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I. Introduction

The purposes of university education can be
divided into two categories according to point
of view : academic-oriented and specialised vo-
cational-oriented. The departments related to
clothing and fashion are also oriented these
two purposes, Considered the fact that most
graduates want to get jobs in the related in-
dustry, however, it is very important to direct
and develop the creative ability and technical
skills of the students as a preparation for pro-

fessional practice,

It is stated that fashion industries find diffi-
culty in emploving capable staff even though
more than two thousand graduates from cloth-
ing and fashion related degree courses yearly.
68% of fashion specialists are designers but
there are not so many competent designers,
The lack of pattern makers is more serious be-
cause most students think pattern making is
technical rather than academic and do not
want to work as patternmakers."

Lee(1989)% stated there were not enough
fashion education institutions and in which

graduates, majoring in fashion and textiles,

* This study was carried out during the author staying at K.I.AD,, Rochester as a visiting scholar sponsored

by Sangju National Polytechnic University.
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had not acquired essential knowledge and
skills in industries. Lee suggested that to solve
these problems, the improvement of curricu-
lum and more intensive education has to be
carried out, Also she suggested that oppor-
tunities like workplacements make students
able to recognise what fashion industry needs
have to be offered. J

Other studies also recommended that to el-
evate fashion education it is necessary to offer
specialised courses, an improved curriculum
and collaboration between education and indus-
try(Do & cols., 1994 ; Lee, 1995).V %

Therefore it is thought very useful to inves-
tigate fashion and textile education in the UK,
one of serveal countries which have well-
establised fashion education system. The pur-
pose of this study is to make some suggestions
on the basis of findings in order to improve
clothing and fashion education in Korea, es-

pecially in the case of specialised curriculum,
II. Background of the study

1. Clothing and fashion related education
in Korea

As previously stated, to achieve specialised
vocational-oriented educational goal in the
clothing and textile related departments
subdivided courses and collaborations between
academic institutions and related industry are
necessary,

There are several studies about the edu-
cational improvement in the clothing and
fashion related departments(Park ; 1983, Do &

cols ; 1994, ILee;1995).09% However, to

recognize the necessity of the educational im-
provement in these departmenfs, ‘A study on
the education of fashion for the development
of apparel industry’ (Do, Kyu Hee, Kyung Soon
Choi, Jung Ok Lee and Cha Jo, 1994)" was
reviewed because this is the latest study ana-
lysing fashion related education to find the ef-
fective curriculum of the future in the fashion
design and the clothing construction area.

The subjects of this research were 52 cloth-
ing and fashion related departments but there
were not included departments of Textile de-
sign or Dying & craft, etc. The included de-
partments were as followings : Department of
Clothing and Textiles(¢] &=}, o] &8}, ¢
7 &8 7), Department of Clothing or Ap-
parel(2]4}8tst), Department of Clothing De-
sign or Clothing & Textile Design or Fashion
Design( 2] 4 <91 37}

The curricula of 52 clothing and fashion re-
lated departments were analysed. The findings
show that the present curriculum comprise 5
sub-specialised areas : fashion design, clothing
construction, social science of clothing, textile
and clothing science, and others like textile
design, dyeing craft, fashion display etc,
These 5 areas are included in the curricula of
all departments except one in whose curricu-
lum is not included clothing and textile sci-
ence, Moreover only-a few departments run
one area-concentrated curricula, Therefore these
52 departments’ cwrricula were very similar
even though there were slight differences,

In this research, the authors concluded that
clear objectives of fashion education need to
be defined on the basis of the characteristics

of the field and suggested education methods



{Table 1) Education methods suggested by Do, Kyu Hee & cols'
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)

Education Methods
for the fashion design area

Education Methods
for the fashion design area

Major concentration systems need to be
introduced.
More design-practice courses need to
be included to educate creative designers and
the curriculum need reflecting
needs of the Apparel Industry practicians.
Internship, a kind of the Academy

Basic core courses need to be offered
to support the fashion design courses,

and Intustry cooperation, needs to be introduced.

Major concentration systems need to be
introduced.

Workshops, which are sirmilar to the actual
production systems of the clothing Apparel
Indusfry, ard required.

