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Abstract : This study is to find a theoretical basis for the effective teaching-learning of the geographical concept
through comparing two cognitive pshychological perspectives: Piaget’s cognitive development stage theory and
Vygotsky's theory with higher mental function and zone of proximal development(ZPD).

Piaget’t theory of cognitive development stage has been empirically proved in the spatial concept development and
provided a basis for geographical educational psychology. In spite of this contribution, it has its own limitation in that
students cannot learn concepts beyond their cognitive development stage. On the other hand, Vygotsky supposed that
concept development has been done by teaching-learning.

This study suggests that Vygotsky's theory theory gives more comprehensive theoretical basis for its effective
teaching-learning about the geographical concept development.
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concept) ©|2H= HollA dAF 7ld(everyday or
spontaneous concept) 3 TR, 7|02 hE
Mdze] BA oA JEHBE A4A Jid
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NG R R 7edt
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A AP EA S8 §JE ZETh

AlaLe] W3kl Q1A wEd J|E PHE EHE
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QA LG 5 A we-tge g o

X2l7Hd 2 Went a0 Chst QIXIA2IEPE el g

& o] vigto] =& RAolth ALY A WA o
£9] Piagetd A AlFE o|F, dgd} g T2
St weay #Ad g =9 AN, gg
3 g9 AAHL W o wE2 P} &
o dggce A%, F HAE &3 dEs F
YAste ggo]l F dEolge 4%, A WHAE
a3 BEe FUsA AgEHe oA g
&< P 2gd TEEE AAoEke A, Wl W
Ae o] degd Aygsivke FHAA o] Fof
A2 3% ¢ 39 7, 1994).

olE Yl 7HA] BHL 25, WHL THo A
PATHE Piaget®] FAF o] 8] dgo] o
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3 W, Bt Q2 APES HE &

< ¥t 94 gAY o
o SEARE 3L, A AAJQY AR FH
A (cognitive process), 1 A ¥ & (cognitive
development), A F+Z(schema) 58 Apolo] £
FE F7) W2l dutE R oF
o] AMAaE pHdt= B4 et

Mgel gt o] &L 2RFX =M thF
o]A 7] W&o Fgto|Y o, Saussured| 2|3
g JEeR B ol sidde] HEeR
HFE A} Chomskyd] HERAHEHLE B &
HEZ} & S FZ(surface structure) = AEFZ
(deep structure)®] Wl oajA fFEFHo Y2
e AR B2 =do] UAT o9 FFL
2 FHY EFFZ AFo™ dojHHe] AFFX
AojFo 2 AHEHUA doles EAFH2E A
Fel Ao AAHY YoHAHFF, 1992). oA g
Wetoll A Shgpoll QloiM g2 AR EE F
Aoz dojd, AE3 #AAHANA HIHIE AUt

dutAQl AAEGA e BHAM NE FL
Mgel g5 o5y A1y 2, Az AA 5
o] FAe U3 AHH7 fEA F LA
Piaget, Bruner, Gagne, Vygotsky 5 & H2|%
AEL AoA ALY #AAHNA ot Mg
o N B2 #AYE JHReH, o5 A4
= MY ZFE-gHgel HeEd 7127 i
J8} Slater(1982)¢] AAAY APAKAAM=
o9 AR AWE YHAA Fgow,
Piaget, Bruner, Gagne, Ausubel®} o] &oj1} Apabgt
o] REHOZ AFKY AAld IS v|HTh
ol MY ThFol oA dole HTe| WiF olF
AgAEY T F2 Ae HAA A
YRS{ Boid] AR LA 2T ZHA
ZAE PSR £ oK E Shtere 2ol9]
7R 715 digk & W Folzty Hgtth &
A A ddelg 71%E F2 dE 4HA de
A% 15eRe By, £ e F2 7
 AZFHHC MY JlF] o FH FE
71&0)A £ Holl Aot AP,

53] Piaget9} VygotskyEs ol Atxel #3
AN A g W 43F g F #EH A

i off 1o ki -n of

gziel 719% #AY F2A s #4E vt
RAAT, Piagete 383 7ido] 443 /Mde @
T2 Wy A0 AAFPY, Vygotskys L4
H shgel #84 gez WIHE ReE ¢
APt L FEE FoUt Aok pdedd
tha o] 23 149 Ao]E Piaget7} 9vldhs 2
93} Vygotsky7} &jvlshs wgzte] 234 #
A9 zolg yehlE Ao)7] wEo|th(Feldman
& Fowler, 1997). 274 Piaget= W&ol <3 3
& FA3L, Vygotskye & o3 wgS
FA3h= Aol

3. 20l o=t sk
1) Piagete] QIX|LEICHA|} JH et

A7 RA7IF, JATHLS AR wat FA}
wgs] it RS APHLE AT A
@& XF o]E313 Piagetdl] €J3td AH &5
U A 5 IFEAN NEE o= AT F3
2 FE F iue ey A wY
ol g8 Atk gdEAt A2 NS Y
T e AxEY FFd T Aok, 222
AR Aty FRE 2R £ Us
58e A doks Aeolth ol3 4T

Ze AA g o3 43 FEe AT Al
AZ Hol U7, @& FRES ALHOZ ¢
AuEA AgHT Z2FE w2 o E&He
wetaiA foh Piagets 013 e 4@dy 12
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a9 oJstE Qe AT ALEHA 19
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470 BA 9 AeEA By AHE #
AEEE e Wee g LA Piaget o &9
A IR A 4gAZ FEHEH ©|E Piaget
o AxugdA L 3in, o]g WA wt A
dirgoe] o] folths Aot E 1).

