7459 B40 B Aens

2733 - 2P

o] @79 BHL PHFe] B4 IAS A8E PHol BH 2RL 241 B4
§3, olo] We Atwse ofa Fu Ee Stel Hngol Yoz Wl Al
A 2ashet) ok X, FAZY B4 tiale) 1 oig 34, oleH u)
A3} 3%, 7o B vlBOE o] Jlgagen, 1 e Ame FW Ee
Uolz weke 24, 3% ggolen By, B mede Wy, 3% 2899y
Bk Urol =gsch HepEso Y F4FAd el Hin 1 AAe
A8 B4E AR 2 Agele weA) sjAgeld g oo Bage) g
a8EE FREgY FIA BAL AR FP] Fojo} #iv, old £
& 24T & Ut TIHPL FSAYH FAV B0 A FHo2 s
A0l wiRAGY. Aelgtozne Fazel ey, deol olfolAE BFL A}
57 HAolt). )Y Brel FYozE WEHEH Ao} Aol EF 7
Hzelel mE g WllAe $9%81E B2aT.

(FA] 74539, A8tuS, A% n5 - B FPH7L

LAXE

T35 ¢)(Constructivism) ©|&& A 1980dthRE AZA 98 3
stmg A7t A9 gme A%ms W 2 d¥L vz g
(Appelton, 1997; Fensham, Gunstone, & White, 1994; Lorsbach & Tobin,
2002, Matthews, 2000; McComas, 2000; Miller et al, 2000). &3] 7439
£ 2959 24359 § A5 AAste Axsz due Fouy =

* o|glqAit sty H8t S w4, AASH: khchoi@ewhaackr
* Zadisty Astn-SER W, ARR-H: heehcho@kangwon.ackr
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T @455 (post-positivism)ol] @2} FHHE Adtas A7 o]EF )
7o) =1 lt{Magoon, 1977).

59 PAFE HRTLRRY ohie me - JAE - FHA - B
A% A2 ele - 25 e SN A0 g B, & ddEe
2 d#A UthRoth, 1993). o]d A s, FAFe A5 7ld - HE
- 0|8 F A8A 9] Q)(misconception)o] I ATe] o]E3 wjAo] H
o] $tHLorsbach & Tobin, 2002; Miller et al,, 2000). o]& FAF7} &3
3 Z+E g9 FHEug FFME AAnS EAHY M, nsHY U§
o A3} 234, #3 uwi~-dtg Py 2 A2 AN, Ango] o
W 2 T3 s, Aetual 1§ T2 g 59 FAY AHo| He
584 - B¢ Atz 9451 glckHodson & Hodson, 1998; Matthews,
1994). -

NEn 97 5 AIdMe TARC el Behmsst mABaker &
Pibum, 1997; Bentley et al., 2000; Fensham et al, 1994; Marlowe & Page,
1998; Martin et al., 2002), W4~3t5 A=A (Brooks & Brooks, 1999), 1%
gu A5t wA F& NLEd g8 Qi vFY FrHERLIIE
(National Science Education Standards) (NRC, 1996)¢] Y&% FAF<jd)
we} 44 - 2850} Yok, |

olg} 22 FAHQ A% g, FEvele] Ausde FAFYsL
agA 23 AEHA G2 Atk I Ao FAF] ST AE(R
FE 9, 1998)8 FokE F U2, F AY 25AgRSHAG7I 99,
2000; ¥AHE 9, 1999)°] MY on, F4F] B WE dF=F
€ 7ol glo] & & Qlok ¥ 28 JFRAE Bt @3 o
o &g AT AAHoE AHEde ¥ YEVHA @1 itk

ol #HEn& dRXF 1o FF ATE I HFANN FHFAE
AAZ olsdA] X3 dAx HE3 TRAFAE 2 9u|et S4 i@
4ol meh Nz e e dAET. 23, Btmse 2 ogd u)
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FYF 40| BE Hstusg

Aol Weh 1 B3, 2EAY NS, TRee B Wrle) P 5ol wak
th o] ERAIME FAFY B4% 1AL A4¢ AUE 24 BAs
e Ag@Eol Yokl Wil DAFE ANHE EAsA S
Aok

