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practice of science education.

Constructivism gave many implications to science education but at the same time it has brought confusion
about its implication to the field of science education. Hermeneutics has possibilities of being able to
reduce confusion as well as opening a new horizon. Hermeneutics seeks the meaning of 'real understanding'
through the concepts of horizon, hermeneutical circle, and fusion of horizons. Both hermeneutics and
constructivism have positive attitude to students' pre-understanding and accept contextualization of
knowledge. Thus, they both can criticize traditional teaching method and propose an alternative. Moreover,
hermeneutics approaches human understanding holistically with the concept of horizon, and pays attention
to the circularity of the process of human understanding. As a result, hermeneutics can open a new
horizon and give new discourse to science education and contribute to the development of research and
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I1. siAfstar e

Djsto] RIE2H CIOH Chas| 221S0| AHRS AAIS 2T ZHS OfsfEict
ol 2= 20| OfL|2} ‘Olafi§iCl= 20| FA2 SSofLf ot A2 e
e MEZ HieLIZeEM H2l=l= ARILICHHeisenberg, 1971, p.194).

91| QLgTE Heisenberg7} 1] A4 *F8ak AA olA] 3t o
o} MBS Heisenberg= o] Q1804 wfate] 21wl ok a4
52 ofaf & MolFa glek. At ¢ vhrl2 FASE 2%
‘olsfaich L wo] ROl Eahork S 22 P4 AT AEA BT
3 ke SRolek & 4 9l7] tEolehPark, 1993)

shake ofule] ofshel sl Bk ol ZolLt Astoleta & 4
IckHur, 1997). Qzke] ofslis e of @A FHsTA, Sel7t o)
HEE AL o] 518 SIS 2 ﬂom SABHE ofsfo] 2
220l ALES WA 1 ol sk ik et Aopri
SOl e ofel Sl “oldf awﬂ o BES Y]
FScH Mol HHeke Qg W9l 7P HHAel Ba ojsist
7) 1 kel SRln 3 4 St VIS AR el
B3 927} ofsteln sk s

1. oidele] ot

3|48 Hermeneutics) 2] o} Y& 1A Alslo] SFFEA 1241 &
Aol Ao 2| ARE] SFTHSon, 2001). FE2H| A Al
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i
— °1942§¥E1 Faseg e %EH ) ol ol
7 Qike] ol o g1
2 % glek. ohal e, o
Qloj= 2 Aja 4 912 A

AT A A

ST} EoL T B BIE A3 T2 SjAshe AktSo] 47
4171wl o2 2 S|AfsHe ol WA Zolch olsf 22 A
ooz e sjAstoleks slto] ZAFE oMY NS o5 9
o] fiAf3kaL Ar1el el wARI QIS A7) ffet Al F4 of2e.
ZA e} sAsh AsiAISk o=l ghck(Palmer, 1969).

A sto] eax ﬁ}b oul= A= Aol H3l s=7el AL
Tzl dAfsiAel ‘HARE S AR sdshs WS Bohke
ShEo® Wgick lﬂ EjEof Tk o e 2ol 49}
oFe] WS olEQlth T AR o7} AL AE o8 wdet
At o) QulE B shaste= ZoflsiA el Wl o] &Rk
dlAS anleh HEsAsSs S 4 Ath(Son, 2001). SHA|RE 342
A2 WHEo RS 2Tl eRe, Aleh ok MES 5ol Bae
T2 TREORA A0 R ofElERlS sl SHE o
A9 QAR ZASHA] HSkal QIATHHur, 1997).

aiiAlsto] Aol w11 ofnl, 2ol @11 on], ol @11 2]
5 HINES] ofuprt FORIA| melsty] ffal U] wheell, Z2715)

Agto] B Alo] Wro] ASkst ou| xxje] Zo] AT o

5 oft= 30 lgiek. 27114j8tel4 Ael ojn) 412] o] 23]
QL= A7), AA7 el T BE ek Al WA ol Ao
2 75508 Zlo]ck Palmer(1969)1= AAaHA8H o5 Aol M A2}
So] o el SIchet Wl Howt SRS BHs} oA
o shHstoE Rk

ol z7|ejAelE shte] S ARl sHeo® AASE 7 Aol
Schleiermacher3ith. 1= tjofst AEE o]3fst= Jf}ﬂoﬂ LHXHQ
HHEZ Yeje} F2l50] glon, o5l nE JHZ olslE
A e S AEct Bkl 1997). T 2E £Ro)
HAES ofsfe 4 Gl wEH Y22 5o AR sk 7E
Aol wylemmel sjuske AAsh sl wE Aol

