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Abstract 

In general, members of an organization want their own growth and development. As these members grow 
or develop, they feel satisfied and fulfilled in the process. Growth or development can motivate members to 
become more involved in their jobs. Therefore, these concepts are very important for organizations as well as 
individual members. Various elements of the organization affect the growth of its members. Leaders influence 
members to achieve organizational goals. Leaders can therefore be an important variable influencing the 
growth of members. Specific leadership informally develops the potential to identify and satisfy members' 
personal needs and to achieve higher performance. These leader behaviors motivate members and drive their 
growth. Thus, this leadership will have a significant impact on the growth of members. In addition, in this 
relationship, if members have perceived organizational support, they can further improve their expectations 
for growth. Therefore, support from leaders and organizations will have a positive impact on employee growth. 
This study highlights the importance of the growth of members of the organization. It demonstrates the 
moderating effects of leader's individualized consideration and perceived organizational support necessary 
elements for member growth. Through this process, the purpose and significance of the study are to identify 
the variables that affect the personal growth of members and explain how they can grow. 
 
  Keywords: transformational leadership, individualized consideration, perceived organizational support, personal 
growth 
 

1. Introduction 
Sustainable growth in humans is a very crucial factor in life. Growth is related to "the good life" or "self-

actualization" [1-3]. Personal growth generally means that individual develops continually, realizing the 
potential and gaining new experiences [4-7]. Personal growth is caused by the perception of positive change 
by the individual in the organization, but it is also facilitated by the external environment [1], [8]. Leaders of 
the organization influence members to achieve their goals [9]. Only as members grow and perform well can 
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organizations improve performance. Hence, leaders are closely related to the growth of their members. In 
particular, if a leader shows an individual's interest in the member and considers the individual's personal 
characteristics, the member is considered to be helping the leader. Individualized consideration of these 
transformational leaders encourages and supports members to improve their productivity [9-10]. Based on this 
relevance, this study emphasizes the importance of personal growth and explains the role of individualized 
consideration a way to improve it. Individualized consideration of leaders is based on one-to-one relationships 
with members. Individualized consideration of leaders leads to identifying and satisfying members' needs and 
stimulating them by raising their higher needs [9]. This study describes this process in terms of faculty 
leadership and student relationships. If professors give individual attention to their students, they will be more 
motivated and will have the opportunity to grow. In addition, this study explains the importance of school 
support along with faculty leadership. Students who feel that schools support them will be more satisfied with 
positive expectations for the future. Thus, positive expectations for the future will stimulate growth so that 
organizational support for schools will affect the growth of individual students. Personal growth is a concept 
that benefits both individuals and organizations. This study examines the relationship between individualized 
consideration of professors and personal growth of students, and further suggests ways to promote personal 
growth by verifying the moderating effects of organizational support awareness in this process. 

 
2. Literature review 
2.1 Individualized consideration  
 
  Individualized consideration of transformational leadership treats members individually based on one-to-
one relationships, understands and satisfies the individual needs of members, as well as through mentoring or 
coaching. It aims to develop organizational members by stimulating and raising the desire [9]. In other words, 
it is an act of expressing individual and informal attention to members, acknowledging their individual 
differences according to their needs and abilities, and developing their higher levels of potential [11-12]. Thus, 
the individualized consideration of the professor can be seen as the behavior by which the professor shows 
individual and informal interests in the student's learning process, recognizes their individual differences, 
stimulates their desire for learning and develops higher levels of potential. This kind of professor's caring 
behavior allows students to make additional efforts in learning, improve academic performance, be more 
satisfied with the school, and result in lower absences and higher adaptability [13]. 
 
2.2. Personal growth  

  Individual growth generally refers to the tendency of individuals to continually develop as they realize their 
potential and gain new experiences [4-7]. Individual growth can be promoted in developmental, environmental 
or intentional processes [1], [8]. First, on a developmental dimension, individual growth or change refers to 
what happens naturally without any specific knowledge or awareness. Second, complex external factors 
including home, organization, and superior in the environment of individual life stimulate the environmental 
dimensions meaning growth and change.  

Finally, an intentional process is one, which the individual is fully aware that change is taking place, in 
which a person actively and willingly participates in the process of change, and leads to growth. These 
individual growths have broader meanings for individual personalities and life processes [14]. Therefore, 
higher levels of personality development and satisfaction of personal changes will promote personal growth. 

 
2.3 Individualized consideration and personal growth 
 
  This study focuses on the individualized consideration of leaders in relation to the growth of organizational 
members among the four sub-dimensions of transformational leadership. Transformational leadership 
distributes individual attention to members based on their individual needs for achievement and growth [11]. 
Individualized consideration of the leader pays more attention to the individual situation of members and their 
recognition [15]. In view of the relationship between the professor and the student, the professor can give 
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individual consideration to the student in class or school life. Professors can identify and satisfy students' 
individual and informal needs. The personalized care of these professors enables students to achieve high 
performance. Individually cared students will be able to reach their full potential and be motivated in the 
learning process. Therefore, students will be more satisfied and immersed in professors and schools and look 
forward to their growth. Based on this theoretical relevance, Hypothesis 1 is set as follows: The individualized 
consideration of the professor will have a positive effect on the student's personal growth. 
 
