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g A7 AA-2Y
A ED

2&/8ge] o] ddHoz FAHHE A7/ & FH YHEAA AAS
AAH 7ted AY, =7, 71€ §& ATEHA Folof gk JAAHD 842 AFHe=z
e dA-dY 479 AU 47 ¥y, 943, F4 , 85 g 191 F28 574,
AT Atdl F& A%

T8Eo: dA-4Y A7, A7 AA, 28§ 2, W, FHAYET

1.4 &

21417] 3 AE 2 AYIEA g @fo] o]FojA A ot AR P H{ 4w
o] &F(needs)® B £EL HolA E¢sa o HHo| ofgdrt. I8 Mulae
BAANRY BHAN RE FF ARG Ao &g eFd) " I{ Hu|xvt F
A HFA(public accountability) & & Ao} wl$ Fa3ich

WE ANAP2 A A 2§ A AHEEC) A L 2§ Mul2 AFEI] 9o
& 33 Ao § ZAL T 2E Au2§ AP Z§ LA AFHe 18 AHVE
(practitioners) , A& A2¥WE FY3d £9& AYsHY F& AN YAE(policymakers)
, 283 B& Y& 73 dF A E(researchers).

W A A2, 71, g2, g4 nf 2F9 #FHo| Ade R B{ Mu|2g
AFdHe 8L e A A 2§ €5 dF AFHE gLy 23&A HJAD ¥EA
d @ 87 4 2§92 #Fo] FFHoE & MulAg AL YAANIE HE4H #§
g #Fs AL on

Fag AF7F Z& Mul29 A& AXEE Aol 71ddtger o A sty 8
HEEAY =971 104 Ao A1FHAT. (Brown, 1992; Collins, 1992)

718 FHEES W A7 BE FA FE2 A dojvre gAFA $4, &4,
AxoA] Ao FAEANA 423 BoU AAdE AFAY AYAN A S
AdT& MAEE e G =g FYPHA Qi § #§ PN Z{E dHEGE= 4H
7bEol 343E A3 A E(problems of practice) B#HE AT E 3t AFA A3y
F AE A4, 7l&, ATE W9 gils RAold. (NRC, 2002)

Lagemanng d& NN &8 715 F8&% x4 (usable knowledge)ol digk d+-7i

1) 4% %a 583 (cbchung@sch.ackr)
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we] ulE aE A7 FHA kR M FAF HFHPo2 B (Lagemann, 2002)

nE A7 {8 HAWF €& EAN d7FHA AAL 7139 Brownd Collins®E A
A-719 A7 (design-based research) WHE AdgoezNq & AFY Hdyl
(paradigm)°o] W3t ojol 8 AAstt BH2E 49| 34 (Learning in context), 3t
Ax Ag 2 =F AL 5L AAHA AdAd dFstd AdFstaid 244 gegde] &
TE9= Aojtt. Brown# Collinst @43 seligde 2§ w8 A3 WS 4A4-4%
(design experiment) ¥ ©o|& AA s & AFAEL MA-7|8 A7y a3
t}. (The Design-based research collective, 2003)

B =82 HAA-4¥ d77F A3 sy 8§38 Mesta, 228§ s A2do] ZF
At FRASRES e XA, 7lE, ETF $& e §4sted A4 V4% 4+ de
7ol Wik A& =93en §c)