ojg} 7L AAEEHAE AEHY AYEY
FAQY A2 AFA AR o FAE A
B Wy, & #83 wye s s &
HAE QAB2OZ IE A o)EL M A
A Oy B2 Ao AENFH o|F gx
e J? 2 T AL AHA], =
-5 ¥7 53 22 223 AEEL U
o2 Aol JAAF, MAFOZ or]ilH AH
5o oj9A WY =R hE M 0|2 F
A ol E UA LEGAZ YutaF Aot

ML ol 7 AAEgdA Y ot R
oA % 2 wasin, 7 wadd A 37
o] Wgrohes A3 A& (physiological
maturation) ] & o A A AR AE
A Hg o) FE A AHS ¥
ZHAL 7] wEe] AAuide R g 94
FAQA g FEAHA ALAA 8 Y5
53, @Al gel deEos Ao

A2 LKA Piagete] ¥ The Child's
Conception of Space (Piaget and Inhelder, 1956) <]
E728 gold g Eo| 19 o4 HAE
A HHA AR E ATk Prior(1959)9] =834 9
2 ALH Satterly(1964)9] F o7 B4
ARG 2 ol Fo ASE tREe dFEE
< Piaget®] 24¥-& A A HEH B
= RoIA, Tzt AAF A dAlY A
Ao ool EA3 FHH A9 FHH
1S & 5 At Aol AE0|UY. Piaget ©l
£& 1970dd19] A3l Hecigde] HUL,

E 1. QXU SZHAIe| BAEH

sl A g 3EA S BAEA

USACIE | B84 247 (hesnce) | I

7-1154) | 748 22](Midde chidho) | (Represen j 2

2-7TA4| | A 227](Preschool) tation) S E

024 |25 tntaney) | | ]
sentation)

X2z o) Wkt stgof chet olx|alalstaiel nd

1803t 7R = ALHIAT o] A7l od ok
2 AXE oFsA] Rive AFAY BHS
7Hd StAE el 93 Piagets} FUAA o] E 0]
53] =AU

2) SURIX|ULTH 2t STHY wet

Agsto] FLATOE AAHUAM X FA
PALA% IE7H] FAl Ao AFHAZ,
A i & FFAEE F7E Alzege] Wiz
a3 Aol A JAde] FzF 2ol oj¥A
FEE A=A IAFHAG T8y 08 A7
o] i F-£-& A9 F7HA] 8 (spatial orientation) ol
A AE Fxde A7ded, A 24
of g RAZ AL UATHStoltman, 1991). ©|F
g A7E o283 &2 Piaget/t AAIF T
AR BEAAGLH, obF Tk BAE Q
AFA o} AN 435 FAE FAHOZE o)
e FAALGE FHOE o]FoHT

Piagete QALETHAIE wigoz FHAAE
A4+A A (topological relation), £F2 A
(projective relation), 7133 4 (Euclidian
relation) & Al 7t BAAGHEZ AAPoH, T
ML JALEIA S £33 o] GAZ wds
o, FHBAIY BEALS A 9ARE wedty B
STHE 1)

o]2Jgt Piaget?] o|2& F7+ #A
% & BEE doje} Fe9 722
FrE##(localism) ] FHEE W& Flo|v
7. 199), oldl ZA3 FAEY FHAAE
& A7 FAEL EF U A e F
#E BRI AA, 37 AMdL 7k ZolA
W Xeg wadch F WA, F-7h) A (spatial
seftings)oll ti§t 71¢ dHo] F/1ELE £
B ZITE Al HA, oF 104 o) FRE F7HAH ¥
A (spatial inclusion)o] AX& @9 F& EF o]
4o AR XY 4 Ak vl HA, Piagetd) F

24 wgeld ANE LAY WAL AFER
A, WAl e wee] WY A @ 2
ol ohT ABAAR Ast 5 5o A

< BetE Aol tH(Stoltman, 1991).
Piaget®] /1A EL F43ol1, 183 durz e
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ZER - &A%

2 9EANHYAD AAH 55T @Al
o) YHAL, I st Z+ &
A GRS Al7lel vehd, 47
o F&Hte Aot olgd A7 A%
AHEO A, 74 wig2 FZH AT
A Y MEE APelde] MPHoE FA%Th
= BEY APFE vz & Aolth

q& Eol], BE AN FIHA (spatiality) &
AA Wl Exsls Aol ohdel 1 AAME EA
3l Zo)A g “F A(intuition)’ 2.2 AA A EA
o= Aolth. ‘UAA 2= (cognitive operation)’
o thi Piagets] @2 #FE 7istdedl of
g oldj7t FHH A g5 X A, FE
T g5 e A FAAHLE AAse Aol
ollzl, &4 Wy dAdA WHAH A &
22 Jyehdte Rojth A Piagets oFg 8
g2z F7hl tid olsle AT wAY e
s BAEE Aog

o3 AFES WYEHLE Ty I 99
NZAQA A UM AFAHA St} & F
7+ fE=Folt) g 718 MR H
B AAZAME dEAHT Utk o)¢ 7
718HQ 7AA 3 A} ¥ Piaget |25
Ao ALy ArAES by 22 A4
AwsA @) Piaget7h 248 AL £43 7]
HEol BEFY Aol ok A} 19 &
7 ARE AFFogke A I AT Al
= Piaget?] 53¢l Aldlol vla) tpgFaivt= A
2 TV, obge Fzhitde] s 2P 534
Ze ook MAEY % SN AHY
= oty IYoE s 19 o2 A
g 2§ F&sted BHE AL dFE Al
435 gaEL, x2d $17l(geography hierarchy)
o thg obFe ojdE @R dHY Frtd w@E
AR Hugriithke AX dged g Zolzt
= £23% AAE A5 H(Stoltman, 1991).