H| & Schleiermacher7} 341&he =25 slte] shEo g A}y
L Ak olafo] Bak wE WS FYste Aok Mol
ol Aelafste] AZFolzel Az} ol Hof AT & %
Sk O1AE T A R Agole] sHE BEol B dere
WSp] uhole, 0|2} 28 Hehkso) AFele] ER &
Dilthey= AHlashe: djAdol tfeh 418 3751Al%k QIkafste
ool et olaf & ek, Az olah o] ouiE o) 51
st At el Lo 98

& O WHEA 7|22 Aaal 5 u} Dllthey.J ol7kuslo] HA o
roll gk g7k Abdol] dhgt Jtehs ZEAoR tE FRY
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‘P e Holgl= ol YAt Hur, 1997, p.342).

o]7] 4] Dilthey®= Schleiermacher?} TpR71R| 2 HHA Q] o]s) A
A4S 7HsSHA S QIEE Ate]9] B8 Aol =5 5FARE Dilthey
1= Schleiermachers} S2] 1AS o4l 4] Aol 2o shc}
(Son, 2001). Dilthey©] a4Fstoll Al 7i7flo] Folzl 4Fe] Ao
AR EAS ‘ofsf iz Zo] B4 AT A DiltheyE
SchleiermacherQ} B IX| 2 H#H A Q] o]g|E 7FsdlH ot 354
of &AL ZA7HRIY] ‘AR ol Bl% FEFe =M AAlneto]
W oA olafo] IAIE HHEAN AAA QI7te] = Zo] ofyzh
WA AAzA 2 ARlel & ZoltkSon, 2001, p.23). o|2F T
Dilthey o] A7+ A5 Adxts} d o= gl 7i1e] EA9] 7HXE 5
g Aom, AA AgtolA] Tl AHRIE LRESIAIZ|A] kL, T ARA|
& E55hs, AHRATY] AEa dEol qlekal & 4 ik

Heidegger= Dilthey o Q14120] BAlo]4 Holubx) ok o)
W Sske 22 HEAATH: B/E W), sjjsto] 24|
2xolet e 917k ale] 7|Aje] olalrt TUH R 2o Fu 9SS
ofmgick(Son, 2001, pl3). o]fzt €Izto] WSk Folrbrl oflet ol
7kl &7 1 AHA|2l= Aotk Heidegger?l & W o3 AFA 2 A
sjobel 4= gl efele] a7t Afat 4 g o Zolel|mr,
S A ol 1Bk shute] b i 1A TR Rt
Al &k 4= Qlek(Hur, 1997, p.161). siA< QI7te] 9] & shuz
A7 S Qgte] 4ol SlobA] BAHe) BAlo] Batet o
2 A7k ol e AolTk SRl “RE <1z BHEo] “olsfai
sk o] ST BHE 7|22 olRoliths A0S Az,
sj4jo] QI EAje] 274 ol ZofekL Q1K 4 AckGrondin,
1991, p.51). 25 Heideggerol ] sj4jo]} ofsi= ¢lzto] 3
gegolel|Rek elke] 24 1 AR Aolck ole} 2
A SR olahe] Zlol Lt MRS TRl =74 Tfstol oz}
Qlke] 242 el olsfe Mstei Hotx weolel 3 4
ek

Gadamerl= Heidegger®] AHGE A3l ©e Azt
Gadameri= 19| 2 “Zl2jo} W ol A] ofl i} /A Lol Ao 7
Aol et siAetAQl B4 S3f sAlshe Ak A7 Eole
& A sAlsh S APk B7HE WAL gltk(Yoon, 2007). ©17]
X A Eshe “olxjstolt ulste] ko = A2 sjAstol
ofujzl, vjstat Bakg viat HE YAlzksto] WA SR )
2 9wkt Cheong, 2006, p.6). Gadamer+= SchleiermacherojA]
Diltheyoll ol271719] Sj4aHe: olsfe] BAIZ YA Swg A
W] 9jat S o= FYAIZL dlol BAF Qlcka Bekk el
250) sj4jshe AR s B Huzel S Fos o
shstolsict kel ol ofeiat At 7lee] AgFol4el
A 9] ekt 2 thEA] 2 Aolet A2 Gadamero] w2
HAAQ WS grod= Ales 243 299 Zo] ofyH, vtz
el ole} &g WA AlE 9 k= Zlo|thHur, 1997,
p.344). 1A Gadamer= Heidegger®] AR5 o|ojwlo} QIAEA
HR o] EAE EAEA Rle) e £A= Hgkstd Ftt Gadamer=
kS Rl Qlof T HAE WHEA AlLE S5k X7
o AR W 9 AAMS Bkl glem, olF s s

o]