o. &

Ma

1. AA-48 4+
FTEEAKo] GFY A o] £¥BE AF TF dYsit. AA-4Y AFE AAFHE
AFAEE AA-4EY onE ddd AFF BFHAAN B3 Uth(Bell, 2002) Hoadley:
TATY & Fokolx FAA A Wy A A-4 9 (experimental design)o]gts £ 9} 9
E3E T3}7] Astd MAA-7)¥(design-based) ol& HH & AL 34 t}.(Hoadley, 2002)
B =RdMe HdA-49 808 AHEsia fol9 EFL Ftr] A8ty “-"o 2 AFE
o ALg-gth, AA-7]9 o] ANAAAEL A3 (experiment) Aol A A(enactment)E BT}
®Wol Abg§id,
AAY JEE A7l A3 AojA HAE dF A =+ I MAEST ou|s} FAG o
BXz A48 4 o +8as A7 A Ao A7 AF}E HLss Y 1
| @34 d@ 4AQ RAelg. APL ANo) A =S gF Fr £ AR AA
A §3E AA 2E FPo) AAsd YL FYse AL on g
AA-29 A7 AAAES] FYF AT dE Fg4uS 7 PY £= &F YL
TiHE 53 4¥ad g3 g
D S 8738 A%, B¢ o] £& € Yo|E(prototheories) S 7 et dAQ o
& 87 a8l3 EE o€ BEES AW #Usly AsEs AT E ot

2) A7 g AL dA(design)-A B (ANA, 4¥ enactment )-54(analysis)-A A=
ojojA & A& AQ Aol T Xo|t}h.(Cobb, 2001)

3) AAAA Z& AN} B gE & AARANA @#dW v £+ < (implication
s)ol g YALAEE F7] A8 FRHEY + Y+ o|80] oJFAEE dF

4) AFE A7 nFF 83 A (authentic settings) 2B SoA AAZ JRA 7
TR FEFEAE HAYAT. 289 AT AAE /8o ¥ BNE WEY,
B otYet o XEHO e S FAY o ojHE AAE zEln s
g F & Yt ATE Aol ¥ = 435 Lo ML £

5 A7t u{ VY & AN H4AY 9 F AFPdE= MY RFojof @)
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oG AN 4A-4Y

d7E A7 AYEE FY, LANIEE = olg dd ANgAAH
(processes of enactments) 5% 7% T+ #AUE T3 A+ AHE S (outcomes) &
A(A)SL olE ULEE FMZ EE 7|82 AP §F A7 #8374 AN
#dd 71E20E, Ae) B4 S AHg

AA-4E d7e A79 A4d 223 d3A 2FF AHA 2F Aol dHAAF E&
f{-8e oA EEsd ol dHe F& FIde MdA-4Y d7AEY =¥
WE AFdA ol AE JF3n Yotz B3da gloh.(Levin & O,Donnel, 1999)

A7t AR Aol7l ZetA glo] B8 A1 A Ko FE3 L4H L JA RIE
A9 FAE HAdeY 7|E L] AF FTE 97AY FAFS AYSA A 2
AUE H&sA Folol gk NRC KM & H3A A7 ASYAA A7k 43 A
olE Z ¥Edxn A3 Yh(NRC, 2002) Lagemann & Shulmand AHo2RE A
T4 #e E& ojgE& A A& Joh( Lagemann & Shulman, 1999)

AHo2RE £ 2% AFE FNA AAHT Qe s A%, dd2EQ I,
g Ao 443 54, g B4, dFS 98 WA 5 AYE VAR
AgsAz 2@ch 33 Eed dF £ 2 23E 2852 %A & AQUE 2R3
W 8THE (Y2 E § 4 $E BEGAT A4 FH ¥AUA o

AA-4E dF7t F78E M 43U BHL A7 A4¥E HoAFe(BE, FE,
intervention) A7t £r. A7 HAHBE Fo| AHAN HTHEE e dFE v
Mg 42 ¥t 28 Al2d, SEA2d, g, dIT gEa, dFd L] needs
€ 2 AA dF A7 gAE Ao ol A& Wz, 4Adn, Ry 1gx A
FE 2 7] d&olt

AA o] 713 o8 EfdFHolm HFAHA(complex system) SANE &85 A
H7t AE nA{o] oJFAEE HAHY HHE =€ F dE A7/ dddE FAL 2A
AFsdol 3E71? g B89 doz AA-AY d7& AAAEL AU .

