St 5], AT S50l E
e1ge] ke 8L e B AT FAE
74
125

oy o Hf
[

oy —
ol
T

e

= ARt g e P 8958 5 QL o

A7} 2 ofstol

=
&
Lo
Iy
o
ooz
%
fF o
Y
i
_O‘L

9
iy

o
ol
‘IF
ol
1>
1o,
ok,
i
o
k1
jins
o)
fuh
9
)

ol
N
(T

ol
¥ J
o
b
et
%
o

N Nlﬂ
4

1o 2

° on! iy

g,
S
>

>
ly
> of

offt o ¥ 2
fincil = Ho
1o,
N
H oo
o Lﬁi
_>|4_1’
s L
offl
o, X
i}é
it
&
o e g
o
1

Me ol

2
N @l

J_L4

ol

-

4 o
£
N
>
i
e g
o
ol
ol )l”
Fj -
5
&
1%
T

0,
rlr
=

)
=
=
mﬂ
2

b

O

12 poot B OH e

F
oot
%
>,
Al
=

o!
il

P
lo,
e

%

i

=
i

rir

%

3
o
il




e

7|

z
jalu)
hined)

= &L~
AE3E

45 48

i)

2) %ol %9
of u *"é
3t

AL =
=HE

3)

0 g%

=L o g ook

2.2 A7

¥ e bR CAl Afstan (ki 4shd
A 547 F AT Holol| Fofdt SMIES tfeR
SISk 1 ATE Slele] ATAR £ A7l ek
OPdRtA Al AT ol9lell ATFANE A &
& Mrﬂ—h &7 3] Aslel St gl Oﬁﬂ‘:

>,\(

= }\ E’
A5l 92 Wzl A7 20 TR B
RS Ao AAst
2.3 AF=F
2.3.1 $9748

HodTela AT e AR
Csikszentmihalyi2} Schne1der(2000) [16]7} 73k =
-2 Peterson®} Miller(2004)[ 1717} 773- K ¢ks}od,
24(2007)[18] €] AollA MY, S AAgH 7
AMHEBISIL. o] Tt QXA o) GAA Y, B
2] oJolo] 36delo . EN & o5REkS. ¥k},
o] BII50 747} 94 9] Likert 2T FAI% 0]
t}, £ AgollA9] 418 %= Cronbach's a= .90 ©]$it,

m{o

a3

_i

2.3.2 JAAE B
SPIE] S B2

F 24302 G449 McCroskey, Beatty, Kearney,
& Plax(1985)[10]¢]  Personal of
Communication Apprehensiong AR}tk o] 7]
At Sl o] i, 319 A] 8], AT Ko,
RIPAZ | ;HQ_ = 717 g2 ] 711 AslellA e =
pAE ERME S7sH| Ak o] W] 7 38 = 7
719 lg:?@]xﬂ 18% OVJO] LR B of= A oAk
B7HEAL 247 odold oAk
Ao= {Tﬂ‘/} Ll 12;(4 °]

Report

o5

T

2.33 SEHH
B A=
Shin(2003)[19]© =
Jo(2013)[20]7} Heksle] 4408 =i ALgsloit) =
T2 A9 AFRE el digh Wik ER1S] )Rt
T % 8T FoR FAEICE 7} H3 53 Likert H%E
2 A8 a2 ks 14, vig- 22dk s 5He e 8t
At et 28555 SIS =2 AS ouish
t}, 2 Ao 4] A== Cronbach's a= .96°]At
234 A&
L 04?01]*1

g

$olgkS 24317 S8l 7
%{— Y E3kog A

54 Likert %Ej

22 shac

4 49%E 20199 49 2297}
]Eq, B 348 /\uﬂ 28k 15

H
2~ [ele]) (e} =
APAFUEFTI S 25 54

2
25
g

2
1} N
=
o
2
oo
ol
=

N
=
g
X
e~
N



rn‘.
o
fire)
oh of
oy
o
2
op
o
o
>
H
il
i
Y
P
>
>

_O‘L
2
T

]

Tdsle] F 12712 HAEe] FHE 2 7|uk
Bl Folsloirt. "ol 9L WAt Al

ot [N

>
e

6709] SeAl % SPEe) St A 2
U esle] A58 T8 FA) el ol
2N Gol 8% W NE 99 sglon, e FAg
WEH 27 B 2 P 5 A Siglon FR
W8 A e A | )] )

£ 9 P An % ARE e s

A 52 B3te] 23k Felsigink ol mih
AgzAlst hgelsl, MEFA S Wt 4015

B9 S W2 AN, S0 Sro] o] ol

fetl
T
_]_1.4
_()‘L
)
T

paired t—test®
3) T v 7MY BEARS B SRS
o} S %ol At B maake 24

sigink

31 9 54

thdxte] dubs EAL Taple 13} 2t} ojgkajo]
46902 A1) 85293}, Bt tol= 21.9440] 1L,
Aol A F8ksh= Alo] 179(31.5%), AH 229
(40.7%), 715/} 158(27.8%) 01k, ZH= 2 a5
738o] Qi ML 12%(22.2%)010 L, 1 &) B5F13]
o’ s Fe] AUk

Table 1. General characteristics of the subjects

(N=54)
variables classification n(%) Mean(SD)
d M 8(14.8)
gender F 16(85.2)

age yr 21.94(1.36)

Home 17(31.5)
living in Live apart 22(40.7)
Dormitory 15(27.8)
none 12(22.2)
. have one 15(27.8)
experience :
¢ flioped have twice 5(9.3)
ot thppe more than
learning X 17(31.5)
three times
non response 5(9.3)

6.2174(1.32) 5} =9
o] 6.457(1.39) 02 =4 U

pul o H
ehkont SAA o frolatAlE ekrh(t=—1.23,

S8(t=-2.48, p=.016),
p=.002) WL EAH 07 {23k XJo| & H.
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Table 2. Differences in the degree of class

experience of the subjects (N=54)
Traditional | Flpped
learning
lectures of
Variables Classification teachers baseq Feam t(p)
activity
Mean(SD) Mean(SD)
cognitive (1 & 22
cognitive efficiency 6:36(1.29) | 6.35(1.50) (.826)
domain i —
perceived .10
learning 7.39(1.10) 7.41(1.10) (916)
-1.23
_ 5
self-esteem | 6.21(1.32) | 6.45(1.39) (221)
emotional emotional - - —3.80
domain state 479(1.00) | 5.52(1.15) (.000)
.. -3.35
; 5
activity 4.74(1.06) 5.18(1.09) (00D)
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Table 3. Differences in the degree of communication

anxiety of the subject (N=54)
traditional Flipped learning
. lectures of based team
variables teachers activity t(p)
Mean(SD) Mean(SD)
cc
srowp 18.96(5.93) 18.68(5.65) e
discussion (.583)
remarks at a 1.54
N 16.11(4.05) 15.37(4.07)
meeting (.128)
veryd: 1.46
evenvaay 17.63(3.99) 16.87(3.77)
conversation (.148)
bli 1.94
@ puble 20.92(4.54) 20.10(4.84)
announcement (.058)
total 73.98(15.23) 71.33(14.55) 18
. . . Nele)
(.069)
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Table 4. Learning satisfaction and continuation of
Flipped learning based team activity (N=54)

Min Max Mean SD
Learning Satisfaction 2.38 5.00 4.04 73
Learning Continuation 2 5 3.81 .99
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