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The Effectiveness of School Based Short-Term Social Skills Training
in Children with Attention-Deficit/Hyperactivity Disorder(ADHD)
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Objectives : Children with attention-deficit hyperactivity disorder (ADHD) often have difficulties in social behavior.
The aim of this study was to evaluate the effectiveness of a short-term training program for improving social skills, self-
perception and attention deficits.

Methods : The subjects were nine children diagnosed with ADHD with (or without) other mental disorders using the
Diagnostic Interview Schedule for Children (DISC-ADHD) module. Children were given eight sessions of a social skills
training program. Parents of children simultaneously participated in their own training which was designed to support
their children’s generalization of skills. Assessments included child, parent and teacher ratings of social skills, self-per-
ception and attention deficit at baseline and post-treatment.

Results : Social skills training led to significant improvements in child-reported measures of self-esteem, in teacher-
reported measures of social skills, and in parent-reported measures of attention deficit.

Conclusion : This study suggests that short-term social skills training programs for children with ADHD may improve
their social skills, self-perception and attention deficits.

KEY WORDS : ADHD - Social Skills Training - Social Skill - Self-Esteem - Non-Pharmacologic Treatment.
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Table 1. Overview of social skill training program

Goadl

Overview of the program
Getting-together to become good friends
Making group rules
Presenting rewards
Recognition of emotional feelings
Differentiation between pleasant and
unpleasant emotions
Recognition of emotions of others
Social entry skill
3 Characteristics of a good friend
Characteristics of a bad friend
Becoming a friend to have fun together
4 How tfo participate in games
Things to consider when playing games
pleasurably tolerating the results
5 What to do when lestin the game
Actions to take when won
How to have conversations
6 Characteristics of fiends who others dislike fo talk to
How to become a friend who others wish to talk with

How to deal with teasing
8 Review and party

Session
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Table 2. Subject characteristics

Gender 7 males, 2 females
Age 9.3 years
ADHD type Combined (n=3)
Predominantly inattentive (n=3)
Not Otherwise Specified (n=3)
Comorbidity  Seperation anxiety disorder (n=1)

Borderline menfol retardation (n=1)
Transient tic disorder (n=1)
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Table 3. Pre-freatment and post-treatment outcome variables by children, parents and teachers

Pre (N=9) Post (N=9) ; o
Mean (SD) Mean (SD)
Child PRSS 90.6 (25.7) 94.9 (20.9) - .75 .48
CSPI 50.7 (21.4) 38.4 (15.3) 1.78 11
SES 223(87) 291 ( 5.6) -237 .04
Parent ARS 255(72 19.9 (10.1) 2.30 06
ARS- 139 ( 4.1) 10.6 ( 6.0) 2.54 04
ARS-h 11.6 ( 4.4) 93( 48 1.70 14
Teacher ARS 22.3 (13.4) 214 (14.8) 0.72 49
ARSH 131 (69 11.4( 6.7) 233 05
ARS-h 921 (80) 100 ( 8.9) -1.08 31
CcsQ 2009 (41.9) 175.9 (25.1) 275 03

ARS : ADHD'rating scale, total score, ARSH @ ADHD rating scale, inattentive subscale score, ARS-h : ADHD rating scale, hyperactive-
impulsive subscale score, PRSS : Peer Relational Skills Scale, CSPI : Chidren's Self-Efficacy for Peer Interaction scale, SES : Self-Esteem

Scale, CSQ.; Children's Social Skills Questionnaire
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Fig. 1. The change of scores in children’s self-rating scales.
PRSS : Peer Relational Skills Scale, CSPI : Chidren's Self-Ef-
ficacy for Peer Interaction scale, SES : Self-Esteem Scale
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Fig. 3. The change of score in children's CSQ scale by Tea-
chers. CSQ : Children’s Social Skills Questionnaire
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