2 FAZoe 54

1) #3599 9|9} =3

TFAFNE O EAS B £ e AAV 4@ e AA4E
A golstat AHe W7t ohdE BRde AFF gz 14
¥ #3d8t o ZXM(Harding & Hare, 2000; Pepin, 1993) Ao #3k x]2]9)
A3 3 T§(Bredo, 2000)9 B4 7HATh AzKSlezak, 2000)o welME
FEFAE AR #8 /g - o] F FER| o] s B #A
£ 7MAe dAEoE B

TAFdE olgdx A et G guR sfqdrt TAFYE
T ARE, A9A, ATF, PHEF, FolA, B4F5FY, AEFe, 37,
AAE, 83, AEQAH § 48 1R $A0l2 71 EtHGood, 1993;
Matthews, 1994). § #zH{Kukla, 2000)= LEX Al3]H FAFo] £48
Zlgdhe FETE 60714 ool gRIggIth a¥d o] EXHES BF
2L 7 Ude HEAFAE AU €A ghori(Matthews, 2000), L o
Eoll #A4Fde ARl we} g3} Zo] o 7iAe] dHAQ Quig 3
AEo.

+ ARl AAE Q43l] ok= W(von Glasersfeld, 1993), & 10] #
g Asjoltt (Oldfather et al, 19%9).

+ A3} o] thSegerstrale, 2002).

« @AFF9 Q4 Eo|tHung 1997; Larochelle et al, 1998; Segerstrale,
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2002).

< AY, AA, HF, 2§ T AEAHY A AHgjolchDavis et al,
1993).

< Y A, F AYL A s FE"Ede JAEF Aot
(Gredler, 2001).

« &2% - FXF o]&o|cHMatthews, 2000).

« A Zo]thMatthews, 2000).

« A8F9)9 g Hejo]thBentley, 1998; Yager, 2000).

« AFH Y359, FRAYY, A tieto]ciMarshall, 1998).

« AEF)e] ghgto]thArends, 1998).

« 53, AH pAFde AR fdFeeln, dAEH AuFeltt
(Hess, 1997).

ojgt 22 dvlg N3 BY, TAFIE B AtuK - w{s- H
<A FE TR o] tBY oJlgeg ¥ & Qo dA=z FA4F
o= A5 Sgolg, uF, 1§, LA, MAA - #5242, ol
- oldd R So] ;I ol2oz HAsQItiHowe & Berv, 2000;
Matthews, 2000).

TAFYAELS B 71X dEjs} sHA viES Tl B8 2 Aewg
of ¥ Ade uh3IthAbruscato, 2000; Appleton, 1997; Baker & Piburn,
1997; Cain, 2002; O'Loughlin, 1992; Treagust et al, 1996; Wheatley, 1991).
TYE ZAE) RY FAFAREL ARAuid tgd dEE AAsked, 2
2& A deio} A A2 v AN oo 2o 1
A dale A2 - AA - 1A Foll B3 /1S, A dEe gy
- X - AR Foll B3 SRS ek

<setasty 7hg>
- QAL )RS NS viRoz Fako) 2Ae Fo) Y.
- ATE HAY BY, 398, I Sol Heh AAE B WA 1o
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M7 240l BE BEuS

B9 Ade FHB
+ AN F)5e Hgoln, AYY ZHolth
¢ ANE Aol Edelck AN 4 e} WA, o 8] T
Qe

NELEER
. GEe A 27 Bl ohie wrie) 2AF HAolck
o G&2 AR B5L HAFHA ojFojATh
C A AES 2R T0z A4S B3 RS A4 - SHG @
Srsalh
C SR AQH - A BHL B A9 A4 TR

o] 71 FAFY7} YHEoIA AFEYS B BAZT: AR F A
ZA(Phillips, 20000 AAE ALH FAZIE, FAE Neshy F4FY
2 ngn QagosNe FAFE AXe XS T (Carin, 1997),
AHold whgute] ABHoE EAY 4+ AT (Martin et al, 2002, HrhZ
9 Aglol /A9 e ASADH TAS & $E glon, B3I Aze
AAE GAsA Bt 4= gltvon Glasersfeld, 1993)1 33t} 3,
SgEozM TAFE B R4S ARsE, mse Ao
0] BE ATE hshe BA ol&o] YrHChiappetta et al, 1998). 7
AFole T Bgolgo 2N maeE olssa dMske A -Vl

