
II. Introduction

As an increasing number of schools adopt school

uniform or dress code policies, school administrators

have tried to investigate appropriate dress and uniform

codes for adolescents (Majestic, 1991; “Manual On”,

1996; “Model Guidelines”, 1992). A few school

administrators and teachers discussed some benefits

and functions of school uniforms (Adami & Norton,

1996; LaPoint et al., 1992) and studied perceptions of

students, parents, and school staffs on school uniform

adoption (Harnandez, 1996; Stevenson & Chunn, 1983;

Woods & Ogletree, 1992). In Korea, since school

uniforms started to be re-adopted by Korean junior and

high schools in 1986, there have been several studies

focusing on diverse aspects of school uniforms in

Korea (Jeong & Lee, 1999; Lee, 1992; Lee et al., 1997).

Previous studies stressed the three most important

functions of school uniform as: 1) the function positively

contributing to school safety through protecting

students from social crimes and removing motivations

for fights for apparel items, 2) the function positively

contributing to students’ self-esteem through removing

economic status cues from students’ clothing, and 3)

the function positively contributing to academic

achievement through reminding students of their roles. 
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Abstract

본 논문에서는 교복의 다양한 요소를 사회심리학적 이론에 적용하여 설명함으로써 교복에 대한 사회심리학적

의미를 연구하 다. 본 연구는: 1) 교복의 기능, 장점, 단점, 의미에 관한 기존 문헌자료를 조사하고, 2) 대표적인

다섯 가지 사회심리학 이론을 통하여 교복의 사회심리학적 의미를 조명하며, 3) 교복의 사회심리학적 측면에 관

한 향후 연구방향과 과제를 도출하는 목적을 가진다. 교복의 사회심리학적 의미 연구에 사용된 이론은 conformity

and uniformity, Post-modernism, role theory, symbolic interaction, 그리고 semiotics and informational processing

이었다. 상기한 다섯가지 이론을 바탕으로 도출한 향후 연구과제로는: 1) 교복 디자인 선택에 있어 학교의 가치기

준과 목표 반 정도, 2) 시대적, 조직적 변화에 대응하는 학생들의 교복변형 행동, 3) 교복도입 전후에 학생들의

역할 수행 변화와 학년에 따른 학생들의 교복행동 변화, 4) 교복 도입이 경제적으로 어려운 학생들의 의복박탈감

과 자아존중감에 미치는 향, 5) 관찰자에 따른 교복 의미 부여의 다양성 등이 제시되었다. 
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Although there have been a few descriptive studies

related to school uniforms, there has been little

research comprehensively exploring functions,

advantages, disadvantages, and meanings of school

uniforms in relation to socio-psychological theories. In

this paper, various aspects of school uniforms are

theoretically discussed with support of the previous

literature. Objectives of this study are to: 1) discuss

functions, advantages, disadvantages, and meanings

of school uniforms based on the previous literature, 2)

explain issues related to school uniform using several

socio-psychological theories, and 3) suggest research

questions and recommendations for future school

uniform research. This paper may contribute to the

school uniform literature that is lacking theoretical

frameworks and may serve as a guideline for future

research. Further, discussion in this research may help

school administrators to better understand meanings

and impacts of school uniforms, allowing them to better

counsel students and guide the use of school uniforms. 

II II. Review of LIiterature

1. School Safety and School Uniform

School uniforms have been increasingly considered

for adoption by schools worldwide. One of the most

important reasons for uniform adoption is enhancing

school safety. Currently, more and more school crimes

have been reported in the world. For example, the

Illinois Criminal Justice in the US reported that 33% of

all Illinois school children carry weapons and five

percent carry a gun sometime during the year

(Harnadez, 1996). According to USA Today (1994), a

survey conducted by the National League of Cities

found that one in four schools reported serious injuries

or death of students in the past five years. Although

these are severe cases in the US, school crimes are

becoming more serious problems in Korea. About 46%

of all theft incidents and 43% of all robbery incidents

are conducted by juvenile offenders in Korea (“Number

of Major”, 2000). In addition, 60% of juvenile

delinquencies were done by junior and high school

students (“Prevention of Crimes”, 1998). These

situations made the Department of Education in Korea

as well as in other countries encourage junior and high

schools to adopt uniforms in hopes to reducing crimes

of junior and high school students (Lee, 1992; Lee et

al., 1997). 

Another important reason for adopting school

uniforms is to reduce school fights and thefts caused

by dress. Many young people view school as a major

arena in which to display their latest fashions;

competition over appearance can result in verbal

taunts, fights, and thefts (LaPoint et al., 1992). Ray

Bennett, founder and head of the Public School

Uniform Project in Baltimore, US, stated that fights over

leather jackets and sneakers led to the introduction of

school uniforms in 1986 (Pushkar, 1995).