Thegt ofalo] 71sto] offet Qlzk WEAfe] Euoln ue

20l AAHBE) FAN Bt olshe] A7} Hojok T FAstgict
(Hur, 1997, p343). ¥ A7l TR Gadamer7} A3e Hop4

shEke] el oS Wpska slck

2. H4=z9|

ol

Tl A APl WSt 5 et 55 7L 9o
o]¢} IAE FE% st Boudourides, 1998). 1831 LS
oA e Z}2Ee] G502 H59] o] tham 21 |97t Hol 4
F=0of| sl gt Wit & FoJsh= A A Erkssittal & 4= Qlok
7| oA WS AAShe AlRREe] 7IEA o R Fhdhe
Asto] thelf A &, FHY5=0]9] 712 A BRel Z7He] A
o] B4, 22jaL wso|A Tt ZHAl= ofulef sl dopEear
]

Aol o4l Ao} SiH)
Aol 2|4} QlAlEAe HHA o R EAjsh= Al
Ao] oz Pt 4 Yok e
ARjske oIk olo] ts) BE £Re) PAFE FEHCE
Holugstd AREAISe) Q14 SIS SelEl AT S A
= o)) Ao thsf Histth(Von Glasersfeld, 1984). A5
o5& slirom Selo] 4zt Alglo] B Anm T4 R0l
2h= Yol Folsh(Boudourides, 1998), FA49] nheat £HA 0w
ZA5l= A= glck=s Ue-2 7FA] 3l Ith(Von Glasersfeld, 1984).

Tl TR 0w Ausele] QAo g wgoR
AyBHACE SPARE e TAIFele] o2 ol M ThaR el T4
o7} EARITE Matthews(1994)= 4795 A wS3H4 414
Z9)(educational  constructivism) 22 Alg|ghA LA
(psychological constructivism)Q} ARSI&HA  LAF=9(sociological
constructivism) 2 FE315Ith o114 Aot Tl QAo
2 Piaget®] 7114 A0l Vygoisky®] AE14 4TS s
T e, & =wollA= Piagetel Vygotsky o] 4525 S50
wgek ol Fusilc

w8k TFoloIAE sk TR sle) Q1) Fe) e
o] oA olFOIALAT 2R FEUL /AT Uk 2,
Piagete} Vygotsky = B 7j219] 97} ofwl TS A% bk
7Hex) 2 21 el ZBsteik v, Aslsky Pgole] o
oA TakA K Alo] AlElAo R AR Aol ke A,
T djgolut Bt} nlz AR QIzko] T4a) W Aol Ealet
Aoleh AZHE 74151 QIriMatthews, 1994). o]5] TAIL Fjele]
1] o) o] oj ol Ao 9] Rel, Tt 24lo] ofl
Ksld 398 AR TR ek ool LesH FATole}
Ayslsb qgzelel Etgh AolHolt,

470l Matthews7} 9HA] TR 8314 gEelel AjEist
2 AT Qof| e, A FLAIFO|(philosophical constructivism)2}:
Q1 ZR| =2 JLAJZFO)(cybernetics constructivism)S T} Thofst 1A
oA Fito] 7hssttiBoudourides, 1998). SHAWE 2 ={moflA= 74
o] W Algole] g e grele] 1 Aol et vk
$0.2 THTEL Piageto} Vygotsky®] mH3}4 74Tz 019 ]
9% s gk
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Piaget®] o] 22 AESHA 7| ofl dzaliAl A4S A A
9 o r tErhs 545 AUl SitkHuh, 1987). &, 7HA19]