Internship is required.
Courses required for hoth the fashion design

area and the clothing construction
area need to be offered effectively

of the fashion design area and the clothing
construction area shown as {Table 1), About
curriculum and collabolation between edu-
cation and industry, it was recommended to in-
troduction of specialised courses and intern-
ship for both area, '

Therefore it may be very useful to investi-
gate fashion and textile design education in
the UK where subdivided and specialised edu-
cation is formed, even though the education
systemn in the UK is very different from that
in Korea. Also, collaborations between edu-
cational institutions and industry in the UK
are operated very effectively through work-
placements and projects sponsored by indus-

try.

2. The secondary school education system
in the UK

The most specific character of the education
system in the UK may be specialised second-
ary school education preparing for the future
degree courses,

For years the state-provided educational sys-

tem has offered compulsory schooling for ail
children from the ages of 5 to 16, the minimum
school leaving age, when most pupils take the
the General Certificate of Secondary Edu-
cation Examination (GCSE).

Shown as (Fig 1), students usually take the
GCSE of 6 or 8 subjects according to their fu-
ture majoring areas from followings : English
Language, English Literature, French, German,
Greek, Latin, Italian, Portuguese, Spanish,
Mathematics, Geography, Physics, Chemistry,
Biclogy, Art, Music, Drama, Physical Edu-
cation, Religious Studies, Information Systems,
Chinese, Classical Civilisation, Design, Elec-
tronics, History ete.® During this period students
can aquire general knowledge.

After thgn the student prepare Advanced
Level (‘A’ Level) examination at special sixth
form colleges or secondary school for 2 years.
During this ‘A’ Level course, students study 3
or 4 subjects related to their future BA(Hons)
or BSc(Hons) degree course so that they can
acquire fundamental knowledge. Subjects in-
cluded in ‘A’ Level examination are as follow-

ings : English, French, German, Greek, Latin,
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Spanish, Maths, Further Maths, Geography,
Physics, Chemistry, Biology, Electronics, Art,
Music, Economics, Politics, Religious Studies,
Chinese, Design Technology, History, History
of Art etc.”

The student who wants to enter degree
course, has to take the ‘A’ Level examination.
Students who want to major in arts and design
can enter foundation course with or without
taking the ‘A’ Level examination, however,
they have to submit portfolios which show
their abilities and possiblities, This foundation
course aims to broaden students’ visual percep-
tion by introducing them to a very wide range
of ideas, attitudes, techniques and media, en-
abling them to make informed decisions about
the area in which they intend to specialise on
degree or other higher courses.

Another character of the education system
in the UK is that the study routes are not lin-
ear, Shown as (Fig 1>, after finishing various
vocational education courses (GNVQ) and Dip-
loma courses, students can enter related de-
gree courses, too.

So students can start degree courses with

Postgraduate
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BTEC Higher national Certificate__'B A(Hons) Degree
BSc(Hons) Degree

Diploma of Higher Education

b i

r Foundation course

)
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BTEC First Diploma =

¢Fig 1) Education system in the UK®

‘A Level or Equivalent
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basic knowledge. For that reason it is natural
that the degree courses in the UK include only

specialised subjects,
[I. Methodology

Although there are many different courses
for Certificates, Diplomas and Degrees in the
UK this study has included only BA(Hons)
and BSc(Hons) Degree courses of Fashion and
Textile Design similar to the BA degree
courses in Korea,

This study was carried out by two ways : 1.
Using questionnaires and a literature survey of
the present situation of fashion and textiles
education in the UK. 2. Case study of curricu-
lum and course systems

To invetigate the general situation in
fashion and textile education in the UK
questionnaires were sent in March 1996 to 51
UK institutions listed in the Guide book of the
degree courses in Fashion and Textile Design,”
addressed to the course leader of each course,
This questipnnaire included 14 open-ended
items, 4 about general characters of courses ;
course ‘duration and mode, the maximun num-
ber of students, the number of full-time teach-
g staff and their industrial experience, 4
about curriculum ; the most emphasised sub-
ject area, criteria for graduation, kinds of
projects carried out by students, and industrial
sponsorship, 3 about workplacement ; exist-
ence or nonexistence of workplacement, reason
for nonexistence if not, and how to evaluate

workplacement, and 3 about employment ; the

rate of employment of graduates, the areas
employed and how to find job, Returned



useable questionnares were 12 courses (24%
response rate).