La Point et al. (1992) explained that the youth who

are financially poor, may want to communicate wealth

and status to compensate for their actual situations,

increasing motivations to engage in theft. Also, some

economically disadvantaged youngsters may be more

likely to engage in violent behaviors because of free-

floating anger toward themselves and others (LaPoint

et al., 1992). On the other hand, some youngsters will

delay or not purchase books and supplies, but will

instead use their money for clothing, accessories, or

hairstyles and others may skip school or work long

hours after school to accommodate clothing

deprivation (i.e., dissatisfaction with dress in relation to

peers or the feeling of not having enough clothing to be

satisfied) (LaPoint et al., 1992).

In order to solve those problems, an increasing

number of schools are trying to adopt school uniforms.

Presenting the positive results of school uniform
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adoption, school representatives reported that

incidents of assault and battery decreased from 319 to

212, fighting decreased from 1,135 to 554, and robbery

decreased from 29 to 10 after uniform adoption

(Coffman & Jurta, 1996). School educators hope the

cutting down on disputes and fights related to clothing

contributes to the improvement of school environments

and students attitudes (Stevenson & Chunn, 1991). 

2. Economic Function of School Uniform

The use of uniforms allows students in poor family to

conceal their socio-economic status, so that students

can be judged more by their achievement and ideas

than their appearances (LaPoint et al., 1992). Francis

(1990, 1992) found the significant effect of economic

stress on perceived clothing deprivation among high

school students, suggesting that the students under

high level of economic stress felt more clothing

deprivation than did the students under low level of

economic stress. Further, previous researchers

(Francis, 1992; Shook, 1996) found a negative

relationship between clothing deprivation and social

participation among adolescents. Although benefits of

social participation on adolescent development have

been generally recognized (Francis, 1992),

adolescents’ clothing deprivation has served as a

barrier to their active participation in diverse social

events. As an example, Kelly et al. (1974) found that

high school girls sometimes refused to participate in

social activities because they did not have appropriate

clothing. Some educators insisted that poor social

competence and poor peer relationships in children

can contribute to problems such as juvenile

delinquency, school dropout, and psychiatric problems

(Cowen et al., 1973). As a solution to these problems,

uniforms are becoming adopted by many schools,

letting parents save money on children’s clothing as

well as allowing students more opportunities to be

judged by their ideas rather than surface appearances

among peer relationships.

3. Academic Achievement and School
Uniform

The positive impact of school uniforms on students’

academic achievements has been considered in the

previous literature (Behling, 1994; Coffman & Jurta,

1996; LaPoint et al., 1992; Stevenson & Chunn, 1991).

Behling (1994) found that a school uniform positively

affected the perception of academic abilities and

school-related behaviors of the clothed models on the

part of students and teachers. In this study, teachers

and peers predicted higher grades, greater academic

ability, and greater leadership potential for student

models dressed in school uniforms (suits or blazers)

(Behling, 1994). Clothing conveying messages relative

to intelligence and academic potential has been

studied by several researchers (Behling & Williams,

1991; Behling, 1995). Lapitsky and Smith (1981) found

that an attractively dressed person was perceived to

have better writing skills. Further, Morganosky and

Creekmore (1981) found that physical appearance

influenced students perceptions of the leadership

ability of their peers. Based on these studies, Coffman

and Jurta (1996) assumed that students dressed in

suit-type school uniforms may be more encouraged to

work harder to justify the faith of their peers and

parents. 

As an evidence of positive impact of school uniform

on academic achievement, Whittier Elementary School

in Long Beach reported a tremendous improvement in

school attendance after uniform adoption (Coffman &

Jurta, 1996). Accordingly, LaPoint et al. (1992) found

an increase in the number of students on the honor roll

and an increase in positive student interaction (i.e.,

decrease in gang-related activities, decrease in

competition among students regarding clothing) after a
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school implemented a uniform policy. 

However, another group of researchers reported no

relationships between school uniform adoption and

students academic achievements. For example,

through a survey with 301 school administrators and

268 parents, Stevenson and Chunn (1991) found that

there was no significant change in overall attendance

or educational attainment after implementing a uniform

policy. Sher (1995) also found no relationships between

academic performance and school uniform adoption

by surveying SAT scores of 517 fourth-grade students.

The inconsistency in the results calls for more research

on this issue. 

4. Disadvantages of School Uniform

Despite all these possible benefits of school uniforms

for adolescents, students and parents discussed

disadvantages of uniforms as well (Harnandez, 1996;

Stevenson & Chunn, 1991). Reasons for opposition to

uniforms include: 1) restriction of student and parental

rights to freedom of expression in appearance, and 2)

restriction of youth to engage in normal developmental

tasks of identity experimentation using clothing or other

body adornment (LaPoint et al., 1992). In order to

express their individuality, students try to wear

accessories and different shoes, adjust skirt length,

and dye hair (Hamilton, 1998; McVeigh, 1997). The

appropriate degree of restriction in uniform policy has

been consistently debated by educators (Hamilton,

1998; McVeigh, 1997). 