AEE HEo We 28H 43L a/2S 87 AVH AFgd geEd 2854 A
Hol 9@ 24, Ay, T23YP 5& A7} Y8 #9387 A3t 88 AAHA A
ojo} @} gy oo W& F-97](educational intervention)t AA-4¥8 A7 F
8% AT dAdo|717tA sk od AKAH-HUI7 BGE doeddgd, 4 2{AH HA
AN ZEAH-G7E F A ZAY 227 A 23y EFY 28 ARE 2d=
¢ AT E YU Ao afoz uBAFIIde FAY AT VM Qe £F
A H9 F dIE Yn g JHA. gy dnE 2A2HA ALY 480t QY 2%
A-94717F 48 2] AP ATHANU, 2§ FEE dIsA dAsd REHOR A
& AE AUE ZEAH-God Ay duEg AFHA o o] A9 Yukd dF &
E g4 oj3 FHAAR] F& RS LS ZA G & 28FH-94VI 2&H A% A}
oj8] 435 g 95t ARA &go| Yo o] FAEN?

AA-AY AFAEL LFH-971§ FF-4FE x¥E= dAAMZ(holistically) B
gk FL guz R{F-QUIE AR, 2A 28 gAY 43 FLE FI9 A
ds5o] N L5/FE-9718 duidizl: @ a5-aE 2SH-9o7 dAE £
AAYZE Adses 222 2E ¥ A ol8F #HNN AAHT AdHE B&H-~
Q71 AY2E9 YAE(product of context)o]gtn ¥ wdM {FH-Hrle A3V}
TtEo] Ui A4 8 (outcomes)o)t}.
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2. Brown & Collins 9 dA-438 47 Ma

Collins$} Browne AA-dyPold So& R{KIATE AKH/HE F8HoE gFfo I
S84 L AEA B AZSFE 283 TN & 49 Ao de 4¥E FP3
ATE AP 2§ AT E AP8] 39 AHEEAh (Brown, 1992; Collins, 1992)

Z AA-A4Y d7e A HAY RE AL e A AAE HAAsa, g A
dalE AA-AE F REoE FAED

AA-AYe x4, A%, &4, d7ae 48 2 %(Brown, 1992):

1) A9 AT AlolE /b HEAHA A5384E st A7 AW BAYH
2848 U

2) o)A AT o)&9 Hlg ¢ AFE FIFY. old A7 FxHE 4L a)
3 8742 dAST, bAAYE g5 842 S B30 dEL o) HA g F
AM AYslz d) 7L )BAANN KL TP & AHAE =9 &(feedback, H
EE) 3t FozA HAd 289 AA §4£$ Ao Hadh

AdAe 78 HYE Y £4, 2FTF/MAMY g%, 24 48/ AFY T ICTAE, &
a9 A% A9 A 55 259 Jx dAYEH 2 AY S9AA A7 FA wg
A¥Ad

3) AA-49e #FANA A7 /G /arbe] A8 £A/SFAA I Ao o
o] A T2 aPL zFo AP}

4) AR AF T2 WL FEe AA-4F A7 FxHE L g3 2.

AA-4¥e g4/ me stg/age] AW/ %A LS ANYD #AH e
A& ol UA olFHF}EE wEJA} .

vhd MdA-d¥e A7 AU VY Ko BAAIN HAL FHoMde HFz HA
A g BL JE A7 IS A9 FA 49 dF 2¥AHY JFAHY He AT E
AEsa F8gozA Zo| gl dYo] ¥F3v wejr FAE S 4L 7137
E i fEsAd. gz Ao B0 g 49 £ 39 aSAYRE HEFHE A
o §AE AM2 7HX 2 vk

5 AA-48 Aoy dAAE 979 Fo8 dA/ZBE2A 9 3§ $4Eo] 7}
TEajol Bk, 2¥A HU st ST Ha Fo] S @HAA oFAALE £
Hozg xNgHolol gt F G4 g YAEol TS RN LA Fow HA-4A
d A7 +9€ 5 gd.

