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dlob Aol mrl et 2 FPelAsh ol o7hE relm 34 AvE 0t 3

of EAHTGE oHE FAE g7
(Robson, 2001, p.199).
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p.105). 71 % NippurAlo| 4] &=Z% House F= 7]
A 17409 o|FFEH TR AMGHAD 2
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7 Zolg Fatejebinelt), o] EAlE SHFAL
A

1A oA wed £ e £A7F obuH
2 &} Aste

ro
1>
i
3
o
>
o
_1
_{
ol
N
o
El

2007,
2000a; 2000b; 2002a; 2002b; 2002c; 2007),
A 2] AlmA @2 9

Robson,

43}
Yhe 715e Has
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(Hoyrup, 2007, p261)

°] A5 Z7] A=
(40 60) X (8 60) + 78 Axtate] 16457183}
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pp.165-166)= ¥ &3le] #AAE nhgol

35 Az FIE npeS Fxdhe A5Y
Az Bu 35 JA] BE Z3bo)A %3'3}

she] w3ld dgo s w3het uhg Al
328S =3 7lsscta Eok(Bruner, 1996,
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SMo| ddellAe] 8 &Fa dukHl A2 oA AFEH FA= PMOE AWy dAvhes
Atole] ZAAE WES WA FAE AA3E Ao, sMe| HEH RS T3 FEuSoA
A4S FYste Yo Bgew olF Jhwst  AWH g diztdd AMF PME FRZH O
Al k= 7142 ESMPR# ESMCES AlASkHh. 2 234A71= Zlo] 7Fssit

slw<=sto] gk D’Ambrosio®} Chevallard®) WSEHAA SMe] EA AAo] AAZ o] F

T AHe stugse] MR e & 7—174]—2— H  ojx7] $I3A= ESMPR¥} ESMCE7} &3}& o
g3 =itk 2y o] B AAEC 71 2 U F IEF dv asAge] gAad
Wk W BA s olgkes 71Ee i%cﬂ Z A ndFEdA FHE H5EEF ARUE
A7) wio] QAFe 27 #HEH s & o AFol g Hrre A7) sfAE o oF drh
el 7 a1 gk deEiAe AET & mAF ZHdAY sMe A A wS3E
gtk B dA7E Stuuge 7|eF @AM o ARl wet A w&AES tAd
SMe| 24 dia HZekr] Al £3kek 3 & W, mI MolA =4" £347 Aol

e 1 S Al FAske AH F743 ol
matsich. ot wabd Aol AUl Adsl A5 dolol

iv)
Ol

2 ™ o}
of

AFjet BB A v 9%
Ax o7 He 3o FHAAE A5 Toll oz WEd AEVF esith wsde]
o] HHEIFT HAE ML= AHdo]l & A HARIe] HAFolA {3 AT F Ae F
Tote] £3ke} THAE 2ddteE AS st JHe] =7 Bruner® #3F 4233 Popper®]
e &7 vl stugstild B35S 1 F23 vl dhioith B3} AEee A A
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3k ofe|tjo]E Jial 7t itk @A), CSCL
(Computer Supported Collaborative Learning) ]}
KB(Knowledge Building) 31#t}¢] tiellA AFE
£ 5% FusA ARUEHE 7EE A=
7b o] FofAaL glem, [I1F V-1]°] AAE SM
o A% mdo] wdFEdME JdHUS Fl
AAZ AFste AR BRiuHI o (F31,
2014).
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What is School Mathematics?

The nature of school mathematics has not been
asked from the epistemological perspective. In this
paper, I compare two dominant perspectives of
school mathematics: ethnomathematics and
didactical transposition theory. Then, I show that
there exist some examples from Old Babylonian

(OB) mathematics, which is considered as the

oldest school mathematics by the recent
contextualized anthropological research, cannot be
explained by above two perspectives. From this, I
argue that the nature of school mathematics needs

to be understand from new perspective and its
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meaning needs to be extended to include students’
and teachers’ products emergent from the process
of teaching and learning. From my investigation
about OB school mathematics, I assume that there
exist an intrinsic function of school mathematics:
Linking scholarly Mathematics(M) and everyday
mathematics(m). Based on my assumption, I
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