In addition the Guide book of fashion and
textiles degree courses and prospectuses from
universities and institutions were investigated,
too,

Also all course leaders were asked to send
curricujum details but only 2 course leaders
sent it. To accquire more curriculum details 5
course leaders were asked to meet, but 4
course leaders were available, Through the
personal contacts with 4 course leaders in June
and July, informations about curriculum con-
tents were given by 3 course leaders. It was
very difficult to acquire curriculum details in
the UK because curriculum details run by each
course was confidential. Here is the limitation
of this study so that presentation and con-
sideration of several curricula was conducted
instead of most curricula of fashion and textile
design courses in the UK,

This study can be divided into two parts in
its findings : 1. The present situation of
fashion and textile education in the UK, 2,

Case study of curriculum and degree scheme,
IV. Findings and consideration

1. The present situation of fashion and
textile design education in the UK

1) Types of degree courses

There were 62 courses in the Guide book of
fashion and textiles degree courses. They could be
classified into 6 large groups according to their
related fields by

curricula and prospectus of courses,” Shown

inspecting outlines of
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as (Table 2), textilerelated courses, 44% of
whole courses, were the largest part. This de-
gree composition might reflect that the textile
industry is one of the most important indus-
tries in the UK,

In addition to very specialised degree courses,
each course was subdivided again, For example,
at the University of Dundee there are two tex-
tile-related courses subdivided into Printed
textiles and Constructed Textiles. Also at Cen-
tral Saint Martin’s College, students can choose
to specialise in one of the following six options :
Fashion Design, Fashion Design Menswear,
Fashion Print, Fashion Communication and Pro-
motion. Fashion Design with Knitwear, or
Fashion Design with Marketing. Moreover at
Edinburgh College of Art, on the Art and Design
BA(Hons) course, students can specialise in
Fashion, Theatre Costume and Printed Textiles,

This situation is very different from that in
Korea, As previously stated, Do & cols. (1994)"
found that there were 5 different names used
by 52 departments in 49 universities. More-
over, the names used were slightly different
from each other but the curricula for these
courses were so similar as to be indistinguish-
able.

Do & cols.” study did not included depart-
ments of textile design, dying craft, etc so
that the findings of this study could not be
compared with fashion and textile design edu-
cation system in the UK directly, However,
the significance of these findings means that
clothing and fashion related degree courses in
Korea are not specialised, neither are they in-
tensified. This situation can be explained the

difference of educational system hetween
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(Table 2) Fashion and textiles degree courses in UK

n==62

Related Field Degree Titles N(%)
Textiles and Design and Craft, European Textile Design
Surface Textile Design, Printed and Knitted Textiles,
Decoration Textiles, Textile Design & Surface Decoration,

Design for Floor covering & Interior Textiles,

Surface Pattern, Printed Textiles & Decoration,

Constructed Textiles, Textile Art,

Decorative Arts Design (Surface Pattern), etc. 27(44)
Textiles and Textiles & Fashion Design, Fashion /Textiles,
Fashion Textiles & Fashion Design Management,
Design Fashion & Textiles Design, etc 13(21)
Fashion Fashion Design Technology, Fashion Studies,
Design Fashion, Creative Design for Fashion.

European Fashion(Product Development), etc 17(27)
Knitwear Knitwear Design & FProduction
Design Knitwear Design 2(3)
Fashion Fashion Marketing,
Marketing Fashion Promotion 2(3)
Other Art & Design 1(2)

Korea and UK and is not the difference limited
to clothing and fashion related education.
Undergraduate courses in Korea can be
mentioned more generalised than those in the
UK. '

Although very specialised courses were
offered in the UK, Pomeroy(1989) stated that
the fashion and textile design degree courses
in the UK have been concerned with aesthetic
consideration much. In the real life situation in
the contemporay factory, however, it will be
necessary for such a graduate to be able not
only to contribute an innvative management
approach to development but also to offer a
practical methodology to facilitate it,”

Therefore, for further improvement of cloth-

ing and fashion related departments in Korea,
it would be necessary to have a more individ-
ual approach to developing specialised courses
depending on conditions in each university, by
using the subdivided degree courses in the UK
as good concrete cases and further considering

clothing manufacturing and management.