6) AA-49 AAA/AAAEL dE L{ATY FEHE AA- 2L 5EE a7
FRoz ggF e AL FFY.

a) SHEEolY FA] g sIBE)E Fu

b) & QAH Je A = Fed 1Y ATY BY = FAE v 1F3

BT e ofoldo], A Rl EAVL Hi de 8F AAd 23 L 232

c) A& ANxd £9 Iy 2E/FFFY SH/FZ/FY 5& Q/%ddn

d) ol8 AF FA, i 54 S ©F0) FAF AT PHE =YY

e) e dF H2P L AE39 S ES FE Ao

ACollinse dA-297 At Yy&ne Hojy 8% (Collins, 1999)
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THuE AT HdA-d¥

D AA-499 48 24, 49 8749 HY/AXN/2AHL 79 849 AN Fw3}
A gz of g}

B AF7A] it FRRs AT AP Y UYL A7 ZTE HY 2SS
g4¥ds EXE H9Ho2 T A oY) Wi REF FSo| YAtk I AT
o #ytdte A4¥L a9 WAL Alo]d A3 AL(YWY) s YN LF Fgd X
Ao

Y, 48, 48 ¥¥Y 43 Hdr] Yt HA-2¥E AA sF 47 gl
AN E HA/F239 AFE 3

2) 3ol & W vs.. B9 OF 4 W4

kA A Ao Futsle APS @ e T4 AFLE dEY AFAX gL
B& AFE e FEHEAFE R i dAE 9 A F4 WSFE UE F Ue
71, A8 222 BAA 7IHEc] w3y wed dA-dEL F83A Bdd 43
A4S Tk € 97 MY FELHUFLE GED FAdE UF7] dHNd 28d TS
W dz M F&/3tE £97), A3 (outcomes), A WS, L&/8E A WP So] gl
1= 3

3) Ao} WM vs. A¥ EA 93]

HAY A8H AYo) v}F g § 28 AFANE AFE Aojsie ¥YE Agses A
o} AUntA o)}

ay AA-A4¥E EE ¥SE Ty g3 Folum F W EASA)L
g, A5 a7, Wb 93y 5o arig WY 5 wEHUE Aol

4) 1" AA vs. AT 7hEAHA AA

AEld 4¥L FA/MEo) s4se FASE u4g 4 AA/AAP L syPFecaq A
TE AP}

AA-A4ES SAA AoHol A ¥ AYo AFREY AR A= AE AP
NE d, ] VG0 HL/AHsd B O JFY A% ut AEe A4 HLe B
s AF AY HdA F& FA/RE/ARE AN AT E QUHA AP,

Q77 AYEH Fo wat wAle] A YPE T8 YY) ALY F ASE FAEHA
a3 AAEA ARSI HAE o] AHHELS 3 Ba4go

5 A8 A 1Y vs. AHYAH AEg

71€ 479 49 W§ 83 5 XFEsd WAooz dYaAe A85E AASH

AA-29 498 2Y F9 FEAY BFAHYS /HR ASA 4% oA £¥dd. o
2B HY AP A7 B¥d dYPYe e ANH HYrEd di@ As9 WEg
A A g,

6) 7td AA vs. Z2HY Al A

TAH AAP-A4YAA AL W == E o4y JHHE E WS AL AAFHe
2 HMAANANEM AR FAE A8 4¥E YT

AA-A4Ye EHE ofdl o] g AW/AAE e YEslE L T o}
£ Aolg. 4A9 FEE I FUES B ZAEY RSPF A4 FIHo
2 $FE Ao gEtde 28 @A AN = e FAHY Z29de A4gdg. o
FA FEAN ZERY 728 ZXKPPAN ALY = Y AU AL £E= WA
A A7 THEY Zaadd Y MY Hrt WAL o a{¥H 2 A
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A gl Z29d g vieRn vade FORA o]Foj
7 A¥A vs.. A9 Z9A
AutA A AE/7A2/FA/AN/2R/Bele AFAAd g FAHT ddTh
gy AA-Agode oI FAREe] HAE ARtz LAAIE Lo dAP
71 AE7E AA Aeg, aih, 2&HF Add, £33 A&V 5 99 ARY/AE
77 A R AAE THAARG.