AAZE AREe] Aol wiet R wdsiv ks Qe Q] R AR
Ao g Hhdsf 7ithe Aol 1 A AAoA F4 WREY
FH|2UFAZ] M3 E o] F Kant] Gk ol QlAof 3lof 78],
53] ol el el A% W 3ol FEHck Piaget #14]9]
a4 TS Alelo] T 5 T Sl Boje} 288 ol AT
SH= Mg o g2 AsiciVon Glasersfeld, 1984). =, 4|71 2A)21
A olsfislr] fIslA TR AREe] A= AfeArgslo sk, 1
oA Aol FEAlofl BHA| A (2 E) E71 e sk, FAI7E ARAD
o] 27IukE AF4(F2h st sHHAl FA|9F A7 A= B St
Sk IS AZIth= Zolth Piaget= 212]9] g apgollA] Qx|
50 To4e duvtomy washiopl W2 AR Al 5
Stk Sl T LA} ol ofth Hash 7ol A e R
Qlofhrti 7o M 1 TS T s AR A4
SJEKim e al, 2002). 1213 A12) B4 3ol Qoi4 A5
AEAge] e AFMoR WA Ehe vEE Wk
(Kim et al., 2000) AbE) A Ay NG| giah mate] HEo @ olF)
Piaget®] o] 22 HWIEH R, B F3H4 08 th=A Uehye Hage
Aol A9 4 Ptk

Piaget o] 29 ThH O & 13}, Piaget} SA|tjof] W or}, 79
AR A A Vygotsky &) AFS| A L4529 (social constructivism)
ol2o] NEA R2EYUL) Piaget7} Q17 kS A7) wHoR A
g8kt Hlsl Vygotsky= A HES AR WA o2 gl
T AR wekd e A it W ASAAIE(le], 27, 4 AA
)] YHSF A9 Q1] W] JaFS Frhes Abde] 5T

flo

(Vygotsky, 1978). Vygotsky= 52 7HIZE AAl 7]150] 7HIWY A
Jsom A 7)o el J)ison Ak Aow ugkt

(Vygotsky, 1987).

Vygotsky = Aj2le] TE A 7% B G FE 4 Fa
2 0913 Slojef AztekL Sloje] o] B3] FESATH Vygotsy,
1987). Qlol7} 418 EakH o FAE Aolehs HolA 1 1o
U1 4 A <o FEALL Sl F5 Aolekn % 5

Ik Vygorskys Glojof AL A MZHAe R Ada G5E
FaHk= 7180 Aty 2SI =, Vygotsky= W] 727}
449 71 ) ek ko et wike s W

0_1_4

Plaget% Vygorsky®] FAEORE 55 94 3] SUR02 £
AR S Hgsk, Ale] FAHOR THs ke old P2
o FEPrk FEHS Ak Tl AelH LTI a4
FAVE B GEAgele BRI AV, AES B A4
4 Byl 7=

Aol mlsl, ALR]A] HdF=ejoll b= AR 3H4
o7 P =7 A sk 2 9 Q1 ERQle] ARRlA
AFE Ao FEIITH= Zpo| e QItHKim ef al., 2000). FAFL)=
A0l AF7000) Jofs WS P94 wao) e 4
< HEsk, 2 AARES Algs] T3k

o|AH T = AN SE A XA S wgel TSl
A7)0l k= g S AlgdlioR etk SR e BN wsof He
MRS Algsl F=oAek sHAIRE Ao AdTolE] XEeR
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52 4 ol SRR Qo) we HimE wgkon, ol B8 Az
eﬂub} ik A Geelan
Aeslolof she Hate ol
=k spAye] Sl 441 ACM ABE EFTolok S
Fg70le] 7H) Aole] Yeflulg 2 Bolz Fojck shAw A
of 914e] mHN AT WiAslor ek RS Srlahe A
& ofchMatthews, 1994). $-2i= FAZ7 SelolA Ags) &
% WL AAFES WolSol1 o8 W WAl B
§lo] A8 4= Gl Wb TRSoF Tk o|Zlo] Hh L2t o
5 Zolof h= olfrolck. The AelAl A\, shAat
o ;_(4%@ Z= Q= FAste] A L
AAFEE A Rolet. e