2) The maximun number of students

The limited number was various from 20 to
110, but many courses are subdivided into 2-3
routes so that the number of each route is not
more than 40. This number is similar to that of
Korean Departments.

However, individual study can be carried

out through tutorials, small group studies and



self-directed study. Lee(1995) stated that at
fashion and textile design courses in the UK
lecture does not occupy more than 20% of
whole work time.? This learning method can
be carried out because students have acquired
basic knowledge at secondary school and
credit systern in which students work for all

day.

3) Length and mode of courses

Length and mode of courses in the UK can
be classified into 5 categories shown in {(Table
3>, and they have a close relation between the
character of each course and workplacement.,
Usually design courses —either fashion or
textiles —are of 3 years duration without
workplacement, however certain courses re-
lated to product development, marketing, or
business studies, etc. are usually of 4 years
duration including 1 vear workplacement,

The sandwich course, an important element
of co-operative education, has been defined by
Butler(1987) as a course of study in which
relevant industrial training and experience is
an integral part of the course and without the
satisfactory completion of which the academic
award(degree, diploma, etc) is withheld.

During workplacement year —usually third
year —students have to stay in industry or

other European institute through the exchange

{Table 3) Length and Mode of Course
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network for at least 3 months or sometimes for
35 weeks or more, It would make students
more confident and also it could be very help-
ful for students to have experience of indus-
try, to find a job and adjust to it.

Since sandwich courses have been in-
troduced, efficiency of these courses, assess-
ment model, students’ attitude about these
courses, etc were researched, V12713 14)15)
Butler considered that students from sandwich
courses were more likely to be industrially
competent and professionally capable.m) Culs-
haw(1987)' concluded that so far as first
degrees are intended to prepare graduates for
the UK employment, sandwich courses would
seem to be significantly more efficient after
she carried out research into sandwich edu-
cation in the UK university.

Even though sandwich courses were thought
very efficient, among 13 respondants on ques-
tionnaire, only 5 answered that their courses
provided 1 year workplacement. To the ques-
tion about the reason for no workplacement
year, answers were as followings ; difficult to
find suitable place, sometimes students can
not experienc‘:e suitable job for their improve-
ments, Mander(1979)*® stated that sandwich
courses were longer than conventional course
and extra year could be a serious disadvange

to students who are in a hurry to start work,

n=62
Length & Mode of course N(%)
3 vear full-time 39(63)
3—4 year including optional workplacement year 6(9)
4 year full-time including general course or not 6(9)
4 year snadwich including 1 year workplacement 12(19)
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continue postgraduate courses or get merried.

Even though many courses do not have a
workplacement year, through voluntary place-
ment opportunities, company /factory visits,
visiting lecturers from company, interviews
with personnel in industry and industry
sponsored projects, students can realise what
industry needs.

The assess of students’ workplacement are
accomplished as followings : report by student,

report by visiting tutor, report by industry

supervisor, portfolio, placement seminar pres- -

entation in following vear (year 4). Through

these ways, the industrial experience of

students can closely connected with last year

project.

4) Teaching staff
The number of full-time teaching staff on

each course is 2 or 3, shown as (Table 4.

{Table 4 Number of Full-time teaching staffs
n=13

N(%5)

1( 8)
4(31)
3(23)
1( 8)
1( 8)
10 or more 2(14)
No response 1(8)

Number of F /T staffs

(S LI N

Most courses do not have many full-time staff
apart from two courses. Two courses were
represented ‘more than 10 but one of these
courses is subdivied into 6 different optional
courses and the other is an adopted modular
system. So these numbers mught include all
teaching staff from either the optional courses

or the modular system,

These numbers of full-time teaching staff
are not enough to manage courses, but many
institutions supplement by employing a num-
ber of part-time lecturers in a related industry
instead of courses being thaught wholly by
full- time staff. Some of these part-time
lecturers are only called in for 3 weeks or so to
carry out a special project. With this compo-
sition of teaching staff, a direct link between
education and industry is accomplished.