7 Eo| FtHTreagust et al, 199).

2 FRF9 o84 WABH} FF
O F4Fee 7199 25

FRFe9) o2 WAL Ao AXE - HEHIE - AT - AT
A5 AR EHART AIHEAET) 5 T 0i(Fleury, 19%),
a2 027 w7 2 Vel et OE olgos BATh PE ARE] A
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& FAFIY o] w7 R 7142 U5 2T

+ Kant, Piaget, Kelly, Bruner, 1xjA12}8HAbruscato, 2000; Arends, 1996;
Bentley, 1998; Bredo, 2000; Fosnot, 199; Larochelle & Bednarz, 1998;
Matthews, 1994; Noddings, 1995; O'Loughlin, 1992; Phillips, 2000;
Solomon, 19%4; 2000)

+ Vygotsky(Arends, 1998; Bentley, 1998; Fosnot, 1996; Gredler, 2001;
Matthews, 1994; Oldfather et al, 1999; Phillips, 2000)

. » Plato, Socrates, Giambatista Vico(Baker & Piburn,1997; Fensham et al,
1994; von Glasersfeld, 1998)

» Peirce, James, Dewey(Arends, 1998; Bredo, 2000; Fensham et al, 1994;
Fleury, 1998; Phillips, 2000) -

o BEALEE Ee 78RR ALE8HHess, 1997; Kukla, 2000; Matthews,
1994; Slezak, 2000)

o AtiFe] 2 dx]M(Harding & Hare, 2000; Slezak, 2000; Solomon, 2000)

o WAE ¢ A (Slezak, 2000; Staver, 1998)

 Popper, Hanson, Kuhn, Feyerabend, Lakatos, §}i&ae], @4FFe
(Golinski, 1998; Howe & Berv, 2000; Kelly, 1997; Solomon, 1994; Duit,
1995).

g A2 3HCoben, 198)e 437209 719 & o]&8F WjBS o9t &
g A7 Fot. o oEhd, ol Aeee olge MAH FHF
e 71do] HAgl, Atm st Zo] RS FoASRE EokNE 4
83 AT waAo ¥Y Y FAFIe gAl AN 9
& ol AL FAFAE EEPen, F334E FHAFIE AR
FEE Wol EOHA] 31 FAFolE EAPG

ojg} o], FAF e A2l HIAY, FHALR G R QA ALS
dEHE § 98 GEY 92 wol wEHAY FAFde £F 3
Fojot e HEge FAAY, 2REH £98 7RI ddFde
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F4Fe) 947 0|2 RolASlezak, 2000), FHF7} ohicHKukla,
2000. ATl EE B wFe Fol a9 AW BAE Ux
AT, e el HZ tath BEEH g, TAFE Folus
Q AAuT T A AP AEE T FNTTHMatthews,
1994).

@ FAF 25
FAFdE o2l 7lA) A4 we} g 282 vtk AR g

£ THFIE FAU 332 £72(Cobem, 199), = A A7} 7

zel= Fxo] ulelErmest. 1995) BFch AT ERo #F 24¢

ZA}L- BAER, THZE ojgelT T o] e A ue} ¥R
£ ¢4 Uk

» FR3(radical) TAF9], At3]H(social) T352|(Fleury, 1998; Gredler,
2001; Roth, 1995)

o A2y FAF9, ALY FAF(Bredo, 2000; Matthews, 1994)

o FR3 AR, ABH FAF, 13 (moderate) TAAFS], B
(conservative) /33=2](Hess, 1997)

o QA - EEH FAFY, QA - AAER FAFY, AFF - BPE
H 439, A83 - AAEH F4F2)(Bredo, 2000)

o WSFH FARF, A FAAF, A8 F43F)(Matthews, 2000)