3. AA-AY dF A
7}) Jasper Series, CTG at Vanderbilt, 1992

1) gta 874 AE0] MHAY HAA AU L(scenarios) & AR E AHE8 AN

1€E Adsln 53 7188 AFdd F= g B4 =24

2) “anchored instruction”® Al9: “anchored instruction”& & 4, 53, 5% & Z

o ¥1 3t AEYL v, AFAEL g HAXET} Sojslof o|FojWdE &
AN AFE 8.

3) ZEH-Y7:

a) DY2E-8& 9 7](contextualized learning) & A AAANAN AE 71T Ava L
A e AR2EE 8 g FTRAA 03 olES Yo a4y AL
71% Agoladle SFd =e3ux 3}

b) &3 F&EAY A8/ Q7] (learning-students’ experience) AAl Al H&AA
AMH, Koz FAsE g9 AP vigoz Y, g2 S AsEHn
gdd.

o RAFI-gEAAZ 9471 g4 AHE 47 A9 dqF ARE dIFH AHR2
Mgste 24 Fhol A& 0T ALE. FEAHZRI SEE e dg9 2527
(anchored effect) 54 & AT

d) 49/X4d-°1& ¥4I
(&Aoo o]&8) 8 Aol transfer of learning) FHE AT F4, 8, =JEL

olgoz M el P& A
(A3 A 33 x8-vleldx]) gAE AL A JEREo] velQd A (metacognition)
of ol¥A FAEsx i o 4L A Wi
}) BGuILE project(Reiser et al., 2001)
1) 47 4 (inquiry learning) : Y& ¥k @+-3 <& (inquiry learning) XU 3}7)
Ao A+
2) A7 Hoy - AE BAF 49 FAHE A8t BEE Fobd 5WdEHA ®FofA s
affolds& A AIg5 ¢ Al S F FFAE & artifact®  discipline-specifi
c scaffolds& ¢t
3) BA-AY A8 74
~27) A A5 ENF dYE FAPde A2ZEHY R 5 8F AA AL =
¥ dA
-SEGEE A A A9 48 oA £ 8F5F 44

dlo
o
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Fotas AFAM HA-49

4) 28 H-97] : technological scaffolds-social scaffolds 7]
g5 EE, U3, JAAE S 539 ojFoqdd. gEAEY A¥A EE, g,
AALATE AW F7] 98 253 |77 98§
BES, Ay BHE LATEHOE EHF A3} scaffoldsdt 3tF FFAZA
A3 3 scaffolds #AE AEAHo2 g Fa AN ZXH-H718 T o
FE AA-ANQ-ENsE dFE 53
Z AF A4, 719 h§ scaffolds®t JA2S, §F 59 A3l scaffolds §71.

5 ol&-A1d {471, 47 FE A7)
-3}3t3 A3 (explanations) =3l (arguments) ¥ A ol Yehde o
G AEl(3ha Zdo) A N2g A
-3tgo) 2L Y3t QS (artifacts) 1 SFAEL ALY AT L9
o] & dAH o]d]l. & artifacts-social interaction 71l dig A+
-t A A 7] &(skills) Aol zte ERAA ol (complexity) i3 $3E& FE ¢
A

-84 ABE ATHD GEAT AZE ARAA A4H F1ee A7) Aoz 45
St wAke 4¥] B ol

18

AA-A48 A7 ¥l 3 A7E AHE 29, Z&/%EE Asd e oG
TEH-Q7E n¢sL AA FAAN NPt ZSH-rI= 5EEA 438 24-%
&0l BF olgF FFL FAF I =P EKFH-GrlE o], dAE 2<U(designed
artifacts) 22|32 A H(practice) Alole] FANAM ol e RAEL AT wF o
AA-AY Q79 598 283 -¢71e G 25-8F 0|89 EHdd Jlqd@q.