To the question of industrial experience of
teaching staff, all respondents answerd ‘yes’.
To take an example, on one course 2 full-time
lecturers have industrial experience, one
part-time lecturer has a BA degree and indus-
trial experience, and one technician has 6
years industrial experience and a BTEC dip-
loma. As this example, most teaching staff
have industrial experience as well as a BA
(Hons) or MA degree. This qualification is
different from that in Korea where all teach-
ing staff in university have a MA degree or
higher degree,

The emphasis on the higher degree in Korea
can precludes many staff from having indus-
trial experience. This situation can be com-
plemented through active communication be-

tween academia and industry.

5) Employment of graduates

65% of respondents replied that their rate of
employment for graduates last year was 50%
or more shown as (Table 5, They explained
that students jobs through

workplacement, word of mouth, advertise-

found their

ments, job agencies, etc, It can be concluded,

therefore, that workplacements have proved



{Table 5) The Rate of Employment of Graduates

n==13
Rate of Employment of Graduates N{(%)
less than 50% 3(23)
50 ~ 60% 1(8)
60 ~ 70% 0{ 0)
70 ~ 80% 5(38)
80% or more 3(23)
No response 3(23)

useful, not only for training, but for getting a
job.

The areas of industry and career graduates
employed answered very diverse according to
courses ; suppliers like fabric technolosists,
clothing technolosists, and quality /production
manager, retailers like store manager, buyer
/selector, merchandiser, designers like assist-
ant designer mainly for mass market, fashion
promotor, manager of own business, etc,
These career areas are very similar to those in

Korea,

{Table 6) BA(Hons) Design : Surface Pattern Structure™®

)
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2. Case study on curriculum and degree
scheme

As stated above, fashion and textile courses
in the UK are very varied, even under the
same titles, and since the information on cur-
riculum is confidential it is nearly impossible
to compare curricula from the different
courses, Therefore, to investigate the
curricula of fashion and textile courses in the
UK, here are presented the curricula of 5
courses which offered their curriculum details
agreeably,

{Table 6 is the intensified curriculum for
surface pattern in which all subjects are
arranged for surface pattern designer. The
curriculum on {Table 7> is subdivided into
three parts, kint, weave and print from which
a student can select one from term 2 in year 1.
Escepecially, shown as {(Table 7, certain

subjects like Textile process 1, 2, 3, 4, Fabric

Year | Semester 1

Semester 2

Year | Introto Surface Pattern

1 Option from Serester 1 list
Option from Semester 1 list
Team project
Study skills for Design
Elective

Year
2 Printed Textiles

The Designer Maker

Option from list of available studio modules

Printed Textiles
Advanced Drawing Programme
Elective

Reseach Studies & Info Gathering for Design

Elective
Year | Professional Practice for the Surface Pattern
3 Designer

Visual studies for SP Design

Print Workshop

Colour for SP Designer

Surface Pattern in Context
Surface Pattern supporting studies
Elective

Option from list of avaiable studio modules
Commercial Collection for Fashion
Coordinated range for Interiors

Self Initiated Project

Elective

Individual Negotiated programme of Study
Design Studies Option & Design Report
Elective
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{Table 7) Bsc(Hons) Textiles & Fashion Design Management”

)