« B33 FAF, 7MEFH FHFY, HE8FFH FAIF<(Bettencourt,
1993).

o) £RAAZ RAFRol, TAFONE A HetEsta - Aeishy - A8
7 - 1587 FolE TEh AL deje Aurels Buee 2
Az d, A4ER Al Woldsy Az U S5 ATk FAZ
& ool 434 747 9)(Cobern, 198)st $E 2§ 7479 (Bredo, 2000)
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FRA FAFYE HlF(G. B. Vico, 1668-1744)2] &3} &z 21 7

o] gtk WA = oK von Glasersfeld, 1998), 7|2H o2& doj4
2] 8k(psycholinguistic), 1A 4e]d, TFES o]AE, dojAlg AsHE ol&
& wigtoz YA Matthews, 1994, F1H FAFeIE AvFl
Q57] WEd ‘FAYolehe 8oz EALT(Roth, 19%), Y EAE
Bz W2 NAE TAF)(Bentley, 1998) T A FHZTo
(Howe & Berv, 2000)2 d@ojAtc}
94 FYFYE ok A (Wellington, 2000) x| 4)(Bettencourt, 1993)]
T A2 B & Atk o] Ad2AMY FHH FAHFd w29, ok
RAE B7 st Agoln, A& HFA EXQ ko] ofiat BEH - 4
FA4 -G I AAHF A T Aol A3AE-E T TAE AAY
AXS zFo|t}. ey o] FAFIE AU XS E& F gloy,
AHHA ARelE =2 5 gty Ak

9179 - Ab5|(personal) A|4¢) F4o] BAL 71 von Glasersfeld} %
27 F9H FAFe0) By, AL AUFes TAF AU g
(Howe & Berv, 2000). 18] 233 FAFE 3olg, Ao Bd 785
o, AAH 74, AA o BRlel ] 7R QA - AR o] o F
& o] ErHMcCarty & Schwandt, 2000). 1= thea e 98 E AA3}
o FAH 74ZE Ug TAHZ HAsHsHTHMatthesw, 1994).

)

« ANe BARAA SYHA AA B o) oh

« AN I AAY EAH ok AAEH TR YALE ¥
. q_. : .

¢ ANE EHE - ASH B8l A Ao o3 )8k
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. ANE ARG A FRL APBT

- ANE A AaA Pz olsl AL

- JhQel A AT a9 AP gHolRL A4 W 2 A4S
FEE 4L YW TAFIE UF) AgTYolth

. FAFIE PUFe Adelch

- ANE YA YA AAolch

. HelHom A2 4 Y= A o

ojNE FAH FAFAT YolFgEn JH2ozA AU EE EH
uh5-& ZZFcHRoth, 1995). ©] FAFAE A5} 0|88 24 AA9 49
ojz, dojst £33 JHAE F3ddle T2 EriHess, 1997). £3, A
A FAFAR Bele 3% FEFAE MYl d&dAY rtaAe F
ol BF YAe| A ZAHPhillips, 2000) Aido] TATE A de 3
A& 593 FxFPcHMatthews, 1994).

@ Ap3H e .

A}3)8H3(sociological) FAF0)E tp2AAK Marx, 18181883)9] $-EE
o] o HUxoln, A& o due(Edinburgh) 3ulr} HIZAE
Durkheim, 1858-1917)9] H3& 483 Rt o Yutal u)E =d
A2 F(social) TAFYE WHEA Z tHMatthews, 1994; Phillips, 2000). Q7
Aol webe AH F4FY 7198 BeHE(lato)d] W3 (dialectic)o]
(Baker & Piburn, 1997), 18]3 11 8tal]l AL AL3TFAF9) 7|
& WE(G. H Mead, 1863-1931)¢} Fol(J. Dewey, 1859-1952)¢] A-8-F¢]d
(Garrison, 1998) Et}. E31 Al3joloj3 i EaHsociolinguistic idealism)E
o] AXNF AZY FAFE 1 71YE A Ee] F71T tiMcCarty &
Schwandt, 2000). .