AFA7E 28/s SES) AFAE A7 Ao AT =73 2t(instrumental
artifacts) 2.2 g}, 122 ol E artifacts7t AT FHAM A A £A/&F0 A
£53, A7 AL olE artifacts 7} o|%A AFHT ggo) o FA A} AA TaAEl
g ZF/AFC TEIEXE He Ao mEA R{H-¢Yr|7 dAE g WA}
T gAY FAEL VA, dFD, s YHES AAH4-4Y A7 NEsHo A
£ TEH-978 AHEE HA-48 9479 3¢ YH) AYHQA o4& g #oh

(&, (59 )8, ( 1288 712, 1gsd Z98d, (A @

BgA7t 5L ARIddes AL dFY g 94 E= IUE AXNA =Ede Ao
. b dA-4¥ 947 SY3 S4E(emergent features) HFE AT ¥y ]
Be x=¥g g

AA-24Ee A7AY AN Z{E P AAAN 4 A7 & FILEN &
53 84, 84, 83 283 4H F& dAHA 9v] e n&9 ¥E G o
#F AHAL Fodgozy I8 AN AAsc TEKH AG2ENA Arjd 479 &
o Alg 24, 9Al(agenda), NAHAHES s d77F 29 =8 24 £ 494
A4 F8L g 3F(DE Alo)e BAE WE F U3, AAE 2&FH-979 ¥H
8AEE AnHA RN MY + UEE UFE F JA €49 EY/EY FFe=
AN ¢ YA H3x 2 A3 @4 AFAHY 18 FEE o)FoAY. HA-FYA
#A A QF F9de 979 8¢ €89 @HAA vl§ FaIT

AA-AY A3+ gg dd9 A% 2425 S (contextual factors) ol | °]E 84
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AXE

o & wFlUEFE W, olE 249 BHH-H7IY 2AL oM P dE S
A7 el AR YA X 2 FHolt A} FUe) n&/AgdN BEREC) BN
o2 g UHA2EE UdFe $YE FINIE 48 RE A7 2HF o} &
E & AAog. AE2EE &g FA, U HAE AH2E B ol g HAH F
o A3 AEY2E g3 g F AU bE g AR gEE A A8 e
Holot BP9 HY2E F Udd] BFF B&§ A79 g9 F AA-4Y d7A=
BERAczA B5/3%F ALdS B, g9 238 B W @A A7,

AA-4d 47 A9 2%3-97] 28n AH2E FA7 ¢ AHE)E JHA R
43 2§ YA Ee AAd 7@ =3 24 £= 454 g olgs wAd
FTEG.

4. AA-283 £aS A7 FEAH R =9

AA-49 d7F WY Jles AF AHE B AFHY HA-AYE A7 Regs A
¥ Bt AA-4Y A7 2§ 479 u§ @F/EA A AHolgE =9¢ T
FAHAT. AT-4A NAARA Lesht ol& 28 A+7F 84 (usefulness) EE E44
& (utility) 7}AoF i F3UG £ERE A7t K P ] AW olgA HE
¥ & 9E71? (“How can research in mathematics education related to practice?)8t= &
S di¥ do2 HA-A4Y WA AFE AL} (Lesh, 2003)

Lesh?] &2 %289 A7 R EF37 AFgses &S o $ EYsA A2 9
o w2t A RE £¥RE AFAE FAFHLR TE FFEHoE AAY A7 S
d3oAA AEH7E JdsEA AT E P

a8y A7 AHe HELS HdAZ LAY I9d R oYy, AFAA 348 F
Be £HiIg AF FAAM dAHoz KA HH FE4H £28 FE 947 44ug
olfitt AUt wXAFIE dHol HEHY) A A ALy HF FHAA A7
agln 2% A2de o ¥ Fx 9@ 249 9 | 2 @8 L ATEo] ol &
.

