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<Abstract>

The purpose of this study was to examine the mediating effect of inner resilience and external resilience on the relationship

between the job stress of early childhood education teachers and their teaching flow. Data were collected through ques-

tionnaires from 221 early childhood Korean teachers in the InCheon area. The instruments used in this study were the

Kindergarten Teachers’ Job Stress Scale, Early Childhood Teachers” Resilience Scale, and Teaching Flow Scale. The data were

analyzed by Pearson’s correlation analysis, multiple regression analysis, and Baron and Kenny’s method. It was adapted to

SPSS ver. 18.0 for Windows. This study followed a mediated effect model. First, there was a negative correlation between

the job stress and teaching flow. There was a positive correlation between the teaching flow and the resilience. Secondly, there

was a negative correlation with job stress and teaching flow in path model 1. In path model 2, there was a positive correlation

with resilience and teaching flow. Teaching flow was statistically and significantly influenced by resilience. Thirdly, there was

the mediating effect of inner resilience and external resilience on the relationship between the job stress of early childhood

education teachers and their teaching flow. These results can be used as the basic data for the improvement of early childhood

education teachers’ teaching flow in the future.
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Table 1. Characteristics of Participants (N=221)
Variables N %
National and public day car 24 109
Institution T Private day care 20 9
ype Public kindergartens 0 40.7
Private kindergarten 87 394
20~29 years 97 439
Age 30~39 years 73 33.0
40 years and over 51 23.1
College (2~3 years) 75 34.0
Education University (4 years) 117 52.9
Over University 29 13.1
1-5 ys. 107 484
6-10 yrs. 65 294
Career 11-15 yrs. 31 141
Over 16 yrs. 18 81
Total 221 100.0
WA He OGS QA BB guise, 244 58 AvuIA Sk £F 25EY ARsEdsd B
RIE AARle] M Fd TS Adste 249 7w odlA sjEEEde] WA - oA 89l MjERE Hels
< omatks. Kwon, 2015). M]E—ﬂ?wﬁ% s. A Avnug I
Kwon(2014)¢] €17o) AAE U4 simgegs &2 3 wae wsEel dold 9gaddes redag o
sgEges 7Y VIR AT E %'35}93\‘3}. Fotal wANS g vA= HIA oY 84aE '
A ARE ATES F2 AFiEdst w5E o] wash SEKS. Kwon, 2014). et mAte] maEs)
R, AR P Fr waAsel ol AUE A o 9% FE 4ol QM sQwEo] okt A
Solth. folEg 2t AN WA BQE £ 54 279 488 AR 5 94899 9FUE FAR
Y AP A¥ B0 wek Aok Y Aclgkw of 4 gk
SHA, olgd #AE dd A7E2 =54 ol olel & ArelM= olHd WA - 2% IHEH o
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Figure 1. The mediating effects of inner, external resilience on the Job Stress and teaching flow of Early Childhood Teachers
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Table 3. Summary of hierarchical regression analysis for variables predicting Early Childhood Education teachers’ teaching

flow (N=221)
Teaching Flow
Variables Level 1 Level 2 Level 3
B t B t B t
Job Stress -29 447 00 72 -10 -1.87
Resilience External 63 1046~ .07 .87*;
Inner 62 7.70
R? .08 39 52
AR’ 08 38 51
F 19.98" 69.63" 7860
<01, 7 001
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Table 4. The mediating effect of inner resilience on the Job Stress and teaching flow of Early Childhood Teachers (N=221)

Variables B) t F R’
Level 1  Job Stress — Inner Resilience -24 -3.67 13.44 .06
Level 2 Job Stress —  Teaching Flow -29 447" 19.98" 08
Job Stress ] -13 260 o
Level 3 Inner Resilience — Teaching Flow 8 T 117.66 52
"p<01, 7 p<.001

Figure 2. The mediating effect of inner resilience on the Job Stress and teaching flow of Early Childhood Teachers

Table 5. The mediating effect of external resilience on the Job Stress and teaching flow of Early Childhood Teachers (N=221)

Variables (B) t F R?
External -

Level 1  Job Stress — o -47 -7.85 61.60 22
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Level 2 Job Stress —  Teaching Flow -29 447" 19.98" 08
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