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ABSTRACT

The purpose of this study was to investigate the relationship between instructional strategies applied to engineering courses and students'
learning strategies. As a result, students perceived that the application principle was the most applied and then the problem-centered
principle was applied to engineering courses. In addition, the students showed that rehearsal strategies are the most used in courses.
The most important instructional principle in this study was the problem-centered principle, and the higher the degree of application
of problem-centered principle in engineering course, the students were likely to use more deep learning strategies such as elaboration
and organization strategy, critical thinking strategy, and metacognitive strategy.
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=% p < 001, #* p<.01, * p<.05
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