Year | Terml Term 2 Term 3
Year | Textile Processes1 Design Skills-Knit Design Skills-Knit
1 Design 1 Textile Processes 2-Knit Textile Processes 3-Knit
Economic & Business Context Design Skills-Weave Design Skills-Weave
Appreciation of Colour Textile Processes 2-Weave Textile Processes 3-Weave
Design Skills-Knit Design Skills-Print Design Skills-Print
Textile processes 1-Knit Textile Processes 2-Print Textile Processes 3-Print
Manutacturing Technology 1 | Clothing Studies 1B
Communication & Info Skills
Year | Design Skills-Knit Design 2 Intro to Human Resource
2 Textile Processes 4-Knit Design Practice 2A-Knit Management
’ Design Skills-Weave Design Technology-Knit 2A Garment Design &
Textile Processes 4-Weave Design Practice 2A-Weave Development 2A
Design Skills-Print Design Technology-Weave Fashion & Design
Textile Processes 4-Print Design Practice 2A-Print Management 1B
History of Design Design Technology-Print Interpersonal &
Pattern Technology 2A Fashion & Design Presentation Skills
Management 1A
Year | Fabric Design & Fabric Design & Fabric Design &
3 Development 1-Weave Development 2-Weave Development 3-Weave
Fabric Design & Fabric Design & Fabric Design &
Development 1-Knit Development 2-Knit Development 3-Knit
Fabric Design & Fabric Design & Fabric Design &
Development 1-Print Development 2-Print Development 3-Print
Fabric Design & Fabric Design & Fabric Design &
Development 1 Development 2 Development 3
History of Design Fashion Marketing Fagric Design &
Financial Management Development 4
Year | Design Management 1 Design Management 3 Design Management 3
4 Design Management 2 Project Practical 1 Current Issues
Project Preparation 1 Project Practical 2 Project Dissertation 1
Project Preparation 2 Fabric Design Project Dissertation 2
Fashion Design ‘

* From term 2 in year 1 a student has to select one textile discipline from knit, weave or print.,

design & develpoment 1, 2, 3, Design manage-
ment 1, 2, 3, etc were continued to intensify,
Like these examples, intensified courses can
be established as a single course or subdivided
several courses,

Two courses which are shown (Table 8§, 9
and 10, have taken different degree schemes,
i.e., one has taken a linear degree scheme and

the other has taken a modular degree scheme.

The BA(Hons) Fashion course({Table 8))
has two pathways ; European Fashion(Product
Development /EFPD), a 4 year programme
which includes a third yvear abroad, studying
at a partner college with opportunity of work-
placements in the industry and Fashion De-
sign(FD), a 3 year full-time programme which
aims to promote a creative approach to fashion

design, producing students whose skills would



{Table 8) Course Overview of BA(Hons) Fashion'®

)
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(FD)

Stage Monday Tuesday Wednesday Thursday Friday
Stage I (all day) (morning) (morning) (morning) (morning)
(First year) Product
Development Fashion Trends Fashion Open
Processes Cultural & Illustration Design Workshops
Computers Historial Fashion Project
Garment Studies I Drawing Self-Directed
Technology Study
Pattern (afternoon)
Technology (afternoon)
Fabric Management &
Technology European Business
Languages Studies I
Stage I (all day) (mornign) (morning) (all day) (all day)
(Second year) | Elective
Product Management Fashion Open
Interior Development & Business Design Workshops
Architecture (EFPD) Studies II Projects
Ceramics or Self-Directed
Creative Fashion Study
Modelmaking Tllustration
CASS (FD) European
Fashion Seminars
Design
Photography (afternoon) (afternoon)
Graphic
Design Fashion European
Illustration Cultural & Language [I
Sound / Historical (EFPD)
Annimation Studies II or
Time Based Fabric
Media Development
Printmaking (FD)
Electronic
Media
Drawing
Stage I (morning) (all day) (all day) (all day) (all day)
(Third year)
Management Final European Dissertation Open
& Business Collection Language I ‘Workshop
Studies I Project (EFPD)
or Open Study Self-Directed
(afternoon) Fashion Study
Communication
Industrial (FD)
Seminar
(EFPD)
or
Fashion
Design
Management
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{Table 9) Course Overview of BSc(Hons) Clothing (First & Second Year)

19)

Mechanics of the Fabric /

Machine Interface I
Environmental & Energy Management I
Languages

First year Second year

Types of
Titl jtl

Modules e Title

Core Computer Studies I Computer Studies 1

Modules Equipment Technology I Equipment Technology 1
Clothing Technology I Clothing Materials I
Production Management [ Production Management 1
Marketing & Economics I Production Management |
Product Development I Garment Technology & CAD
Financial Management I Quallity Systems /Objective Measurement
Behavioural Studies Financial Management [

Human Resource Management
Elective Buying Behaviour Consumer Studies
Modules Presentation Management (10) Promotional Management