IIIIII. Application of Theories

Functions, advantages, disadvantage, and

meanings of school uniforms are discussed reflecting

five socio-psychological theories or theoretical

concepts including: 1) conformity and uniformity, 2)

Post-modernism, 3) role theory, 4) symbolic interaction,

and 5) semiotics and information processing. 

1. Conformity and Uniformity 

Uniform can be defined as a form of clothing with

extreme conformity across group members. Uniformity

in clothing unites members each other and segregates

members from non-members by strongly emphasizing

the wearer’s group memberships (Joseph & Alex,

1972; Kaiser, 1990). By segregating themselves from

others, group members may build pride and loyalty to

their organization and may develop solidarity with other

members (Joseph & Alex, 1972; Kaiser, 1990;

McVeigh, 1997). Also, uniformity of clothing has been

used to express values, standards, beliefs, and goals

of a group as well as to indicate individual roles within

the group, enhancing or denigrating the honor of its

wearer (Joseph & Alex, 1972). 

In many schools, school uniforms contribute to the

high level of conformity of students’ appearances and

behaviors. School uniforms have a function of

discipline, uniting students each other and separating

students from non-students and students from other

schools. Sharing the same visible identity among

students may contribute to building pride and loyalty to

their school, increasing the possibility of peer

acceptance and harmonious relations among peers

(McVeigh, 1997). 

2. Post-modernism

Uniformity of students in school uniforms is

challenged by bricolage in some instances. The

concept of bricolage has been used by Post-

modernism scientists who stress cultural diversity and

social equality in current fashion (Morgado, 1996).

Pursuit of personal style through emphasizing

disordered combination of dress, use of ornaments and
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decoration, destruction of rules and convention, and

stressing eclecticism and the mixing of codes, has

been a focus of Post-modernism fashion (Morgado,

1996). Post-modernists explain bricolage as creative

combinations or modifications of clothing and

accessory items, which reflect the wearers philosophy

of difference and rejection of authority (Morgado,

1996). Therefore, uniforms may not be a form of

clothing preferred by people living in the Post-

modernism culture. However, some uniforms allow

some variety and choice in combinations and

decorations for the wearers (Damhorst, 1989). As an

example, Mechling (1987) described how Boy Scouts

engaged in bricolage to achieve personal expression

within the highly restricted uniform dress code of the

Boy Scouts. 

Accordingly, in the Post-modern culture, students

modify school uniform codes by adding some

accessories, adjusting skirt lengths, wearing a vest

over a shirt, etc. (Hamilton, 1998). These modifications

in school uniforms may be focused more on

paradigmatic difference (i.e., difference in things that

can replace one another such as collar styles, length of

skirt, etc.) than syntagmatic difference (i.e., difference

in the constituent parts of a garment) (Barnard, 1996).

The viewers may judge the uniform wearers as a

gestalt by organizing perceptions by means of

perceptual grouping of all objects that the wearers

carry (Morgado, 1996). Therefore, individuality added

to school uniforms may make students feel better

toward the mandatorily administrated uniform policy. 

Currently, adoption of new style school uniforms

reflecting Post-modernism culture is considered by

school administrators (Romero, 1998). School uniforms

seems not to have fully reflected contemporary culture

throughout our history. School uniforms have followed a

form of traditional business suit by including blazers,

pants or skirts, white shirts, and tie for men in

conservative colors and patterns. Littrell and Evers

(1985) found that organizational and societal changes

result in changes in uniforms by reviewing Catholic

priest garments during the 1950s through 1970s.

However, school uniforms have little been changed

over time. Therefore, retailers are trying to attract more

students by introducing new style versions of school

uniforms better reflecting Post-modernism culture in

association with famous designers (e.g., Mark

Montano, Karl Kani, Perry Ellis, Tommy Hilfiger) or

brands (e.g., Miss Sixty, Esprit, Nautica) (for example,

see Romero, 1998). If these new styles of school

uniform are adopted by schools, the paradigmatic

changes may allow students to feel better toward the

school uniform policies due to the improved

consistency between personal philosophy and clothing

expression. 

3. Role Theory

Clothing helps the wearers to better get into and play

their roles in society (Blumer, 1969; Stone, 1965).

Accordingly, Solomon (1983) said that playing a role

can be more convincing by the use of products (i.e.,

clothing) associated with the role. Through

dramarturgical perspectives, Goffman (1959) also

provided similar thought, suggesting that dramatic

props help the individual perform in a role. School

uniforms may help students get into their roles as

students, attending to classes, studying what they

learned, positively interacting with other students and

teachers, and keeping themselves away from violence. 

Although there is little empirical research supporting

for the positive effect of school uniforms on the

students’ role performance, some research (Behling,

1994; Behling & Williams, 1991) suggests that school

uniforms positively affect at least the viewers’

perceptions of student role performance such as

academic abilities and school-related behaviors,

reflecting a halo effect. Further, appearance may also
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affect self-perception of role performance. For

example, Kellerman and Laird (1982) found that people

perceived themselves more scholarly competent and

better performing tasks when wearing eyeglasses.