AR H FAEFE B3 olgg AA 3 Fuldl o FAHE 3T
(ficion)2 &4 2RL A& 43 7Iedke A2o] ol ASH &

‘a9
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sje] AHgoleke AztolckSlezak, 2000). AHE)H FAFE od A7)
% A7 W% 1 24 % PEs 2L ¥, ol So| Aol g8
$5E B0 L vIAE A5 H W] BYL FrHHess, 1997).

ARH FHFAE BHAN] APH 45AEE T FHER A
BZ37) 98] £ o|Zo]tkvon Glasersfeld, 1993). A}3|H FAZeE
FEAHAGAE 2 7198 T2 e, o ARF FATE AAF
Ag Az BEgel o ve, 4G B= A7 A8Foz 4T
I AZechHess, 199). 53], 394 9 A Y= ARF FHF
W2, 38 o8 w34 - Fuch ASE FPelA Yk AL
A 24FE B9 B3 L UE % Bopl 2& FFH ANAAY §
Aol AL A T(Bredo, 2000, ZE AL wEoATm FAYT
(Fleury, 1998).

® 7g F4Fe

Hepdstn At gl G FAFISG B FAF 9
B3 7T, I5Y TEFY, FHH FAFAR: AF =ddth 4
344 FAFYE AYS, HIRA|(L S Vygotsky, 1896-1934), Frol, W=
&0l FAY T9F 2 (Bredo, 2000) HAE] AAHo} WY Y
A tjNol) d5H(cogency)d AAEA & FAFSY} FEED F3FE
FAFAE 48797 BHM 4L AAEH ugrd 859 753
ZHog Bej, AYd ¥2 #4E A &3 A7 BEREA ohY
Pl ek

£ AW B A,
288 THFE A (persoral) FAT2IS} A8 FHFe|Z ek
A48 F479E von Glasersfeld7 Tlo}Rle) A58 olge] 7lAg F
AN FAH TS WYl A FHFE MRl 719

2 £ 2oyl So o5 AAHE FAFI BaH FAFIE of
Edy2old Belse] F(Kuhn) - Zehil(Fraaser) 5 Hehel DHepast

AC)
[>

100



THFY Yol e st

g o8] BAE FAEFIE T, FoldEH FHF Qe
FHZHZ I Matthews, 1994). FHFE olSlolE 2] 74Al7} AA)
g1 gled, AS7AA AN F4FY FHe Jo= 774 €0
(Matthews, 2000).

3) FAFI hF ug

% SO SWL gt gol, THFIE Arle) AR - Yej8A
LTS8 B P olgezA Hok Ause) ofp) Wl & 9L 0
A3 ok T TAFE dUio) A - AR B8R B
dagea 5o 9 uwe) AT 91 Uok I5L 4T AAE ¥
B 2 M aau 39 NBRT 2P, 747 ge WEE 3
B, 34 TAFI) 4 AH TAFY Higol g A% 74
Zo| vige] BF FUL 24 EHT AHE 745 A P w
3} 338 POl B gz ol ok ot 2ok

<TFAAF9] AAe g wig>

. 7AZE HYH ojsg AAsAY FAYcHodson & Hodson,
1998).

o TAFYE EE AR ZH3 gle Az, & e AUA ged
(Treagust et al., 19%).

« Ay g & 5 QU] WEd, BE A FHF)L FPFHo)n
E8site =83 gl ®x AciOsbome, 199).

» ARFI FE= =FFod AUA] @etHGunstone, 2000; Osbomne,
1996).

« AulFe] AHo|HGunstone, 2000; Harding & Hare, 2000; Howe &
Berv, 2000; Matthews, 19%4; Osborne, 1996; Shamos, 1995; Staver, 1998).

+ AA] EAE FAPHTobin & Tippins, 1993).

o frokd wWAA gk ZE Ade MR tdade 47, & Qs Al
Ae AHgel g tdsivhe Az wWRA FHDuit, 199%).
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. A3 2s)E 98 RoUA ZHTHStaver, 19%).

<% 747 g Hlw>

« LS AUAA B3, AH FAE BAIT A 4L A
3 74029 EiDriver et al, 1994; Matthews, 1994; Treagust et al,
199).

o BEEH AEE YEIAR IR #IEe] ohiz wHzEed
(Matthews, 1994; Osborne, 1996).

