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ABSTRACT

Experiential education is a core curriculum of pharmacy education, In experiential education, formative feedback is an integral
component of learning and teaching process, Feedback is defined as information provided by a preceptor regarding student’s
performance based on direct observation, With effective feedback, students can have opportunities to reinforce or correct
behaviors and to acquire knowledge or skills, Students highly value and appreciate feedback, They rank provision of effective
feedback as one of the most important qualities of preceptors, Preceptors, however, lack an understanding of feedback or practical
skills necessary for providing effective feedback, As a result in reality, the feedback provided to students can be differentially
effective in improving students’ learning. This article describes a theoretical understanding of feedback including definition and
value, as well as types of feedback. In addition, practical aspects in providing feedback, such as contents, timing, techniques, and
models, are addressed, By understanding the value of feedback and mastering various feedback skills, preceptors will promote
students’ learning and enhance educational outcomes of experiential education,
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Fig. 1. Learning process of students and the feedback cycle.
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Table 1. Comparisons between immediate feedback and deloyéd feedback.

Immediate feedback

Delayed feedback

- Correct errors before they encoded into memory
- Facilitate rates of task acquisition

- Encourages student’'s engagement in active cognitive and
metacognitive thinking process

Advantages - Provides the explicit association of outcomes to causes - Engenders student’s autonomy

- Improves student’s confidence and enhances motivation - Enhances student’s self-efficacy

to learning

- Facilitates student'’s reliance on feedback; prevent - Frustrating and detrimental to the knowledge and skill
Disadvantages sfydenf paying ’oﬂenhoh to his/her own performance acquisition for struggling and less motivated students

- Distract student’s attention to the task

- Hinders student’s autonomy

- For difficult and complex tasks - For easy tasks
Appropriate - For leaming new tasks - For mastering or being fluency in tasks
Uses - For procedural skills - For concept-formation or cognitive tasks

- For low-achieving students - For high-achieving students
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