Based on these previous findings, it can be predicted

that students may more strongly perceive their roles as

students while they are in uniforms than while they are

not.

Dress codes allow group members to demonstrate

embracement of prescribed identities and roles (Arthur,

1997). Tangible objects including clothing can be

intentionally used to validate social roles. People who

are not confident about their role performances tend to

use consumer goods to symbolize a particular role or

identity (Solomon, 1983). According to the self-

completion theory (Wicklund & Gollwitzer, 1982),

novice role players are likely to rely upon the use of

relevant product cues to achieve role confidence.

Arthur (1997) supported the self-completion theory by

finding that college students use clothing as a tool to

compensate for lack of role knowledge and experience

when they get into a new role as a sorority member.

Although no study applying the self-completion theory

to school uniform deviation behaviors was found, it can

be hypothesized that seniors in high school may show

more deviations of school uniforms than do freshmen,

expressing their confidence in role knowledge and

accomplishments as a student. Freshmen may want to

stick to the school uniform restrictions to compensate

for their role distances. 

Role as a student may be one of the many roles that

adolescents play in their lives. Role enactment involves

various roles played by an individual and the degree of

commitment and involvement in each role (Swenson,

1973). Individuals may have different levels of role

knowledge and involvement for each role that they are

playing. In school uniforms, students may be better

able to concentrate on their student roles that include

studying, positively interacting with peers and teachers,

and learning social skills (McVeigh, 1997).

4. Symbolic Interaction

Hendricks, Kelly, and Eicher (1968) and Daters

(1990) found that clothing is an important tool for the

teenagers to establish adequate self-identity and self-

esteem. According to symbolic interactionists (Blumer,

1969; Charon, 1985; Mead, 1934; Stone, 1965), self-

identity is built through consistent interaction with

others, viewing themselves in relation to a reference

group and using significant others as a mirror from

which to reflect the self. Cooley (1902) explained this

process as “the looking glass self”. In the identity

development process, generalized others (i.e., set of

rules and expectation for behavior) are significantly

associated. For adolescents, generalized others will

primarily reflect the norms and expectation of peers.

Adolescents may define and evaluate themselves

based on their peers’ views of their appearance,

behaviors, and attitudes. Therefore, adolescents who

do not have clothing acceptable by peer groups may

feel more clothing deprivation and may be more likely

to be socially isolated and ignored (Francis, 1992;

Shook, 1996). Clothing conformity has been

considered as a key factor in group acceptance or

rejection among adolescents (Kelly & Eicher, 1970;

Littrell & Eicher, 1973; Smucker & Creekmore, 1972).

As adolescents enter the “games of life”, uniformity of

clothing helps adolescents to take the role of

generalized others, integrating themselves with peers’

roles (Stone, 1965). During this process, uniforms may

be helpful for the students to generate the peer groups’

positive review on the students’ programs, reinforcing

their peer-group affiliations. 

Peer acceptance has been considered as one of the

most important factors influencing adolescents

socialization and self-esteem (Kaiser, 1990). Since

feeling of belonging is an essential psychological need
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of adolescents (Reckless & Dinitz, 1972), adolescents

who are belonged to and accepted by peer groups

may feel secure and feel good about themselves.

However, adolescents who are rejected by peers may

have difficulties in building appropriate self-identity and

probably have low self-esteem (Daters, 1990). 

School uniforms may positively affect in solving these

problems by increasing the conformity in clothing

behavior among students. Adolescents in school

uniforms may experience more conformed response to

their dress from their peers, resulting in more comfort in

building good self identity and self-esteem (Daters,

1990). Specifically, students who can not afford to buy

appropriate clothing that is required for peer group

acceptance, may appreciate their school uniforms that

reduce negative responses to their clothing from peers.

These more positive reviews of the students’ programs

may positively contribute to the validation of self (Stone,

1965), supporting the process building self-identity. 

5. Semiotics and Information Processing

Institutional symbols such as uniforms, function as a

signifier announcing information about an individual’s

identity and role (Bouska, & Beatty, 1978; Joseph &

Alex, 1972; Volpp & Lennon, 1988). Redundancy of

school uniform cues allow others to apparently

recognize the group membership and status of the

wearers. On the other hand, uniforms allow the wearers

to hide their personal cues such as personal

preferences and socioeconomic positions. Some

uniforms such as police uniforms or military uniforms

provide more personal information about rank and

specific achievement in organizations. However, school

uniforms communicate a limited range of personal

information, highly emphasizing their school affiliations

and grades of a student. 