Specific Product Development
Environmental & Energy Management [l
Kmnitting Technology & Knitwear
Production
Electrotechnics
Languages
Mechanics of the Fabric /Machine Interface I
Cutting Room Organisation

{Table 10) Course Overview of BSc(Hons) Clothing (Thrid Year)

19)

Major Route

Core Modules

Elective Modules

Marketing

Product

Management
& Technology

& Distribution

Development

The Project

Operations Management

Combined Technologies

Strategic Management

Financial Management

Simulation in Clothing Manufacture

The Project

Outward Sourcing & Apparel Quality
Systems

International Marketing & Retailing
Strategies

Distribution & Logistics

Financial Management Il

Retail Buying & Merchandising

The Project

Apparel Technology

Product Engineering & Management
Clothing Materials, Quality & Sourcing
Cost & Management Accounting

Consumer Behaviour

Design Engineering

Robotics & Fabric Handling

Instrumentation & Control

Textile Fimshing

Languages

CAD /CAM Systems & Business Policy

Small Firm Management

Marketing Communications

Strategic Marketing Management

Networked Manufacturing &
Distribution Strategies




be highly marketable within the industry.
Stage I is common first year for both two
pathways while Stage Il and StageIll consist of
some Common Units and Specialist Pathway
Units.

BSc(Hons) Clothing ({Table 9, 10}), taken
as a Modular Degree Scheme, consists of three
major routes : Clothing Management and
Technology, Clothing Marketing and Distri-
bution, and Clothing Product Development.

The course consists of two types of module :
Core Modules which all students must com-
plete and Elective Modules where students
have a choice. Shown as (Table 97, the first
two years are common for all students apart
from their choice of elective modules. At the
start of the final year students will choose be-
tween three major routes. Even though the
core modules are different from each other,
elective modules are common for these three
routes,

From a curricular overview of these two
courses, it was found that both courses have
flexibilities which have the courses subdivided
into more specialised pathways /routes and en-
able students to choose their own route in the
second or third year. Also, students can ac-
quire knowledge related to their own pathway

or route through common subjects or elective

{Tabel 11 Common Modules of Modular Scheme for BA(Hons) FATD, TDD, IMAM
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modules. Moreover, available facilities, equip-
ment and staff can be used effectively through
these curricula in which some titles or modules
are common for all students.

Different from BSc(Hons) Clothing in which
three major routes are all related to clothing,
Modular Scheme can be used for several de-
sign areas, (Table 11 and 12) showed the
modulea scheme of for 3 different areas of de-
sign degree courses ; BA(Hons) Fashion &
textile design(FATD), Three dimensional de-
sign(TDD) and Imaging & multimedia(IMAM).
Students have to do common modules at each
level and select design modules ; 4 design
modules for level 1(year 1), 6 for level 2(vear
2) and 6 for level 3(year 3). Design modules
are as {Table 12,

Students can select all design modules, but
in some level 1 modules are pre-requisite to
study level 2 so that the choice of modules at
level 1 is important. Like this, several degree
courses can be combined by sharing common
subjects and selective specialised moduels.

As priviously stated(Do & cols(1994)"), the
curricula of 52 clothing and fashion related
departments in Korea consist of 5 sub-
specialised areas which are fashion design,
clothing construction, social science of cloth-

ing, textile and clothing science and others,

20)

Level 1

Level 2

Level 3

Design Cornrmurnication A
Design Communciation B
Business & Management of Design

Computer Aided Design
Contextual Basis of Design
Business & Management

Contextual Basis of Design of Design of Design
International Studies International Studies
(Language) (Language)
(Choice of 2 from 4) (Choice of 2 from 4)

Computer Adied Design
Contextual Basis of Design
Business & Management
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{Tabhele 12) Design Moduels for three coursesm)