2.4 Perceived school support and personal growth 

  Perceived organizational support is a member's general perception of how important an organization is to 
its general contributions and interests to well-being [16]. Members with higher perceived organizational 
support feel that the organization recognizes their efforts and provides well-being. Not only are these 
perceptions formed by external rewards such as promotion or wages in an organization, they are also perceived 
by internal rewards such as fairness perceptions [17-18]. According to the theory of organizational support, 
members who receive valuable resources from the organization (i.e. wage increases, training opportunities, 
and the like) feel obliged to make their own efforts to achieve the organization's goals in order to repay the 
organization according to the reciprocity norm [19]. Thus, perceived organizational support has a significant 
impact on employees' job attitudes such as low absenteeism, organizational commitment and job satisfaction 
[16-17], [20-21]. Based on these conceptual explanations, perceived school support can be seen as students' 
perception of how schools value their students, care about their well-being, and help and treat them fairly when 
faced with difficult situations. In addition, like mechanism by which perceived organizational support 
improves employee performance and growth, perceived school support will also enhance student growth and 
performance. Based on this relevance, the following hypothesis 2 was established: Perceived school support 
will have a positive effect on student personal growth. 
 
2.5 Moderating effects of perceived school support 
 
  Perceived organizational support is an indicator of organizational care and well-being, and is derived from 
a variety of resources, such as supervisory behavior and routine fair treatment [20] [22-23]. This recognition 
explains how it affects the attitudes and behaviors of members based on the principle of reciprocity and the 
theory of social exchange [20]. Recognizing that an organization adds its own value, helps and cares well when 
faced with a difficult situation in which to pay attention to well-being, employees are more immersed in 
attachment and trust in the organization and strive to achieve their goals. Furthermore, organizational support 
awareness makes members feel that organizations are willing to provide the resources they need to support 
their needs for personal growth and fulfillment [24]. Thus, professors can show individual and informal 
interests in students 'school life and stimulate students' desire for learning. Students who are aware of these 
individualized considerations will be more satisfied with their school and will be more immersed in learning 
if they recognize school support, such as scholarships, overseas training projects, and equitable treatment. 
Students will also be motivated and will improve their academic performance. Based on the above, this study 
established the following hypothesis 3: Perceived school support will positively moderate the relationship 
between the professor's individualized consideration and the student's personal growth. 
 
3. Research design 
 

This study surveyed Chinese students studying in Korea and finally used 101 samples, which are randomly 
selected. All measures were measured on the Likert-7 score scale.  

First, individualized consideration means that in the student's learning process, the professor shows 
individual and informal attention, recognizes individual differences, stimulates the desire for learning and 
develops higher levels of potential. In this regard, the questionnaire was measured with four questions. [25]. 
Second, perceived school support is the recognition of how schools value students’ values, care about well-
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being, and how they can help and treat students fairly in the face of difficult situations. The questionnaire 
consists of eight questions [27]. Third, personal growth as a sense of continued growth and development as 
student [28]. In this regard, the questionnaire was measured with nine questions. 
 

Table 1. Variables and items 

 

4. Empirical Analysis 
 
4.1 Demographic analysis 
 

The research was collected from 56 males (55.4%) and 45 females (44.6%). The ages were 76 in 21-24 years 
(75.2%), 12 in 18-20 years (11.9%), 11 in 25-28 years (10.9%), and 2 over 29 years (2.0%). In addition, the 
academic background was the highest among 89 university students (88.1%), 10 graduate students (9.9%), and 
2 other students (2.0%). 4 students (4.0%) lived in Korea for less than 1 year, 66 (65.3%) for 1-2 years, 28 
(27.7%) for 3-4 years, and 3 (3.0%) over 5 years. 

 
4.2 Exploratory factor analysis and Reliability 
 

In order to verify the validity of the factor structure, the exploratory factor analysis was performed. Table 2 
showed a total of three variables, which are individualized consideration, personal growth, and school support. 
The results of reliability of each variable showed that personalized consideration was .921, personal growth 
was .926, and school support perception was .896, which showed high reliability. 

 
Table 2. Exploratory factor analysis and reliability analysis 

Variables Items 
 

individualized 
consideration [25] 

The professor helps me develop my strengths. 
The professors will spend time to educate and guide. 
The professors regard me as a relatively independent individual, not just an ordinary 
The professors believe that each student has different needs, abilities, and ambitions. 

 

personal growth 
[26] 

Studying life has increased my problem-solving skills. 
Studying life has improved my relationship with people different from myself. 
Studying life has increased my sense of self-efficacy. 
Studying life has helped me develop leadership ability. 
Studying life has improved my ability to interact effectively with people from different 

 

perceived school 
support[27] 

My school cares about my opinions. 
Help is available from my school when I have a problem. 
My school strongly considers my goals and values. 
If given the opportunity, my organization would take advantage of me. 
My school is willing to help me if l need a special favor.  