Although school uniforms purport to be an index of

student status reflecting the wearer’s responsibilities

and roles, the signs can serve as a false index through

individuals who do not agree with their roles or misuse

the uniforms. Goffman (1959) named the viewers’

misperception of an individual due to the misuse of

clothing as mystification. Since many school uniforms

are mandatory, not voluntary, the wearers intentions

may not be fully reflected in school uniforms. For

example, gang attire in school sending a message of

who they are or who they want to be (Harnadez, 1996)

may be removed under the uniform policy, making the

outward signs of gang affiliation less apparent. The less

apparent g-ang identity in schools may positively affect

school environment by contributing to the decrease of

school violence (Adami & Norton, 1996). 

Therefore, negotiation of meanings of dress codes

may be meaningful for these mystification instances.

Different groups may perceive dress cues differently

(Morgado, 1993) because symbolic value of a sign is

socially learned, with no necessary connection

between a symbol and the object (i.e., arbitrary nature

of meaning in Barnard’s words). People may link

various connotation meanings over the literal meaning

(i.e., denotation) of the school uniforms. For example, a

private school uniform of Eaton school in England may

send various messages such as a high social status of

the family and a high level of scholarship beyond

communicating the student’s status as a student and

school affiliations. 

IIVV. Recommendations for Future Research

Research questions are developed based on the

issues discussed in the literature review and theoretical

application sections. For each question, suggestions

for future study are provided focusing on research

objectives and methods. Further, possible research

implications and contributions are discussed. 
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1. Conformity and Uniformity 

Research questions relative to conformity and

uniformity issues are as follows. 

1. How do school uniforms contribute to the students’

pride and loyalty to their organizations?

2. How do school uniforms contribute to the students’

solidarity with peers?

3. How do school uniforms reflect standards, beliefs,

and goals of the institution in uniform designs?

All three questions can be studied through both

quantitative and qualitative research, exploring one or

more than one institutions adopting school uniforms.

First two questions listed above are asking about

conformity functions of school uniforms related to the

relationships with organizations and with peer

relationships. Research investigating these questions

may support for previous conformity literature lacking

school uniform applications, generating important

implications for school counselors and uniform

administrators. 

The third question focuses more on theoretical

interests based on Joseph and Alex’s (1972)

discussion recognizing the fact that uniformity of

clothing reflects values of a group. By studying a

variety of school uniforms adopted by different

institutions, researchers may explore whether the

differences in uniform designs reflect standards,

beliefs, and goals of the institutions. This research may

be able to add more theoretical implications on the

previous literature of the conformity issue. 

2. Post-modernism

Research questions relative to Post-modernism are

as follows. 

1. How have the school uniform designs been changed

over time? Were there any evidence of reflection of

Post-modernism in the contemporary school uniform

designs?

2. How and why do the students in school uniforms

engage bricolage behaviors through the

modification of the existing dress codes? How do

the bricolage behaviors affect the students’ attitudes

toward the conformity of school uniforms?

These two questions were developed based on

bricolage issues regarding Post-modernism. As

compared to other forms of dress, school uniforms

seem not to fully reflect societal changes. The research

questions can be used to investigate whether school

uniforms reflect organizational and/or societal changes

over time through historic approaches. Reflection of

Post-modernism on the changes in school uniform

design can also be studied through historic review of

school uniforms. 

The process and reasons for bricolage behaviors in

school uniforms (i.e., uniform deviation by adding

different dress items to school uniform or modifying

existing dress items) and students’ attitudes toward

school uniform bricolage can be studied through

naturalistic approach using in-depth interviews with

students. The findings may help researchers and

school staffs better understand students’ uniform

deviation behaviors and use the information for

development of school uniform policy. 

3. Role Theory

Research questions relative to role theory are as

follows. 

1. Do students more strongly perceive their roles when

they are in school uniforms than when they are not?

2. How do school uniforms contribute to the students’

role performance (represented by academic

achievement)? 

3. How do school uniforms contribute to the students’

self-perceptions of role performance? 

4. How do school uniforms contribute to the viewers’
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perceptions of role performance of the uniform

wearers? 

5. Do seniors in high school show more deviations of

school uniforms than do freshmen?

The first question asks about whether school

uniforms serve as a reminder of roles as students for

the wearers. This question can be investigated by

comparing the students’ perceptions of their roles

before and after the uniform administration. The

question two through four ask about changes in role

performance and perceptions of role performance after

school uniform adoption. These questions can also be

studied through a comparison of before and after

school uniform adoption. The study results may

contribute to researchers’ and school staffs’

understandings of the relationships between role

performance and school uniforms. 

The fifth question is an application of social-

completion theory hypothesizing that seniors in high

school adopting school uniforms may less depend on

the props (i.e., school uniforms) due to their confidence

in role knowledge and experiences, showing more

deviations of school uniforms. The results may broaden

socio-psychological theorists understandings of the

social-completion theory applications. 

4. Symbolic Interaction 

Research questions relative to symbolic interaction

are as follows. 

1. How do school uniforms contribute to the decrease in

clothing deprivation of economically disadvantaged

students?

2. How do school uniforms affect acceptance and

rejection behaviors among peer groups for

economically disadvantaged students? 