Cgobe el 2 518, We] Al el S

o), & Alelata] AT WG] AEEUA Lk TAAe

gg
1x
qd
1o
M
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=
1]}
=
k=

fe7l'Est tofo] gto|
1. 2%t JHg

Gadamer+= Heidegger®] Z2]2] AJ7Hgo ofjst
olske] S A AT ANl
Lol|A o]Fo|x|=d], o] - Akt oo 3917t o] FoiA|
o] 21 37, WA, vlElE Slulall, TS 2 Sele] A9
S 2805 FAHTE Heideggeroll Al ¢lo] AL Y-&Ae] t-u
Bl) L A3 2RO R Tors 4 gl EAfolo] MR AZIHOR
HAE EAG A=, olslEial sk A2 oAl B o & 7l
2phd el2ut AZEol S o Hnl, e k2 BAet B
Fobs] T Sofl A wiAfE= HEe) 2 Kol 2] AHils w= 9dl
Zo|tKSon, 2001, p.345; Gadamer, 1975, p.258).

$ejo] olali= Aol PelE £ glow, $elo] olshgale
HASHA A o3 AleF HTh” (Warnke, 1987, p.19). Gadamer”}
H7]of 2)419) Aabal A0S wiAlstal HAMI T Faet XElE gke
che HURE A2t S Sl fole L e

-2 9] A&lul x| go ulg (Bernstein, 1983, p.271)S Fil Q17|
“H’F:olt'ﬂ olu] AlA W EA= 715 Eo] Q7] wzo|thHeidegger,
1962).

SIS (B T2 “oful AFS] 12t Hjo] Bt
A2 AAolgta & 4= Itk Gadamer, 1975, p.108). $-2]7} oH
A A1ZBHAY, of® Al tigt onlE /s Bolle 1
ARl F0] Yl W] a3k A3kS S, Husserl:> o] AF “ojn|
el o] S A W AL el Godamer,
1975, p.108). Z|Ho| that TFe9] AjLS w,

o
]
Y
o
)

r =
T
)

ro
()
1o
-
:?I:,'
ox 12

S~

>

o MY
S o fr T
09.,

B oox O@

A2 WS DAt E StLe| EAIO|C 1742 2™ o2 ojAlg|R|
b2 AS ZESIC) SHA F—'*QI A2 F=2| ThAo| 20| 2fsl Ofshzl=
QH2IO|C}, O] AW & = MARRID 2243 4 UCHCheong, 2006,
p.76).
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sfAEtol o] A He Sefd W7 oo v S askA A4S
Aolsi, 927} ojajat

T Zg8H= YL Jdolck HusserlS
= A ol SuAAel BN RS WSS e
9] = R’ o|g}al &)’ (Gadamer, 1975, p.108). “H= X
Fo 7 7o) Hji tiope wigke] 24 SolA] 2415 sjelw
= oA B Fade o 4 UthGadamer, 1975,
A% BE A7 ol ekt Ao Hhici g

o = rlr

o

o

B4 N e
[
x X0 ox

<
X
N
©
_q

Xl%" =27 loﬂ upet 2|7k & 4 Qe A A7IER, A9,
= A 29 ol HAle H]@?ZH:}% oA 744 SH=E
ek ESE 0|9 T2 AFE L7t Al Sl 54T XWO] oftfQl7}
of webA W AlRke W)= gk AT X2 SAlo] 27t
FAZEE olsfid 4= Q= shte] 7]Hto] Frk Gadamt’/r(1975)L A3
o] 7Fs/d e SAloll 7HAl= T olztal ATt “ABe E5]ith=
AZ @Rl 3o UnE & ¢ Sle WS et Ae oulgitt

Hes] T1HE “e*ﬂ =T %EP% A ofulsh= 2ol ohyzt,
o} AAAfo]ar 2 WA 1 FE
P (p.305). f27F FA7E 01‘8H6}7 A= 2
(pre-understanding) 7} Qlo]of s}, 92 o}t
A o AR olafet % gtk Aolth ol4H G
SIS S AlkEol feiiel AT o A TS ola)e
Zubos A 9ltkSon, 2001, p.32).

2 APl ofFt Aok W= of| AW Auorso] 4
he st Q149 S-S Algel T4 Stk st 2l
2|7} oju] ZHA1L Qe AE % AFS 7ke R, fejeks tE
815 501 el A9 SR L 4 90k oA Sl
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Figure 1. The simple model of conceptual change (diSessa,
2002, p.29)

Novice

Concepually
Competent

Figure 2. The development of conceptual ecology (diSessa,
2002, p.31)
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