Exploratory factor analysis Reliability 

KMO= .876 Component Cronbach's α 
1 2 3 

Individualized consideration 1 .181 .257 .817 .921 
Individualized consideration 2 .287 .324 .743 
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4.3 Descriptive statistic and correlation analysis 
 
  The average of each variable showed that personal growth was 5.898, school support was 4.788, 
individualized consideration was 5.530. The standard deviation showed personal growth was .851, school 
support was 1.093, and individualized consideration was .988.  

The correlation analysis showed that individualized consideration was positively associated with personal 
growth(r=.492). Furthermore, school support was positively associated with personal growth(r=.446). Table 2 
shows the results of descriptive statistics and correlation analysis. 

 
4.4 Regression analysis 
 

In order to test the hypothesis of the study, the regression analysis was performed. Individualized 
consideration had a positive influence on personal growth (β=.492, p<.001). Thus, hypothesis 1 was supported. 
Perceived school support had a positive influence on personal growth (β=.446, p<.001). Thus, hypothesis 2 
was supported.  

Table 3 shows a result of moderating effect of perceived school support. Perceived school support has a 
positive moderating effect on the relationship between individualized consideration and personal growth 
(β=.231, p<.001). Thus, hypothesis 3 was supported.             

 

 

Table 3.Descriptive statistics and correlation analysis 

Individualized consideration 3 .229 .353 .826 
Individualized consideration 4 .162 .275 .839 
Personal growth 1 .765 -.134 .356 

.926 

Personal growth 2 .790 -.101 .356 
Personal growth 3 .767 .023 .359 
Personal growth 4 .830 .077 .272 
Personal growth 5 .733 .322 -.050 
Personal growth 6 .797 .234 .054 
Personal growth 7 .758 .377 .106 
Personal growth 8 .593 .558 .000 
Personal growth 9 .745 .468 .051 
School support 1 .095 .848 .257 

.896 

School support 2 .164 .840 .246 
School support 3 .053 .440 .147 
School support 4 .077 .753 .214 
School support 5 .129 .828 .253 
School support 6 .214 .769 .177 
School support 7 .125 .750 .055 
Total 5.459 5.262 3.372  
Variance(%) 27.295 26.308 16.859  
Cumulative(%) 27.295 53.603 70.462  
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 Mean Std. deviation 1 2 3 

1.Personal growth 5.898 .851 -   
2.Perceived school support 4.788 1.093 .446*** -  
3.Individualized 5.530 .988 .492*** .541*** - 

***:p<.001, **:p<.01, *:p<.05 

 

Table 4. The moderating effect of perceived school support 

Dependent variable : Personal growth  
 Step 1 Step 2 Step 3 

 β t β t β t VIF 
Individualized consideration(A) .492*** 5.628 .355** 3.503 .420*** 4.145 1.499 
Perceived school support(B)  .254* 2.508 .179 1.748 1.530 

Interaction(A x B)   .231** 2.672 1.094 
R2(Adj-R2) .242(.235) .288(.274) .337(.316)  
⊿R2(Adj-R2) - .046(.039) .049(.042)  

F 31.678*** 19.829*** 16.428***  
***:p<.001, **:p<.01, *:p<.05 

  Figure 1 is a graph of the moderating effect of perceived school support. Figure 1 shows that personal growth 
increases when international students perceived individualized consideration more. Moreover, personal growth 
is more increased when international students have higher perceived school support rather than they have lower 
perceived school support.  

 Fig. 1 Graph of moderating effect for perceived school support 
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5. Conclusion 
5.1 Results and Implications 
 
  This study demonstrates how the individualized consideration of professors affects students' personal growth 
in international students. In addition, it proved the moderating effect of perceived school support in their 
relationship. As a result of the study, first, the professor's individualized consideration and perceived school 
support were all positively correlated with the student's personal growth. Second, the individualized 
consideration of professors has a positive effect on the personal growth of students, and the recognition of 
perceived school support strengthens the influence of the individualized consideration on the personal growth 
of students. Thus, hypotheses 1, 2, and 3 were all supported. This study suggests the following implications. 
First, the individualized consideration of professors is an important variable for predicting student growth. 
Professors should pay attention to students' needs, both formally and informally, not only in their classes but 
also in school life. And in order to improve their academic performance, higher level needs should be 
stimulated and students should be motivated to produce results. Second, not only the professor's efforts but 
also the school should support students in various ways. Third, students should have a positive attitude about 
their growth and development and take the initiative to train their ability to solve problems in their studies and 
school life. 
 
5.2 Limitations of Research and Future Tasks 
 
  First, this study focused on the individualized consideration of professors as a way to improve student 
growth. Future work will need to verify the impact of different dimensions of transformational leadership. 
Also, further research should be conducted on the roles and influences of the different leadership types of 
professors. Second, this study conducted a study on Chinese students, focusing on personal growth. In order 
to diversify the study, it will be necessary to conduct longitudinal studies and comparative studies not only for 
Chinese students but also for international students in other countries. Third, this study focuses only on 
perceived school support as a moderating variable to improve student growth. In future studies, it would be 
meaningful to verify the moderating effects of variables such as organizational fairness and organizational 
culture.  
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