AT AHe VA Y 22 AFIAA FNESY AT ddd %K A4
EBE Aol duld Ao A7/t 2] ¥F € WL old F4¥E F F A 474
Q7€ AEL ¢S A HAY 2K A9 F78E S /N E dHolgte #Hd
A AMEA 943871 AEsidd. ol L 21470 W= 7189 GIY THFL B
9 AArske w7t A

Lesht “F8% i & §8¢ A7“E =937 H8ld g £8¢8 AVsAk

old Hejo] AN % 1S 7oA 5¥3 F&3dn AFHAESN?
SRS A7 F8%, 29, FH-7154 283 FA-¥H 58
AN AY HotEr fstd of| 93§00 AE7H? (Lesh, 2003)

FTEA] AT WY FAA AZ 8, A 2K AT  BYE 4o dE “4A
- ¥ (design experiments)” W4]e] AFo] FEE FAHE 7Aook s FFSHAG. g
e AALE WRolE 31¢tE E(learner thought-revealing artifacts)& A AZE Ao 4A-
Ado] tAoksE B3 F9 suega 23 o

Lesht 7]1& %2 & A7 A F 7R 39 vy F448 2 £8us 4
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TR Q7oA HA-49

Fo Wge F1A AYH
1) 4% 979 $A $2L 47HD Y= 47 WA T HX
2) L& WA AAAE BR84S0 AVY $4LUS 5L 3

Ax
we gt EAo
#40) $Z8th (Lesh, 2003)

FRU{ 7oA MFA BZHoloF & H 82 Kelly & Leshe W3 o] 89381
Ak §8 +Hug A7 FE, HAY 4A, AW/A/AHEE SUS0] BFEHo @
i 23 %lth. (Kelly & Lesh, 2000)

E 1. Some Shifts in Emphasis in Educational Research in Mathematics and Science

g BEHoloF § B8 uh ZAEE S T 2R

AFAE A7NA ARH YA AN AF[ATAE A7 Fen, FA-BAA G

4 AP YA oA slojotr. & w99y,

AFAE AL RAA T AFAE A4S FE-AAAG

AR 9 A4Y FHADE 445t AA[ATFAE AFAN BEA-FAA o},

A A% == ARE /84 oo, A7 FAY BAAA AAE wAn 222 @
¢ £98.

AER - wAAA GA9F F2AE0] A AA|AEA  ALA-A0H FIZE &9 GFA

g $54 190 g28t 4ex Bde 222 AT BARE WY 29

9Ee U927 = 48 29 B34 B3 olE,

N2R3F Az, A2 st
EA/A%Y Sg T A Ha 7Y

d(g)el QA R FAF FA A(-E & A3 AH3} Je
EA-2E-4Y-ol8¢ 4t 4% A% 7le
Wyo] dvty Hg/8 4 FA 74, 48 FAEY 9
& A7) A W8, FA, 9P FF
4, ane 434 &3 HEwWo] ¥gE #F Alo|E& A3 H3Y
AHA-ALE &3 () F4& BRI} E NAHY #F
g ¥ e ¥ AQ ICT ¥ Pulo AL S

G50 Besid A A% EE 408 34 G AA/GFUN A8 22, 249
£9-49, £9-5¢, $49-949, $9-A%8
Z@ae o9 ¥

NF 4% &4 : RE-AA Y BT We 299 FAY AaH, B34

¥t 29 e} 33, 9 FA ¥
Dbl e AEA wA

FAo A F= @ SHA 4EA 749 23, Aol Y 944, A4, ¥
T8 JA(AP) AFEAHA 3L e ¥ Y A=
A= dg ded 83 Et HYEY §E

AEARFE FoJ Aoz Wolgole gl Ao

A54G9 £FAHA FHA F8 ANESE s3] B4y MAZ FJ7}p

Leshe] #8128 Q79 #8409 T B2% NEA ZZHoloF & AT 74, WF
A7 5 Lgo) WAL e A AHAA AASE v B2 @

%



BAX%
m de % Ad

AA-AE AFE AF-ol8-4HE dAHA Aoz oz af PY/EES
AAHog pAsteE 4L 71X Yot AA-4PL EFALS 2 28H-971E A
Asty @ARAA AQsE 484 Q7FE 78 gy dFE B (objectivity), A
A (reliability), FZ4(E}34, validity) 58 #83 dF9 AY 92 F ZRFojof wf.