3. How do school uniforms contribute to the

improvement of self-esteem of economically

disadvantaged students?

Questions relative to symbolic interaction are

focused on the issue of peer relationships and self-

esteem. Adolescents may need positive review of their

programs to be accepted by peers and the positive

review will be necessary for adolescents to generate

good self-esteem. Specifically, school uniforms may

help economically disadvantaged students who feel

more clothing deprivations, achieve more positive

review of their clothing from peers, contributing to the

improvements in their self-esteems. The three

questions may investigate whether the economically

disadvantaged students experience changes in

feelings of clothing deprivation, acceptance/rejection

behavior, and self-esteem after school uniform

adoption. The study results may allow school

counselors to better understand the effects of school

uniforms on peer relationships and psychological well-

being of students and to provide better guidance for

students. Also, findings may provide empirical supports

for the symbolic interaction theory relative to school

uniform applications. 

5. Semiotics and Informational Processing

Research questions relative to semiotics and

informational processing are as follows. 

1. Do demographically different audiences (i.e.,

different age groups, socio-economic status,

gender, ethnicity, etc.) differently perceive the

meanings of school uniforms? If yes, how? 

2. Do school uniform adoptions affect decreasing the

number of school violence? If yes, how? 

Due to the arbitrary meanings of school uniforms, the

reviewers may link various connotation meanings

based on their experiences, knowledge, and beliefs

over the literal meaning of school uniforms. Therefore, it

will be worth to study how different audiences engage

in different meanings of school uniforms. The first

question asks about differences in school uniform
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perceptions of different viewers. The findings may

provide empirical supports for the semiotics literature.

The second question focuses on the issue of school

violence. It can be hypothesized that adoption of

school uniforms positively affect reducing the number

of school violence. Through exploring the research

question, researchers may provide valuable

implications for school staffs and counselors. 

VV. Discussion and Summary

In this research, diverse socio-psychological aspects

of school uniforms were discussed based on the

previous literature and theoretical notions. School

uniforms were explained by five socio-psychological

theories including: 1) conformity and uniformity, 2) Post-

modernism, 3) role theory, 4) symbolic interaction, and

5) semiotics and informational processing. Based on

theoretical discussion, implications and suggestions for

future research were generated. 

First, school uniform is an extreme ‘conformity and

uniformity’ example. School uniforms have diverse

functions such as uniting school students together,

segregating a school’s students from others, and

expressing values of the school, by sharing the same

visible identity among students. It may provide valuable

guidelines for uniform administrators to study how

different institutions are adopting different uniform

designs to reflect standards, beliefs, and values of the

institutions. 

Second, school uniform is challenged by ‘Post-

modernism’ culture that focuses on diversity in fashion.

Under the Post-modernism culture, students engage

with bricolage by adding individuality on school uniform

codes (e.g., wearing different shirts under the school

suit, shortening skirt length, putting accessories on,

and dyeing their hairs). Studying students’ uniform

deviation behaviors in relative to organizational and

societal changes will contribute to the literature on the

post-modern aspects of school uniforms. 

Third, school uniforms remind students their ‘roles

and identity’ as a student. Some researchers found that

school uniforms positively affect perception of students’

role performance such as academic achievement

(Behling, 1994; Behling & Williams, 1991). Studies

comparing students’ role performance and perception

of role performance before and after the uniform

administration will contribute to the future research. In

addition, self-completion theory explains that novice

students (Freshmen) are likely to be more restrict in

school uniform policy to express their role confidence

to others than are experienced students (Seniors). Test

of self-completion theory by comparing senior and

freshmen’s uniform wearing behaviors may be valuable

to enhance understandings of theory application in this

field. 

Fourth, reflecting ‘symbolic interaction’ notions,

adolescents in school uniforms may experience more

conformed response to their dress from their peers,

resulting in more comfort in building good self-identity

and self-esteem. Specifically, students who are not

afford to buy appropriate clothing that is required for

peer group acceptance, may appreciate their school

uniforms that reduce negative responses to their

clothing from peers. These more positive reviews of the

students programs may positively contribute to the

validation of self, supporting the process building self-

identity. Future studies should be devoted to the topic

investigating whether the economically disadvantaged

students show changes in their feelings of clothing

deprivation and self-esteem after school uniform

adoption. 

Fifth, clothing has been used as a medium of non-

verbal communication showing personal cues and

status of the wearers, according to ‘semiotics and

information processing’ notions. However, school

uniform provides signs implying a limited range of
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personal information such as school affiliations and

grades of a student. Many school uniforms are

mandatory, not voluntary, therefore, the wearer’s

intention may not be fully communicated through their

school uniforms, generating mystification. Future

research studying how different audiences engage in

different meanings of school uniforms will provide

empirical supports for the semiotics literature.

As discussed, diverse aspects of school uniforms

can be re-explained by applying five socio-

psychological theories. Based on discussion, a wide

range of research topics and questions can be

generated. Example research questions and

implications were presented in the previous section. 