29 AFEL, AL3E XS FHYS ¥
7+ g9 Higo] He obg el $¥ o] Piagett
dAF RAEE WX U o AFA ved
& F9gsa ok dgere] JdFES obFel 1
9 FHd e dAFEY 5
obect)ol thal 423t A4S AL Jdow AR

X
-yt wn

lo g

o N

oX
g
8
8

o} Hejol iy A zZH A (perceptual
constancy) S YHEH wWEA waEdts A&
a7 ok ol ATEL #AEEId e
ol oHEEL UF AF4AFClo N g 83
of g AAH olHE ‘& F fYUrk(Can'
tianism)' & F% ol sl (Liben and Downs, 1997)
‘T 4 JtH(Can-ism) & FH L Z(Blaut, 1997b)
TR olFY AAAEE FYsiE ddEdA
2 A3 Pagetd] BHE X oA ®T o
Yzt 9x4de s dutyx ofF e AAFEHE
Fa HrHPte Aol 1 A AFHHL QU

3) Weo| Mg NgsE

Piagete] AA@eaA oA Bd /A &
Fo ZHEdnh EEE sidel Asszel wet
ANFAAJ] AALZHE 972 &7 F-g57]
913t ARl AlRE dWsAlIE AR A
Hata drh olEF BHAM Fgol o]FA7]
A AE Eeo] AdPsojof Fopy Bekon, &
FEoHE AAdEdA I AR B4l
Piagetel] 114 &2 o3 A Egd HL
3 QaolAR FEZAL Utk Piaget7} <
Adge] YHog E AL o9 A AFHH
QALH Ak EHY ARl i A Wgo] ohY
g, 1Y REY g 7FesiA e 2HH
JAAFZES 1 7150l 2e2 d4FA% o
A de) FEAHA 3L A3 F A
A5HAFY Wolrh wWpA 19 FFolEL IF
o] wrgtd] F&EE W2 ore Fgoldelrt?

SgAtel AddgdA 234 AL e
Ao A7zRH BFA EF-¥Ee 5
ggpo] oyt Piaget/t A4 9 A4 74 A
A 9L sy AR AL e W
Hof Aejot Ful @A 4] WIS o
Ae g AN A7N2R A EFolt dEA
7b 580 & AH T AHL FIFHL
2 At Al g5l M dgE 3
o 1 F3k IAE dAd £ & fith IE
ojg} & ArIZRH &Fol TA AHAFHY
Mg FABE AL JFAME TFde AT
A IEYRE dAstoop I AR, o]
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T 2A FAY Y T oY EI| TEe H
4 A WY T ot Fwi R gt 2
A EF5F IRAAM ¥EHE I UEY Fx
(invention)ell Q1= Reolt}.,

e o9 4 FxH BFo| 7+ ggAtlA
PR E BEEe HFY Rl NEFU A
39 olsie 23 A AFEZE FHAMT v
S, 1 859 W& 42 ddvAo) net
getof gt} o9 ols] Y 1] wEgFol
et A§Eo] oz w4y M 1
olsf 5] AYE o i Aot} F &
49 wg o wE AU P oA
NastES o]F94d F Qlvke Aol

oA =7 upe} o] R KA o]F o]
2 gdgel 3t A7E Piagetd] FHAA
golZd AN FE AYFAQ obEe 14
WA FZhl A A, AAERE FHeZ 3
37 g o3 ©Al, 1g3 o)g BAF A&
7150l 58 59 FAE FAHOE o|FoHL,
3 A3 8L Piaget7l AAE 9A3 94
d e 443 dHY obFvio] £ A3
AA} F7H 71%5E & 5 ks Ao] FEo]
AT, AAF HEY fAC HF o5 ol
© @A A% FUte wE FR9 Fur|r

= AA B g% Aojges AT ¥

olgidt AFAAEL FHAY AEgFHEE
ol st 712E AFTATGE FHAHAY FUA
A 2 geAEY 84 5718 2 o
e Rol7l Ao A2 HAH AAFHA
&S Agste 2AY H7x s a7t %
e S ANk Had AN e A
WA A oW, AWAC] AF Fxo WHIE
7HALE EBAHQ FAY HFte g 9
8 gt il A 0 dUY A E
T ©dd 226 BASEE AFE FAoth

IAHAQ Piaget MAAA 22 ZF-BEE 5
3 Sk AAAES IFdFslEe APdLs
HIAHL ol2HoZ AFE Fukdl YAt
ol thall Blaut(1997a)c ‘FAlE o|EelUt T
SHIA DA, AESNAM Y 2FFHU B
A= Piaget o] 1 A7) Rohe Slaterd] A
Y o5 AP AAFLE =YHA

Lo

X|2|7Htd o) weknt shgoll gt Qix|da|styel g

233 BEAHoZ HAd =¢HUttE Ao}
Ackzh olo] i@ HZo] AR K FHAA
o]Fo] A o] oY}, F2 A9 AHAA
ojfolgom tiut 1 AHEC] AYX Kl 7HH
Hog ANAEATE Aol o)