AA-AE 479 54 F A, 2§ AA7 A, dSg 28{/5G AY2E &
FE 2853%H-971 & A7)0 (ong-term) A3, I3 AEIE, AdFH 2K/gF/AR

Age AL F A7 FEAAN 71E 3R A,

AA-4Y 47 E 7 848

Aol Yd FHAA AL FHY A5 JFE , A5 AAR Y, &
Fod 24 =& A, A8 AN ALA, sgol HAF wKH-¢r) AA,
REH-H7)o) A Xz v}, LK/8F L artifacts, artifacts®] JE EE
£5o A 7Y, & A5 2§ AD Y £= 4o 44, 4dTFE
Nedste XS, 47 28 RaA, 9F AEE 9Fse AFFHA A 2
e 3, oJE-ANA-4H ¢7i A9E, Ad g % FHF,

A7 A == A9 AHPL A8 dIT X, HEAHA ANAEY), EENE 53
T £EF9 A4z Bdd 4+ Ao

A9 AAA(replication)& YutAQd H& A7Rd BAEr] oo AA-HAF A
e £E8E A77H dAAL 2AL gl A7) XM Z&/ETY BHE JAEA
< WEHAN dFe 1YY gHA ZEF-9719 AL guRoez B £
A GF2 e ol T 29 on QU= ARE FE LAY g LS FE AT
€ 4esiA 9.

AA-A9 A7 g YU-2HE R AKEE AL v$ Y.

A7 FEAEIDAY)S AF0 FA¢ A3 1§ Ad7te d87 479 BE £ B
A £F4 o5ty ARG )& AF AFE NE-AA-AQ-2AE FF/AH LK
A N&£Hoz PG ol FHAH L2 AA F(prototypes)E MLdtd AlFo]
A D9l &Fo(needs) BFo] JFY F Ut FFLZ UdsE AP H{Y F
o AA-A4Y dFAE 28 @AY gREHE A7 28T FEAA O BE JAE
53 .

AA-AY A7 FE9E 94, 84 AQYE 2@¥n BRT 2KAH-97), 47 Y 4
s AF FARe 2AE, Ad 2AFE F& FAYozZ T AT AY #BE
(logistical managements) oj3l& =4 Aot} 3 AT AA4E @4 wAg Ad+A
Abolo] ¥ B A& (partnership) A&H o2 AR FAY & Y=vUE A7 T 4%
g Jedd £8e 497 2429 A4S %A FA3A B o7 AT HEE
TEZEFA AY3n LHHIEE e AFY FIA4E 23 V8% F8F A FA oy,

AA-4Y A7 2§ AHA F83A 88F 5 Ae A4S A& Ao 2§ 8%

o #8484 88% & e AYL FFY & EAE dedA d=& Ao U2 oy
9. oA dd A28 L us §F AYd2EY FeAS EFEI LIFE AT Py
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TS QTN HA-49

HHo) A& o]FojHol gty Holu
@39 wg A2 UYad NAES HA-AY A7 2 2K P dE 47
ol & HEY 7Y e A9AH 1% FY WAL IS @F FRA AYA T
€ Rl
oz AA-4Y A7 A%y goze HAZ & 4 /MANE E + U
D7bs4 e M2 15/8s 8748 €73 A3,
2) Ae-stG-AH2EE XFH o T HAYste g Y§ o] E(contextualized theories) 71¢
DMA-EE 939 dA7E Y9 AAA Y L &4
Hu g /A MA(HAAE L8 F de 47 93 g
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Design-Experiment Research in Mathematics Education
Chung, Chy-Bong?
Abstract

Researchers in education intend and aspire to improve education practice. Researches
should provide practical knowledge, instruments, teaching/learning skills which are
needed in real educational environments. Research should closely related to practice.
Design-experiment researches intend to promote and help education innovation. A
variety of design experiment researches are presented with their characteristics, methods,
goals, principles, case studies, prospects.

Key Words @ Design-experiment research, Research & practice, Educational invention,
Contextual theory, Mathematical experimental tools
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