References

1) Adami, R. & Norton, M. (1996). Not in my school

you dont!: Preventing violence in the Middle

level school. NASSP Bulletin, 80(579), 19-23.

2) Arthur, L. B. (1997). Role salience, role

embracement, and the symbolic self-completion

of sorority pledges. Sociological Inquiry, 67(3),

364-379.

3) Barnard, M. (1996). Fashion as communication.

London: Routledge. (pp. 25-31, 69-95).

4) Behling, D. (1994). School uniforms and person

perception. Perceptual and Motor Skills, 79,

723-729.

5) Behling, D. (1995). Influence of dress on

perception of intelligence and scholastic

achievement in urban schools with minority

populations. Clothing and Textiles Research

Journal, 13(1), 11-16.

6) Behling, D. & Williams, E. A. (1991). Influence of

dress on perception of intelligence and

expectations of scholastic achievement.

Clothing and Textiles Research Journal, 9(4), 1-

7.

7) Blumer, H. (1969). Symbolic interactionism:

Perspective and method. Englewood Cliffs, NJ:

Prentice-Hall, pp. 1-21.

8) Bouska, M. L. & Beatty, P. A. (1978). Clothing as

a symbol of status: Its effect on control on

interaction territory. Bulletin of Psychonomic

Sociology, 11, 235-238.

9) Charon, J. M. (1985). Symbolic interactionism.

Englewood Cliffs, NJ: Prentice-Hall.

10) Coffman, C. & Jurta, A. (1996). Do school

uniforms make the grade? Textiles and Apparel

News, 11(3), 3-4.

11) Cooley, C. H. (1902). Human nature and the

social order. New York: Charles Scribners. 

12) Cowen, E. L. Pedersen, A., Babigian, H., Izzo, L.

D., & Trost, M. A. (1973). Long-term follow-up of

early detected vulnerable children. Journal of

Consulting and Clinical Psychology, 41, 438-

446.

13) Damhorst, M. L. (1989, July). A contextual model

of clothing sign systems. Paper presented to the

Semiotics of the Body Conference, Indianapolis,

IN.

14) Daters, C. M. (1990). Importance of clothing and

self-esteem among adolescents. Clothing and

Textiles Research Journal, 8(3), 45-50.

15) Francis, S. K. (1990). Effect of economic stress

on perceived clothing deprivation among high

school students. Clothing and Textiles Research

Journal, 8(4), 1-6.

45

Eun Ah Yoh/School Uniform: Socio-Psychological Meaning and Future Research



16) Francis, S. K. (1992). Effect of perceived

clothing deprivation on high school students

social participation. Clothing and Textiles

Research Journal, 10(2), 29-33.

17) Goffman, E. (1959). The presentation of self in

everyday life. Garden City: Doubleday.

18) Hamilton, W. L. (1998, February 19). The school

uniform as fashion statement: How students

crack the dress code. The New York Times, p. B

19) Harnandez, F. (1996). Students opinions of the

new security measure/equipment in their high

school (Report No. EA-027-695). Washington,

DC: US Department of Education. (ERIC

Document Reproduction Service No. ED 398

619).

20) Hendricks, S. H., Kelly, E. A., & Eicher, J. B.

(1968). Senior girls appearance and social

acceptance. Journal of Home Economics, 58,

789-791.

21) Jeong, J. G. & Lee, S. (1999). The effect of

abolition of school uniform on personality.

Journal of the Korean Society of Clothing and

Textiles, 23(3), 471-482. 

22) Joseph, N. & Alex, N. (1972). The uniform: A

sociological perspective. American Journal of

Sociology, 101, 719-730.

23) Kaiser, S. B. (1990). The social psychology of

clothing (2nd ed.). New York: Macmillan.

24) Kellerman, J. M. & Laird, J. D. (1982). The effect

of appearance on self-perceptions. Journal of

Personality, 50, 296-315.

25) Kelley, E. A., Daigle, C. W., LaFleur, R. S., &

Wilson, L. J. (1974). Adolescent dress and

social participation. Home Economics Research

Journal, 2(3), 167-175.

26) Kelly, E. A. & Eicher, J. B. (1970). A longitudinal

analysis of popularity, group membership and

dress. Journal of Home Economics, 62, 167-

175.

27) Lapitsky, M. & Smith, C. M. (1981). Impact of

clothing on impressions of personal

characteristics and writing ability. Home

Economics Research Journal, 9, 327-335. 

28) LaPoint, V., Holloman, L. O., & Alleyne, S. I.

(1992). The role of dress codes, uniforms in

urban schools. NASSP Bulletin, 76(546), 20-26.

29) Lee, I. J. (1992). A study on the relationship

between school uniform and juvenile

delinquency. Journal of the Korean Society of

Clothing and Textiles, 16(1), 85-96. 

30) Lee, S. H., Kim, H. S., & Son, W. K. (1997).