25¢ WFEY PagetF RS e /g
52 AAHOZ o|FoiAH, zt &A%
AEL IA F45A o2 Ao| ofd A,
goll olA FHQA7EY zole FRITE Ao
Azt o AR hH M Piaget ANE A
A EY o]ZRe] 19 o83 titE e o)z}
9 Edve A& YvEes A otk gt
£ iR 2] AdANY @AYo o
A& o] olzl HAFoZ o|FojNTiy A
WA T, YHNAE GAH A 7] Yo}
A 1zke] FARE Aol & wrixg] A
22 FHE Yo E FEIVE @)

AT gty oE2EL AE AFA W =
S M e ZAHQ Piaget] FHEAE= A3
OE2n, 53 wASe g2 de T AMG
T FIE AT, SAF A cEeE A
olde] Y F8& A "de e Jzd
o AA AAlY e O 9% AR de
olE OJEEL FgAd UT AAYA 4L
Zzsed, olgj# AMFE Dewey, Vygotsky,
Mead 18]3 Brunerd|AlA A& ofefdh wh
Piaget# Q] HIELY #E3<Q Piaget o]&0] o}

2 FFY oL AAEEH, € o]EFo)
183 9 v FFo|ti(Blaut, 19972). 131} o}
HetEso] BEF 2 =& AL o
AL oI AT gudME ME b2
FAME Vygotskye= ¥4-8H¢ AL, wg
FE3e AU AFo2 AFEEL o
iaget®] #FF HIZHHA FHATE L F
F2 U

tlo |4 rfr ol kT

g

o
i

4. Stg0ll ofet et
1) Vygotskye| NSHMT|SUEY HEue

Piageto] o|22 AA|7} iAo BM9 o}F o]
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EER - £HE

2HH, Vygotsky] o83 AAE TE AR Al
3Foz FF3e 7ked EAde ok oy
& 4 Qlth Piagetdll UM Ala g, & A WY
gl oA R ddaiA|Tl Vygotsky
A3 Y 3349 42 7Hinterpsychological)
Fl A 42l (intrapsychological) HF2 WHH3H
HA wEdE A" Btk

Piaget O|EC.2 FEE AT Wo|EY Hdh
4L QARG AT T HETH ds9
FPo R HAsHEA, 7H?l’—‘1?l d@3os z7HF3t
o dhgo] i3 Auke|2& FYse L AR
Vygotsky= A& ’** S£HoE ALY - F3H3
ety B F/AS ARTLE WT-TE
N2 Az #H4E AT FAT Vygotsky
o|29] A wEAeFAE] HHAQ AxL
2o A3l WA LA 3 (ontogenetic) e #A
oA Yolrt AlE A A (phylogenetic) W3 <
Zve) A - B3bE 9 BFoA AsjETh B 1|
A] A A (microgenetic) WEE o] WAFHL
2 g2z dg”

O= Ay 3EFHA ]‘—5—(h1gher mental
function) EE U7+ If9 FA7TS EAHL
Z A3 719E 7Y, Y3 7isE F 7HA
Ao A verdty Btk ALde AMEE
*}‘)MW AT WA AHEF AdeA ey

, ookl AE W BEd g3 AdeA
L}E}"*Eh_ Bokth olgd 7+ 1 FHAIF
o] A WL 2dE F|(voluntary attention),
=84 719, Age ¥4, JeEx Arg 2
59 wdaAge n% FHLH I3 Akl
A Qe A, 719, A5 T4 F58A 5
ol =dl3 719, Ad3 AF, AAEA, Aol
g £o AN/ FoE AfRHE A2 v2
AbE)E A7) T F(psychological todl), & 71%.9
vl 7} (semiotic mediation)oll 23] o]FolXtt= A
olt},

AZke] FEAHAIN T AR A A3 FEY] AE
olp, oA 9 A A S HH 4
g3l Ao d&dA THete #Hgol ohE,
94 F A2 WA FEe] deEHe FH
o} Wt Agagd A8 dsEge] day
ol galojn, o]= 713 wizhel s o]Fo]

rfe rle

A deFdgol Hrt 19 o|EdA V|5 uf
N e e 8% Mdelth E3lo WEsE &
7149 Pe 2 He Reo] okt uisfr|A ete
Ao g 93 o]FojztE Aotk A &
FQ 71530 Ao, Tkt AMAAE, 1<,
e AAAAE, de FEE, 2, B4, X,
AE, 2 9 BE 439 53U 715 5ol ®
gH, I FAME do(ZTL T)E It M
F98A AAY WAZA, o9 on BAE F
A A7k AFTE ol 4 ATk Bt

IJe ‘=759 =79 o3 A (verbal
thinking) ] £43& @l 2|7|(word meaning) A
’;‘%9}\:}. ©@o] gujs Ale dojo] AT EFE

S vehlzl w2l 1 2uzh AojEARIA op
‘& AT @AA L37)7 ojf Tt on| Qe o
=TT 2gY Bo)y] Wl ule dofe)
71Zoln W4 B/HES Aot AEy 4%
oA B BE dol9 oujes F dytst el
o} vt} G- ALT A Yol HYE R 9
Ul E AL EE 4 e Aol

a3y @] guje Al dojE FEE o
AT AtZ@AFo|H, Aoj7} AbS FAIHL AL
o o8 #3 A o doj@ge] Art Avle o
o3 AlZ T 9u] Qe A9 F, A9} Ax
9] 3 dAolth Vygotskyel o] ©ojel &n]
 AlngdgaA g B3l 718 @9lolH, Al
9} ool dojF Az AFE Ry, AFH o))
Boe 953< FRolt obFo] waddl wat
©o] 9u] & Nde eI, Azt ol W
Ao A& wgdse Al dole AL 7]
59 o 71X e gMx ws, dado
£ Ro|tH(AEA 9, 198).