« B33 - A3H w4l #83}7] oJHrtHOLoughlin, 1992; Wellington,
2000). :

« BRFH BAE AUA A AAY EAE FAHPHTreagust et
al, 199%). .

* 53], von Glasersfeld®] fgle 3859 Mg, &= 1 Y48 AUA
&= tHMatthews, 2000). :

o AA9 AR EA B, Ee H39 A3 7|z A%t HEY =4,
Hete] 0|83 iy, et A4F - A g T& EFIC

1 7477 AGRA AAFAHoln Alolu] BAgoltE F
AYFe A42d AA Fethe 74 A8lE TR Uitk 1
del ALY FAF7} OE TAFAE uBITT M A B b
e HolAe Ryt ASH T4FAE TANCE FR o] A
o2 FAECDE, 1 WeE AHEE 02T 49E Sl doke 2AS
bn Gk AEE FARIE ABH 4 dRedez A9aA R
H, 2 g4 2 el digoltkSlezak, 2000). Al8H FAFE o]2d]
St} Rt s 2 AAE wshs BAE 2 YTHOsbome, 1996)

FAFNE BepANe] THSE P FeANe msgshe P
£ 27 @ 7z AR EH, B3 Ay dusE A9s gso
2K, Bt ol BAEE Y FAHeE AN EITHOsborne,
199%). 53], 294 PAFAE B8, doty 85, A4, F3t 243
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& 349 A A4S 733cHNoddings, 1995). dubdo g 7TAZ e
gAE0 F0, 4, A £F Tl 2= FaE 4322 M(Brooks
& Brooks, 1999) JHFo] mEAPYe] BE olF - BY - AEFAY nsFH
o] ¢tx gl EAd AAE S Qi

3. #8599 e AsfaS

1) #&ugo EAH H34e 1S

A3 AstEsie Ao FHaL2 HEx2], H3H Py, FHeA,
AL E A8 TH(Ziman, 1980), Ahe] FAspE et ol 71&¢F - B4
A - &93 - FAH FHE A PrhReiss, 199%). AFA A #F & A
Foe ol Z=FFo(instrumental) ZAs|E ztT  lTHBodner, 1988;
Osborne, 19%). F459]9] #&A 4o @] ed FAL ZAL - £33
2% g5 28 A} ol Yt

+ BE 4L et

- $8H0R £45E ol ohje} WElUrHNoddings, 199; Wood,
1995).

- vhgol AgHE Aol ok} gelA AACl tE AU Y Al
BEY 4sie, 3 e Aune 4sRee g 4Rl
(Chiappetta et al, 1998; Wood, 1995).

- AN Aoh} A ARHoz EAsel BALYYE JnelA Be
tHOsborne, 1996; Duit, 1995).

- AAHes THLT, ASA - gPHoe FAHN, A4 FAY £e
o] EA)gcHTobin & Tippins, 1993).

« FEAAL AhA a7} opich

- AN e 3 3A ol F REH - A ol ojiz} A8
CE3E - 9N 873 5 489} Ago|thMcComas, 2000; Roth
1993; Slezak, 2000).
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- QA Ho) 1, WA o], ulAgE o|cHFosnot, 199).

- B A AdFAo] e AYFE FrlBodner, 1988; Davis et al,
1993).

- BN e AYL 55 TS AHAH oujo|thArends, 1998).

- AR AL AR Fxo|R(Yager, 2000), FAH EJ3}o]cHWood, 19%)

ojst g TR 4 9] EAe] HjFo] B o, 2 e N YAHE A
o] olie} Qlzbo] WE ASE A & UchGale, 1995). &, HEAAL
A2 ZAd) o8 dAx ulE # e ZHF - 7HE 5AL Adn
EG, FAFE HeA4o] Mg wek M2 g g H4E 5 3
ohn B, o] 3¢ AL Aol AU 2UF S BY =N
= Fol B 4 QItHAAE - 25¥, 2000).

