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The Moderating Effects of the Teacher-Child Relationship on the Relationship
between Young Children’s Self-Control and Behavior Problems

24 3] (Sun-Hee Kim)®

ABSTRACT

This study investigates the moderating effects of the teacher-child relationship on the relationship
between young children’s self-control and behavior problems. 150 young children aged 3, 4, and 5 and
their 40 classroom teachers participated in this study. The results of this investigation reveal the
following:

(1) Young children’s self-control is significantly related to behavior problems. (2) The teacher-child
relationship (conflict, dependence, intimacy) is significantly related to young children’s behavior
problems. (3) The effects of self-control on young children’s anxiety and withdrawal behavior are
significantly moderated by conflict driven teacher-child relationships. (4) The effects of self-control on
young children’s aggression and impulsive behavior are significantly moderated by dependent

teacher-child relationships.
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(Table 1) Sample characteristics: Young children and teacher

Characteristics Categories Frequency(%)
. Boy 70(46.7%)
Young children gender Girl 80(53.3%)
3years 45(30.0%)
Young children age 4years 52(34.7%)
Syears 53(35.3%)
less than lyear 6(15.0%)
more than lyear~less than 3years 13(32.5%)
Teacher career more than 3years~less than Syears 8(20.0%)
more than Syears~less than 10years 11(27.5%)
more than 10years 2( 5.0%)
20 ~25years 15(37.5%)
26~30years 18(45.0%)
Teacher age 31 ~35years 4(10.0%)
36 ~40years 1( 2.5%)
4lyears or older 2( 5.0%)
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(Table 2) Correlations among study variables (N = 150)
Variables 1 2 3 4 5 6 7 8 9
1. Self-control 1.00
Teacher-child relationship
2. Intimacy 127 1.00
3. Conflict S527FF 14 1.00
4. Dependence S36%FF 22%% 467 1.00
Behavior problems
5. Anxiety S37FFF 106 447FF 56%F*  1.00
6. Withdrawal S33FFF 0% AQ*FF 55FFE L 73R 1.00
7. Distraction -697** .05 B2FFF 467 49%FT 497FF 1.00
8. Aggression -61%F% -17* 61%F* 23 23%* 20%F 73 1.00
9. Impulsive S49FFE L 25FF 44t 13 20%F% 0 20F 56%F* 80" F 1.00
M 52.64 45.56 23.27 25.10 15.48 14.91 15.74 14.02 8.43

SD 6.36 4.58 6.30

7.29 4.30 4.86 5.34 452 3.04
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(Table 3) Hierarchical regression analysis self control and teacher-child relationship on

predicting child problem behaviors (N = 150)
Inj;ﬁ;g{ie Zm Dependent variables B t R IR F
Self control(A) -.19 -2.22% 22 20.73***
Stepl Conflictual teacher-child relationship(B) .34 3.99%**
Anxiety Self control(A) -.19 -2.24% 28 .06"** 18.78***
Step2 Conflictual teacher-child relationship(B) 32 3.81%**
AxB 24 3.44%%F
Stepl Self control(A) -17 -1.92 .18 16.43***
Conflictual teacher-child relationship(B) 32 3.61%**
Withdrawal Self control(A) -.16 -1.91 22 .04%F 13.06***
Step2 Conflictual teacher-child relationship(B) .30 3.42%%*
AxB 19 261"
Stepl Self control(A) -.61 -8.60"** 37 4336***
Dependent teacher-child relationship(B) .02 22
Aggression Self control(A) -63  -899%** 40 .03* 31.84™**
Step2 Dependent teacher-child relationship(B) .02 27
AxB .16 243"
Self control(A) =51 -6.58%** 24 23.24***
Stepl Dependent teacher-child relationship(B)  -.06 -2
Impulsive Self control(A) -53 -6.91"** 27 03" 17.55***
Step2 Dependent teacher-child relationship(B) -.05 - .69
AxB .16 2.22%

*p <.05. **p<.01. ***p<.001.
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(Figure 1) Moderating effect of conflictual
teacher—child relationship on the
relations between children’s self
control and anxiety

(Figure 2> Moderating effect of conflictual
teacher—child relationship on the
relations between children’s self
control and withdrawal
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