ojg} 7+ QojudiA| g AleTA Y 59
Hel F 7159 we #BAE o|Eu o Al
wgol| & ojgtY o, dolded AR EdE7e
FA ] e Vygotsky® A E Thomast (1H
D3 7o) =433t 9714 doF de T3
velhs 2, 5 23k (speech) & 0| 3Th

ol ] 7kX WeEwA, & YAA T& A4
& A (primitive or nature stage), &4 Hgld A
o} (naive psychology)®] @A, A71F4A Ao
(egocentric speech), W& <A} (inner speech)®} &
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SO EHERA| ALY EEA|
V. W3 ol . A4 A
. #7134 Q] I 8¢3 Az

1. 92339
ELEEERG]

<Hl7ﬂ‘574 bl > < Hlgioy A}J’.)
NS

L AN

a2l 1 oojeb Abn ol Cit HlTEI(e] HH
Z}E.: Thomas, R. M., 1985 Comparing theories of child
development, ZAQF - FHH, 1999, AR {A=E, B
LA} P123o A A&

1. 29 4o A9

AE AAAM dstd MEPIAR & g
geAlE Al GAZ RIS A WA SAE
Z# A<l tujo|A9] AL (thinking in unorganized
congeries or heaps)®] WAlo|Z, ¥ WA= B3
A} (thinking of complexes)®] ©Ao)th A WA
@Al 7Hd3 Al (thinking in concepts)®] TAIZ
2 704 (genuine concepts)©] WEbE @Aolh

olAY Aojo} ALY WL A SN
Hr o 7j9E MR o olEzHY #AAE
M2 Folx Ae F 47 2t o] 7/ €9 #
AL AA olRtt WA H@dH, Vygotsky A
T o] FA) 99 BAV BEA HEA AL of
Yk #E dF3le Uk a8y o 2ol
A9} oo EYAE AT

AtDet 07t ME BB =
2 Ohck I8 5 7HY 83=u
IABICE 282 YZME 0IRH MZ LI
cC

0PIz ot1 & MZEE M2 X7 SRt

flo me

pn
Bl oF
5 ¢
oF X
kLorr
o

-

X|2l7Hdol Wetnt steol Chet olR|AIssel Iy

o, 1986).

obEol 4AE) Weh Bold Ud T AY 2
& M2 FHIA 9T ZHY PES Qo9 A
27 QNG 29 AoIA A YA @
o o) Re obge] i@ 29) WYo) AW A

S37) AREE dugn AndA Aol
2489 oW A0, shie B8 Byuch:
De S ed EARE 2EHA 40|
B 2879 BAE ERHE shie 42E 9
mgh okgo) AFHEA T A9 4L o ol
ARARA RN AL B AT 433
Z2P9RE Gt AL dole) FHE oh5R
2 ohje 4 UAE AE Gl
A BT B ot HEel WAy Al
2 WG Aol g EAsE shed )
de YsHm wesl 8o o8 Aoy A
T & e ASHT AAHY AF FYol
bz E3h dAEe A A3 YsHu, A
2% dold) AAHY FHAANE RS + UE
43 W2 etks Rl

2) SEHLUEIEA oMo JHEde

ol9} e AdojF Alae B, F gdd
AY7t WFe F3 g 9 o]FAFge
Vygotsky9] AslE a5-saads 2HLEY
¥ (zone of proximal development) ] 7o g A
Wk Vygotskye w4-So 2FAHA £4
& THLEYF Y FEZ B Oo v (Wertsch,
1984), 2HYEEGold wg-ghgdl 53 9y
 GgozZHN g o] AoJHr

29| QBT Yotz ZHLHANES SN0
2 SIS HZBOEN BHEE AHN YYSE
A (T

(actual development level) T} A1019] OHLHLE B} Bs
St CERHET HESsI FHE HEEeEN ZBH-E
= TR e ST Hpotential development level) Q)

10IC .. SEYERAREE 0

HEDRs BANT, d=9 Y S0l e =
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RER - 28X

Bl= gt "‘A." OIL}, E3 §% 'J%I%EEFE
HOE £ UCEL HHA LY 20| LS
gNMog EX XS £ U= Ui, 2FELHEA
FAYEE olHNeE 82 X

gl= 2 301 &4, 19%4).

FIO
o

.
4> L
30
[l
Bl

10

JBR WAE 85RY ZHLEEFAA
B35S IFAE F e B9 FEE /1EF
A g2 FPsof g} AT Vygotsky= &
Hdddgolv AAH &g FES oFA &%,
BGrrE ok sheA], T3 obgo]l A9 hi 3l
A B HY §5% SHERE od 429 &
=& A, T A FF0) AR Y °]'5
Eol ¥e T JAHoRY FHoR e
Folojok 3t tE FEolofot Rl Eﬂbﬂ
FAHOoE AFEHA FUt HEF ZHYEY
g9 MNYgE HEIHI}= k¥ FR3 FoH,
YE A A$7t Wertscholth 18 2P9E9 9
< HEIA oldEy] AsiME B HA] o3

21 & (constructs) ©] B Q3tcty Botew, a3
REEZ 4349 (situation definition)’, “}3IF A
A (intersubjectivity)’, ‘7139 17} (semiotic
mediation)” & A A3} A TH Wertsch, 1984).