TRFY wad, BT FHL Ade] AP AR AR $¢ olstn
Ak HYo F8313, ALl Qg o8 4 Y& FHAAE FA
3ol gitHChiappetta et al, 1998). 28 &7e 7l =34 88 ANA
U 2 A4 uge T Ro) ol AlgE Byg S o]ojAck
&9, B84 o] AU old SAL At 2HL oJAEAY
o] Folof §g AARITHZEY - H73), 2001).

Tt go] #4E 71 § FHetmSsA(Resnik, 1998)E FHito] U4 E
3 593 - $87 283 ZHor FAH ok FAse, AlgEa
(Longino, 1990)%& ol¢) 7}XE H37|x gtk H8fo] AW oA B4 3}
sto] 803 B4 U T8 Bae AV A fUH B4L
sobAt Zula(L. Kohlberg)e) =84 AARgEd) e} m4sied 5
ITHA A8 2313, 2000).

2) 33} ol JEey
TAFY o]gd ujFol & oA, WXL, el T2 3FolBd
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479 EAO| TS Distas

E B AAAE dAED dolAle B3 @AY 5L, HEAT
E AlA 4zag, a8n eade NdA 43R8s tE od 4EF
21t} o ZzdcKTrowbridge et al, 2000). 0]E2] IX&o 0|27 wj7A
4 § AR g AAS VA B g HgE e AL
2 B Agse oy uju)soi(Siebert et al, 1997), AEH ol
e g2 WY 2 #4E A SHjonassen et al, 199). olE The T e
FAFY Sl 2 wrgdso] gtk

T LR LEEP B

- AZe ABE deAY 7Ee AAe AzAsk slee A uy
© I o|ti{Alsop & Hicks, 2001; Appleton, 1997).

- BYE FATEAY wAEEA Al dg Bd ke AEE A3
+ FAoJti{Alsop & Hicks, 2001; Fosnot, 1996; Martin et al., 2002
von Glasersfeld, 1995; Wood, 1995).

o Bge 43AEE 5 dojdt

- AR A M2 X4, A A F - 31 o] 8 ARE A
ol9] 45 2-8-g B¢ Al3A HAo|tHAlsop & Hicks, 2001; Arends,
1998; Howe & Berv, 2000; Oldfather et al., 1999).

- Sgde AT 2 uE 89, AR AlolY 89, g 8743
Ze 93 23y, A9 AY ol 9L vHtHGunstone, 2000;
MclInerney, 19%4).

o B gl ARyt opde wE 1 ARtk

- B5& Y AAY A Hg3h= #A oltHFosnot, 199%; Lorsbach
& Tobin, 2002).

- B AEd Tz de #gosA Axdy d¥e aTdd
(Fosnot, 1996).

Vst gol, FAFUE He H&AH BAF - ANY 8BRS 55
4437 45442 59 v THRE oz g 3 dse §
FA7h A APl wHe ol ouE TR A44 - 284 - A
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A olg}= Ao|tHFosnot, 1996; Jonassen et al, 1999; Siebert et al, 1997).
8, FAZIAEL Rl me} S BAE ME OE onz g
t}h. o]EHE, AEA FAFAE IgHE FIFF ME F A4 AFF A
3o} 74, B3le A GO NP ulg, FHAH FAFAE TR
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Science Education Based on Constructivist Perspectives

Choi, Kyunghee & Cho, Hee-hyung

ABSTRACT

Constructivism has had a great influence on science education over
the last two decades. The purpose of this article is twofold: First, to
describe the characteristics of constructivism and, second, to suggest
an ideal forms of science education in Korea as implied in
constructivism. A review of the literature in the first area shows that
constructivism is the philosophical/ psychological view which
believes in the social nature of the construction of scientific
knowledge and its learning. And the analyses of a few schools of
constructivism suggests decision-making as a goal of science
education, learning as the active construction of meaning through
interaction between learner and learning environments, and
discussion and cooperation as appropriate teaching strategies. At the
same time, the results necessitate teaching ethical aspects of science in
the secondary schools, and also imply that performance assessment

must be emphasized in evaluation of science education.
Key Terms

constructivism, science education, science teaching/learning,

performance assessment
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