FATD THDD IMAM
Multi Media Textiles Intro to Interior Design The Elements of Multimedia
Fashion Techniques & Processes A Urban Domestic Interior Design Désign
Contour Fashion Cerarmics /Glass : Communication Through
Techniques & Processes A Metalsmithing, Jewellery A Multimedia
Footwear Techniques & Processes A Ceramics /Glass : TV Graphics & Animation
Fashion Techniques & Processes B Metalsmithing, Jewellery B Typography
Contour Fashion Intro to Product /Furniture Design | Photography & CAmara
Techniques & Processes B Colour, Light & Spatial Design Vision
Footwear & Accessories Ceramics /Glass /Metalsmithing
Combined Fashion Studies A Processes
Combined Fashion Studies A Design Communication
Applied Decoration A Product /Furniture Design
Decorative Textile Artefacts Technology
Multi Media Textiles for Interior Metal Holloward Forming
Surface Decoration Materials, & Decorative Techniques
Processes & Techniques Ceramics /Glass /Metalsmithing
Applied Decoration B Technology
Surface Decoration & Colour Workshop | Interior Design Technology
{Table 13> The Ratio of subjects areas of fashion-related departments curricula in Koreal)
. Subjects Areas Clothing Clothing Social Science | Txtile Others
Design Design Construction | of Clothing Science
Dept, of Clothing & Textiles 1 19.0% 27.4% 17.6% 26.3% 9.7%
(% 3h)
Dept. of Clothing & Textiles 2 18.5% 24.0% 19.0% 26.0% 12.5%
(2] @ek=t)
Dept. of Clothing 28.0% 27.3% 17.9% 15.5% 11.3%
Dept. of Clothing Design 35.4% 21.6% 17.5% 11.3% 14.2%
Dept, of Clothing & Textiles 3 15.5% 26.5% 18.0% 30.5% 9.5%
(FH &%)

Even though the curricula are stlightly differ-
ent from each other, the curricula do not have
intensive subjects areas({Table 137).

Do & cols suggested that intensive fashion
design course and clothing construction course
are necessary for development of apparel in-
dustry. Even though fashion and textile edu-
cation in the UK is not exactly suitable to the
situation in Korea, from these examples,

subdivided course systems which Do & cols

stated and intensified curricula can be devel-
oped with consideration of the paticular situ-

ation of each departments.
V. Conclusion and suggestions.

To investigate fashion and textile education
in the UK and to make some suggestions on
the basis of findings to improve fashion and

textile education in Korea, this study was car-



ried out using questionnaires, personal contects
with course leaders and a literature survey. The
findings were summarised as follows.

The types of degree courses related to
fashion and textile design education in the UK
were classified into 6 large groups. In addition
to very specialised degree courses, many
courses were subdivided again to develop an
intensified curriculum.

The courses were also classified into 5
categories according to the length and mode of
the courses. Among these 5 categories, the
sandwich mode including a work-placement
vear offer students the opportunities to experi-
ence in industry. This sandwich mode is not
paticular in fashion and textile design courses
and it was found tHat this mode is very ef-
ficient and useful for students to prepare their
careers.

The number of full-time teaching staff is not
enough, however, the composition of teaching
staff, such as two or three full-time staff and a
number of part-time lecturers from a related
industry, can make a direct link between edu-
cation and industry. Also teaching staff who
have industrial experience as well as a BA
(Hons) or MA degree find this combination
very useful to teach students and to link be-
tween education and industry.

- From the case study of curricula and degree
scheme, it was found that the curriculum of
each course is concentrated on certain area
like surface pattern, textile design of knit,
weave or print, fashion design, etc. Also some
which

students to choose their own route through

courses have flexibilities enable

modulea scheme. Moreover, available facili-

1997 7TH 69

ties, equipment, and staff can be used
effectively through these cuwricula in which
some modules are common for all students,

On the basis of these findings, improve-
ments to fashion and textile education in
Korea can be suggested as follows :

First, each clothing and fashion related de-
partment can develop more specialised and in-
tensive degree course suitable to its’ own situ-
ation instead of generalised present course, In
addition, each course can introduce subdivided
pathway in the same department. However, it
has to be introduced after considering the
present composition of full-time teaching staff,
available personal and material resources and
relevant circumstances.

Second, the link between education and in-
dustry has to be accomplished actively through
visits to industry, interviews with industrial per-
sonnel, employing part-time lecturers from a re-
lated industry, projects supported by industry
and a programme of meetings between teaching
staff and industrial personnel etc,

Third, to afford an opportunity of industrial
experience to students, a work-placement has

to be considered more actively than now,
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