2EELEYE -5 FQ NEes &
Y Moll(1992)-2, °]& Vygotsky 0|89 F2 2
425¢ 943 709 (connecting concept) 2.2 A
Fak ALY Z19o2A ARA gFH F35H3
A dig Ax, 283 AT A JFdA
oo} F8A, daed doA X8 T B
/‘]'51@ R} BorEe AAd A= HYFY A
T2 5 WL g e EeEY
€ Aot} tA] 3 Vygotsky olE& FASIL
Ae F8 84E°) FHHLE AFHL AE

of ZHWGYHIEE, A3, F3}, JAHA A
2 o594 A Bl g JALE FA 3}
Qm]? S Ake] Mddde wAdA g AA &5
£ FA oFA F UAne Aot

A3 g9 =9 ‘2%4 e L=
< I AAY 8F5E FAAM 2ERE
dstE Aot} o} & 46}?‘1, Mde] w4-3t

\o

gl gloiAl, TAsh &Rt T HEATH A
o= A2 B8 54l §7) B A
AERE TS BB AN A
T R = ECIMEC DR A
AANE SEAY 4FHAH BEAES A
£5: @S WSwd J|xse 4EFH
4T BT & UES Aolg Agshof Bek 4
338N E9 BEA 449 F7) B g2
A Uehte B4B2 el ol et
o) 4YRY Sl APE AAs et @ 4
LS AT $EA W A8 Ro) T
29 F4SUE A 3 24 2 8 ye
z) meloed 54 dE Aol Age A
2 G +29 4RR9S PIFRAY TAE
3% 4 Q= =77 99, 18 A GEH
o ZHYYFIL Yeus Aolth
FEYeEl AT TS GEA
Adees olne wAxFH H4ol Yk 7]
A9 Serbsdel e we AQe AAY @
AE WA AAAE vl 4B NG EDe|
FEUTGE QO WYY & Ax AAH A
wge) F3o] uy FedG AN B
5o HYES ANYCE HujstE TAA A
A e A APUe $2¢ AoHES
273 R FAY 4 Ak T ZNE
BRHoz AAH g VYIFES FEHA
T AAH BerFAE A7t e S
44 ZA% BB Y L8HA ZE-0G
AANE SR ALY FAE BarEe
shebse Aol PANTH FLsch
A% Aol THLLFIE AEHrY)
AER TAT AL AEH Y S FEAY
Sd, 44, 9o, Tolo U@ AARE T
Yol R W, 2HLLIAY Ade
A 59 o124 TA7 A7, 196).
AAS FYS WA GERY THRLY e
AeE 4SRN FABZI} AR 24 o
S BHe PASdEE dINEe Iwe
9% AN A YA (scaffolding) & A4 3T
Ak WAYBLS Vygotsky?h AHE AFS ok
A, 29 02 A LAAA AU 2
Fo) 72 228 Hotdtal AW Wod Sl 99

m\m 2 rif

g

P
o
[

mto
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aE FoR(FEu], 2000), TFAY] IHED
I HAXY AHAHA ZF-FFE A3 A
3 obEe] 43R F =S HHI A
AFse A& BAE) 3 SRHLZ AMS3}
€ Haelth

olgY HiAMEY EE: FFAE sAdF A
Ao ZHEEIHAN FAE HAEA Fe
A A7l 2 & FAANTE AoltHE48
9, 19%). B0t 59 JUs FHAL A
Sty sy T4 mE = 2 vte
ALE, g5 Yo F/Hgd v =8&
€9 Wid, dAFos et FAd o
Hioh @2 HdE ¢A #o2A ey A
4, S, AY9EE 48 Fe Aotk wALA
o YA o)FARNH, ny-SE) AR L
T3 ZAE SEAlddA A4 g Addte HAFol
ozl g7t ZAbske] 4EAES A 5
THoE A FHEEEYE ol HAAHo)
goe Aot

3) S50l offh JHEUE

AA Ll #Adte Vygotskye FH3HE AR
HAE ARSI 2R AFHLE gFojyrt
T AAFEA BHE A= LEAEAEHE
g3, 433 watee o)L dAFH A3
X QA AR L] AA AHE FEoh A
g 5 0d 34, Ay de §% Ze 1%
A7ls, B L5AEATE AESE /A
2AM J5HI dede A5 FRM A=
Zol ofgt AME A 43243l Tl s o
FolAs deHAol7] gioldh L Sl
B 19 Adle o3 Ak

Ots ZHOIA 2l a2 FE dgs o
Ch OIZ2 212t MR E5& X8 RLAIFIN
Ol58 MEZE LY4ZoR 0180 Zich Y
= IS M DS HHS W2} DIX7IKIZ 220
ZHOICH 0130 25 88 2ol g £+ U=
AS Y2 XM & = QA Ek W2t E2
SE0IEt 2E0l @M LIODE LEE REsls
SOk W= SN2 g=E JIs0l otvet &%

Xlei7Hed ol Wetnt o it olx|laistxiol

ot UE 7SS0 FO00F SCE BX WKE A
Aol JVisy A2TEo M0l 27 i
AQXE AT EFeE UKD AT AXIT 16K
OfZh Stk D=2 A7t Obui2t OIHE KI=oH0t
SR (MBS A4, 1980).