School uniform satisfaction, clothing interests

and self-concepts of male and female high

school students. Journal of the Korean Society

of Clothing and Textiles, 21(2), 383-395. 

31) Littrell, M. L. & Eicher, J. B. (1973). Clothing

opinions and the social acceptance process

among adolescents. Adolescence, 8, 197-212. 

32) Littrell, M. L. & Evers, S. J. (1985). Liturgical

vestments and the priest role. Home Economics

Research Journal, 14, 152-162. 

33) Majestic, A. L. (1991, January). Student dress

codes in the 1990s. Inquiry and Analysis, 12, 1-7.

34) Manual on school uniforms. (1996). Safe and

drug free program (Report No. EA-027-335).

Washington, DC: Office of Elementary and

Secondary Education. (ERIC Document

Reproduction Service No. ED 387 947). 

46

A 제5권제3호



35) McVeigh, B. (1997). Wearing ideology: How

uniforms discipline minds and bodies in Japan.

Fashion Theory, 1(2), 189-214.

36) Mead, G. H. (1934). Mind, self, and society.

Chicago, University of Chicago Press. 

37) Model guidelines for the wearing of uniforms in

public schools. (1992). Report of the

Department of Education to the governor and

the general assembly of Virginia (Report No. EA-

024-228). Richmond, VA: Virginia State

Department. (ERIC Document Reproduction

Service No. ED 348 760). 

38) Mechling, J. (1987). Dress right, dress: The Boy

Scout uniform as a folk costume. Semiotica, 64,

319-333. 39) Morgado, M. A. (1993). Animal

trademark emblems on fashion apparel: A

semiotic interpretation: Part I. Interpretive

strategy. Clothing and Textiles Research

Journal, 11(2), 16-20.

40) Morgado, M. A. (1996). Coming to terms with

postmodernism: theories and concepts of

contemporary culture and their implications for

apparel scholars. Clothing and Textiles

Research Journal, 14(1), 41-53.

41) Morganosky, M. & Creekmore, A. M. (1981).

Clothing influence in adolescent leadership

roles. Home Economics Research Journal, 9,

356-362. 

42) Prevention of crimes. (1998). Homepage of junior

and high schools. [http://www.school.hongik.

ac.kr/contest/hi060/contest/cyber/gender/pokbi.h

tml]

43) Number of major criminal and percent of juvenile

offenders. (2000). Supreme Public Prosecuter’s

Office. [http://www.nso.go.kr/cgi-bin/sws-

999.cgi] 

44) Pushkar, K. (1995, January 7). Dressed for

success. Village Voice, 4(3), SS12.

45) Reckless, W. C. & Dointz, S. (1972). The

prevention of juvenile delinquency: An

experiment. Columbus, OH: Ohio State

University press.

46) Romero, E. (1998, April 10). Uniform design:

Schools new rules. DNR, 28, 2-5, 10.

47) Sher, I. (1995). An analysis of the impact of

school uniforms on students academic

performance and disciplinary behavior.

Unpublished doctoral dissertation, University of

Alabama, Birmingham, AL. 

48) Shook, E. C. (1996). Perceived clothing

deprivation and its relationship to self-esteem

and social participation of young adolescents.

Unpublished doctoral dissertation, The Florida

State University, Tallahassee, FL.

49) Smucker, B. & Creekmore, A. M. (1972).

Adolescents clothing conformity, awareness

and peer acceptance. Home Economics

Research Journal, 1, 92-97.

50) Solomon, M. R. (1983). The role of products as

social stimuli: A symbolic interactionism

perspective. Journal of Consumer Research, 10,

319-329.

51) Stevenson, Z. & Chunn, E. W. (1991). Uniform

policy/dress codes: School staff and parent

perceptions of need and impact (Report No.

UD-028-034). Washington, DC: District of

Columbia Public Schools. (ERIC Document

Reproduction Service No. ED 331 933). 

47

Eun Ah Yoh/School Uniform: Socio-Psychological Meaning and Future Research



52) Stone, G. P. (1965). Appearance and the self. In

M. E. Roach & J. B. Eicher (Eds.), Dress,

adornment, and the social order (pp. 216-245).

New York: Wiley & Sons. 

53) Swenson, C. H. (1973). Role theory: Introduction

to interpersonal relationships. Glenview, IL:

Scott, Foresman and Co.

54) Violence up in 38% of schools. (1994,

November 2). USA Today, pp. A1, A4

55) Volpp, J. M. & Lennon, S. J. (1988). Perceived

police authority as a function of uniform hat and

sex. Perceptual and Motor Skills, 67(3), 815-824. 

56) Wicklund, R. A. & Gollwitzer, P. M. (1982).

Symbolic self completition. Hillsdale, NJ:

Erlbaum.

57) Woods, H. & Ogletree, E. (1992). Parents

opinions of the uniform student dress code

(Report No. UD-029-580). Washington, DC: US

Department of Education. (ERIC Document

Reproduction Service No. ED 367 729).

48

A 제5권제3호