A7 & F Ze-ggol drgxie g4y
dg FFEo YrMop i Vygotskydl Az
33 Ty Ao Be-ghgd wed ¥y 1
AL Al 24-85o] o]F0jd £ e o)
gtk olF F AL EF YMgoz wiEy
o] A EH(reciprocal) S 2 AP E Fo-gH5o
7183 YeHe IFELEEYE FEsE QAog,
otFo] SFA SolM AIFEHL JEYEL T
gt 228 £ UE ook W3y dg JHES
EHdosls Wds A3 S AARd(geg)
oty AZt3IALh ole sl R =40
JHE HysHe WAss) opa, Wiaoez 9
o A AP E FAHo|th olo we} e
o] YA o] HEHOZ AU E I
< wgel o Ao ofYrh HAIA 2AE
& ANEGS 423y 457 9 5 Q=
o7 717 e AAHEY 502 AHsA =
t a9A gge EFos Y 53 A
o AlA AEF 71e s LEATE A ¥
FHolY HUHQ FHo| He Aol

TR F2% AL Vygotsky7t Tahe 5
< o8 delEErsy s T2 Ifos
1 Yuj7t g2t Rolth Vygotsky?l AME-§
&) obuchenie7} GolA FAE] 93 ‘learning’
# instruction’ 02 EL5o] HIHUT} o7)A
instruction” ¢} juj= TEAWE #-GALd o 2
A3t ‘teaching' ©|\} ‘traning' F3 & 27|
2 oJsigol wal, FAW} e dol 2¥ S 2
WA Sgate] FFAd Fde WA o 9w
Al ouZ oAUt WHE teaming’ 2 T4
e} Sgol 2FE F vz oddu. 14
u} Vygotsky7F AHL3E ‘obuchenie’ = $EAQ &
FEFAAM wAbe} A YES TP g
A 71 AT gol UYL Ate} st 9] W
gtg 4534 Aolth Vygotskyol UolA &
< dubEo 2 R 4HE FH-dgon, nAS
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X8R - ¢EX

g9 ZEPFL AZE FAM Ie-gg A
3F4o) B} AA3 ou]o|r(gzu], 2000).

wetr] Ze-Tg2 WAL FAHY ‘teaching' &
g5 $49 ‘eamning o ©Ed gl ohE
DAL g5AL, 249 el 4] e L
A FA2 F3FEse FERFA IAF-T
(reciprocal teaching-learning) .2 ©]3] 5 o]} bt}
AL gAY Mddde] WA U w
Fo 9% Ax oy, B&At AN WHEY F
Aol 9% AT oid, A9 FFAQN F3F
49 24-FE5E A o)FoE F USE
Z3te Aot

4) X2Pid my-350)e] 8ol

0|9 2L Vygotsky®) o}o} ANE A2
Adeee A48 25949 28 Edz 9
28 W, A7) Z5-AES U ATH0lT 55
Mol HHow AY & AN, ol§ uwo
2 8 Q77 BAHoR olFoixA @7 Ut
AFE vish 2ol ALY - B8 THT BA
AN AASE AEHT AN, FT o
FAAA AARE AL o2 AAsI} A
B5ojo} B}, 7ol E 19 oo} APl
AAAES ZE-sgol AN whE A
A @,

a9 B AASY, A A2 Addg
2 ARAY AS AR F7b) weh D
Hog ool Aol ojUd, AN =
S840l el ol FoiTkE Aol

AR TE-HESE AL FER9 A
QagolAR, 24 ARt 102 LE B
AAN SEE AR Yebe AL o &
£9) A} 58 AR YAA YeoE
AL, SEA) Bgo] Taol o Zwo] ohy
3, shaael s b5 e Aol O8 AYL o
@ ol ShaAe) e sbsd g9 23
wggeo) sadel wel e e a4d
AIHE SRl B TEA dehbs Rol

a9z AAEY BEe SEe ol
A9 4EFBHL AuAoR Tt Y
oz ojfolAcl @t AAAYY TH-SHEL,

248 ghgol Sty AEEs s AR
Ao AMHE §F0l7] WE XA AFE
g7 & & e A OE F UAe A JAF
FEE GHAE o|BUA &Y gl A
Hog Fo3lz o) gtk

DARE St 4eEdrlE JidelA g3 ¢

< 7HEANE 98E sliok g AAFA
AL 23, e A RoR ¥AT
T Aol oz, FFAt BEs B3 Ndes F
9AE F UAEF gAY gdFHAd Fosor
g} Al T3 ARG dge] gA ARE
#e] FeEFE B O o9 FX E(frame
of reference) & FHEE 3of o B A=
StEAtel ASFRA o2 A3 5w
ANFol e saaty AHoR AEE B 5 9
oje} M, 159 A3 - 313 WAL o
g Slojof itk dFA7E FAEY WHslsleE A
Aol qizhgt WALk 4SFAEE A 1 9
nE FRE 7I8E A Rdw 2HLEAY
A9 BFE oy s] wFojrh

metx] x2d 2es % 2e-ged, 7
BH AL A3y 7, ANEere 247t of
vt A543 =8, 254 dis)h daxe 43
wagd g o, ggate YA Mdd AR
A d Mde ZF-gFog Assojof 3,
ol g FFEE "dhe T AdE JEAL
2 Ao gt} ol @ AFELS A 2
Aagdd oA o] FojA o} 3iv, WA-SHgat
ZH EE Y7 33ALE AviEe Aol o
Fo|n A3 AL AR Aol g
253 sy 713E FNE 5 U=E FF
B3¢ ARSI FEAEY 553 FAE 53
}52r8-9] 71318 Jossle A =3 e F

o
[«
L% 25-3E HA0)7) gEolr

548

£ A% Pigetsh Vygotsky o129 o8
AZ37) A% Rol ol olF T HYS W
st =98 FaA MM Aded Bo &
F49 Z5-Hgel 024 EUE Ras: 2
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ol 1 FFoIuH.

e 23 AAMAZE AE obFAA AnE
¥ PiagetolA® AH21H Hg2 AL, e 2
A 2AAE A A6 AT 2 Vygotsky
AANE HAL ZZEUT. Piaget= AMSH W
stol @& A =23 &2 AAH ¥Ed T
848 AFRAL, AHgegd dPste AAE
gaAd ogd #g¥d £ Ade AAUZ,
Vygotskyol 1oiA AARA MFdeg oA
Agste A Ee} 4T Ao} opleh, A - F
3 F3AE AF-8gel A3 olF|Ane
At Pagete A7t Hde §5, Ees)
7t HEdd JAFRA 2FS FACLH,
Vygotsky= 7ol EHE ABH g A
stef, 1 2EHRE dRste RO tH(Panofsky,
et al, 1992).

oMY F Atge] o]EX dAwEHHY HF
AA ol =B FAMEE AUBA, FA
Az W] A & M2 9E FFY 7MY
of 7123tk med F HIE FERAHE
AR ZAE A Ivde, F HAgd
Zz7to2RE 7+ Ay FFAe Z8H
Q A7t 4B A FYH R Fot §3 9
EAA AelA e #H de 2 7] o olE
3 EoA ME T gHE 7] dEelth

Az T&o)A Piagetd] ol g @itel
N Ll 53] U AVIE & FoE,
Vygotskyt: ZF-8t5& FlA B2 daAtd
PN ee] NFFY(FHLLIN)E 2E
NE & e BHE AFIHEE, o8 BH2
N2 e el HIsojor & Aotk oA
25 Piagett A2 ZAtelA SEa dutol T3
AEE A wWiE E97t =] AeAE MM
o, VygotskyE 8ate] Ald weEd 99
FAZE FRAE ofRA Fok deAld Wa FY
AAHA AFE AFH Fo FRARGE AL
25-g5S THA ggae] AdEee H3ha,
ol HIgoE A Ay ¥de FHoR
e AEEE, Sl o8 wEo] o]Eon
AP uEeE g g Ho 9 HIHL F
FAA fHo A F AL Aot

Ao A iF-SgAde FES dFE

Re|7td el weknt saol o X|MaigEel ng

I

of AT oH, oY WESES AE-U%
FHo) 2% Y& TN W BE AL

FHo7 FHEHEHE AAY FE7t Ao o]E
o2 g AHolth o] Aol Vygotskyd] oj&&
g AgAo|x g o|EFetk 19 =oolM W
F-gEAAL A 528 2F 9 w9
Z FAZ A3l 43 FAH U (intersubjective)
FHgog AfAch "o &Y Fgel AA
2 A%L ujXe AE-E-GAE Yol F
A" ol #HL AdidE w7
A8 Z-sigol Bt d4Foly WgHog
3= vhego] g Holth

Zg-ggo] e Mdgded Hgd AHA
Z AL AgE RE AL Bes
AR EE £F037 o|FA St Qith
H7t INZ g5 dEoE gAld
RE, o] F HAAHelE w$ BFG
A7 EAFEES gt 3 o] g
FAH) 2FEYR A Age xS
- kst FAAH A7 ojF4E o
A2 AEE § & Aotk ol wr-3hg&
M AFsEE ANy gEE dyste o
23, dA3 437t A& A4 AAR
A 7| g

ool R

2, oft
ROorlr 2
b

1-

o B A RN o

i

53

1) Piaget7} ¥ E @A 0] schemed EA
schema(B4E schemata)@hz G0 ©ol2 WY
g3 glon, BHgt oulel el AT Ut
o2 oA FZE(cognitive structure)Z o8| H 3L
At

2) Piagety A 4jo] Qe 34 FHFHo|H 5F
Hog FAHE Roldke Kante] F39) 528
ok, ot Kantohe @2 A7} 37 32 o
WE JgEe] AAHALE Fold Ro] oy,
A¥H HARE oflrh AFolv A2 s}
87+ JaEge] A Bad] HAHT A
FAEYGE 2tk J#8A Pagetd] F3E 4
32459 (interactionism)’ F2 "WAFH FAAF

-

- 173 -



5) Piaget o12¢) A3Hol js) T

EER - £RE

2] (developmental constructionism)’ 2He T2 A A
7% g

3) Piagetel 2319, o} oA AAE A2 389

%93} obgel 1 &9l AT A ANTE
7ol o] 2 A% F 7R A3 et
d, 2 sE okgel We FRE A¥E U
A desaT WA MPoEA JEgd
vpe) 38 gl QoluA P& AL, o
2 due okgol AEAC AANE A 2
& oW B58 WMee Yo Hdte 72
golt}, o £ ARE FE dul Spoz Y
g 9vlgl sol otk AAE Yol s
2ol EUE E WS Avle F¥0E, o)k of
$o| M2& AYL AF WA FeAslEd o
2% AR% $29 AN FUse) U
Wek ese AAPEY W, & ol ofF
47 4 doke Aolth mad 1 ol REL
54 GEAdAE e #7 g BEel 7
2xHE wde Rouathe Rolth R4,
1006, AR Q223 7§, L&A, 5051

a
7

4) Piaget A2 wlA% 109 $U9 AFE AU

L & o238 #4E 7k ALY
&g ugtch(Lioyd, 1983).

- B34 2 %)

o)
zoE

A%
BT Q= A7 ZE2FE A Paget ¥t
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